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Chapter Summary
OBJECTIVE:  In this chapter, students learn to use modals 
to carry out many important functions.  Modals allow 
speakers to give advice, talk about what is needed, make 
requests, and offer suggestions.  Students are reminded 
how to form modal structures, and they continue to explore 
their many uses.

APPROACH:  One aspect of modals is that they can be 
imagined as increasing in strength or urgency.  Thus, this 
chapter first focuses on giving advice to students with 
should.  Advice is not something anyone is required to 
take, and thus, modals for advice can be conceived as less 
urgent than what follows.  The modals that follow express 
requirements (have to and must).  Presenting these modals 
on a continuum often helps students understand the 
difference.  The chapter then presents polite questions and 
requests as well as commands and imperative statements.  
The charts explicitly state degrees of formality, which is 
important for students who are just beginning to learn how 
to modify register according to different situations.  The 
chapter concludes with making suggestions and a review.

TERMINOLOGY:  As is the case throughout the text, 
grammar terminology is used when the terminology actually 
helps students better understand use.  This chapter builds 
on the term modal.  The chapter focuses on what modals 
do rather than which words are modals.  This functional 
approach, presented with minimal terminology, best serves 
students’ whole language needs and helps students 
internally categorize new structures.

❑ eXerCISe 1.  Warm-up.  Page 383
Time:  5–10 minutes

problem
difficulty
challenge
question
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•	 Correct	by	having	two	students	read	the	completed	
exchanges	aloud.		Respond	immediately	to	any	errors	
in structure or pronunciation.

❑ eXerCISe 3.  Let’s talk: small groups.  
Page 385
Time:  10–15 minutes
•	 Put	students	into	small	groups.
•	 Read	the	direction	line	aloud.
•	 Give	each	group	enough	time	to	discuss	each	

situation and make sentences using should or 
shouldn’t.		Circulate	while	they	are	doing	so.

•	 Check	in	with	the	quietest	groups	first	to	ensure	
that they are on task and are able to carry out the 
directions successfully.

•	 Review	by	having	students	read	their	sentences	(or	
write them on the board).

•	 Provide	clear	and	immediate	correction,	using	the	
board as much as possible.

expansion:  Tell students that in addition to making 
sentences with should / shouldn’t, they should rank 
the sentences the groups make in terms of best to 
worst suggestion.  Try to get a class consensus on the 
best and worst piece of advice for each situation.

❑ eXerCISe 4.  Looking at grammar.   
Page 386
Time:  10 minutes
•	 Read	the	direction	line	and	completed	examples	

aloud.
•	 Lead	the	exercise	on	sight,	having	students	complete	

sentences aloud as you randomly call on them to do 
so.

•	 Correct	the	form—and,	importantly,	the	
pronunciation—of	both	affirmative	and	negative	
modals immediately as students give responses.

•	 Ask	students	if	there	are	any	“correct”	answers	that	
they disagree with or that are at least debatable (for 
example, items 3 and 10).

❑ eXerCISe 5.  Let’s talk: small groups.  
Page 387
Time:  10–15 minutes
•	 Have	students	choose	new	small	groups.
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Circulate	around	the	room	to	ensure	that	students	are	

taking turns presenting each of the five situations to 
their group.

•	 After	students	have	had	time	to	give	advice	in	
response to each situation, review by having groups 
read their completed sentences aloud.

•	 Ask	students	from	each	group	to	write	a	few	
sentences on the board and have other students 
correct the grammar and usage.

expansion:  Prepare white labels with simple 
problematic situations presented in the second 
person.		Explain	to	students	that	you	will	put	a	sticker	
describing a problem on each student’s back so that 

each student is not able to see his or her situation.  
Instruct students to stand up, walk around, and show 
their backs to other students.  Students should give 
each other advice based on the specific problem given 
to each student (and stated on their labels).

You may want to prepare students by modeling this 
yourself.  You can turn your back to the class, give 
the stack of white labels with problematic situations 
written on them to a student, and have the student put 
one on your back.  Your students will then give you 
advice	(for	example,	“You	should	go	to	the	police.”		
“You	should	cancel	your	credit	cards.”)	based	on	your	
particular situation.

Possible problematic situations include:
Your girlfriend / boyfriend is flirting with another friend.
Someone stole your wallet.
You lost your passport.
You are going to babysit for your sister’s children.
You are going to take care of a neighbor’s dog.
You have a bad cold, but you also have an important 
test tomorrow.
Someone you don’t know well is angry at you.
Your parents are angry at you.
You want to learn English very fast.
You want to get in good shape.
You have never traveled before, but you want to travel to 
another country alone.
You want to learn to be a good cook.
You have a very noisy upstairs neighbor.
Your best friend smokes cigarettes, and you are worried 
about his or her health.
You have a lot of studying to do, but you also want to go 
to a party.
Someone broke your heart.

❑ eXerCISe 6.  Listening.  Page 387
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud.
•	 Repeat	that	students	need	to	both	circle	the	word	they	

hear (should or shouldn’t) and decide whether they 
agree with the advice they hear.

•	 Stress	that	students	should	decide	whether	they	agree	
right away, before they forget what the advice was.

•	 Correct	by	having	students	tell	you	what	words	they	
heard and whether they agreed.

•	 If	there	are	any	discrepancies	or	challenges,	refer	to	
the script.

•	 Correct	usage,	pronunciation,	and	vocabulary	as	
students justify their responses.

Optional Vocabulary
heel
missed
glue
Band-Aid
get some cash
toothache
cavity
blister

hoarse
hitchhike
chance
skip class
waste
intersection
jaywalk
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❑ eXerCISe 7.  Warm-up.  Page 387
Time:  5 minutes

❑ eXerCISe 8.  Looking at grammar.   
Page 388
Time:  10 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	the	completed	example	aloud.
•	 Give	students	time	to	complete	the	exercise	as	

seatwork.
•	 Correct	by	having	students	read	the	need to 

sentences transformed into have to sentences aloud.
•	 Provide	immediate	correction	of	all	aspects	of	their	

production.

❑ eXerCISe 9.  Let’s talk: class activity.   
Page 388
Time:  10 minutes
•	 Lead	this	exercise	from	the	center.
•	 Read	the	direction	line.
•	 Direct	questions	to	different	students	and	ask	

students to share the reasons why they want to and 
have to do certain things.

•	 Write	responses	on	the	board	and	compare	them	with	
other students’ responses to the same questions.

•	 If	students	provide	responses	in	the	wrong	tense,	
correct them as they are speaking.

❑ eXerCISe 10.  Let’s talk: class activity.  
Page 389
Time:  10–15 minutes
•	 Continue	by	also	leading	this	exercise	from	the	center.
•	 Read	the	direction	line	aloud.
•	 Model	the	example	by	involving	two	strong	students	in	

its completion.
•	 Direct	particular	items	to	particular	students	and	

correct as students speak.
•	 Use	the	board	to	clarify	production	and	explanations	

as needed.

❑ eXerCISe 11.  Looking at grammar.   
Page 389
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Review	the	completed	example	with	the	class	before	

they begin to work.
•	 Give	time	for	students	to	complete	the	exercise	as	

seatwork.
•	 Correct	by	having	students	read	the	completions	

aloud.
•	 Provide	immediate	and	explicit	correction	for	any	

errors in structure, usage, and / or pronunciation.

❑ eXerCISe 12.  Listening.  Page 391
Time:  5–10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud	to	students.

Don’t	spend	too	much	time	teasing	out	whether	items	
2	and	3	have	exactly	the	same	meaning.		Rather,	
facilitate that these two items are closest in meaning.  
In order to help students discover this, ask them to 
think about why for each situation.

•	 Read	the	direction	line	to	students.
•	 Have	students	discuss	the	meaning	of	each	sentence,	

which sentences are closest in meaning, and why 
each could be true.

•	 Compare	students’	responses	and	highlight	similarities	
(and common why-explanations) for items 2 and 3.

Chart 13-2.  Using Have + Infinitive  
(Have To / Has To / Had To).  Page 388
Time:  10–15 minutes

When	presenting	forms	of	have to as synonymous 
with need to, point out that they are both followed by 
the	infinitive.		Explain	that	with	should, the subject has 
a choice to accept or reject the advice that is given.  
Here	the	subject	doesn’t	have	a	choice	and	necessity	
is present.

•	 Write	the	chart	title	on	the	board.
•	 Have	students	take	turns	reading	example	sentences	

(a)–(d) aloud while you write these on the board.
•	 Stress,	by	reading	example	sentences	aloud,	that	

need to and have to share a common meaning.
•	 Read	the	notes	explaining	the	similarities	(at	the	right	

of the chart) aloud to students.
•	 Ask	students	to	provide	the	past	of	have and write had 

on the board.
•	 Have	a	student	read	example	sentence	(e)	aloud	while	

you write this on the board.
•	 Ask	students	to	provide	the	question	form	and	

auxiliary verbs needed for questions with have.
•	 Ask	a	student	to	read	example	sentences	(f)–(h)	aloud	

while you write these on the board.
•	 Write	the	question	forms	of	have to on the board and 

read the additional notes to the right aloud.
•	 Ask	students	how	to	put	have into the negative.
•	 Ask	students	to	read	example	sentences	(i)	and	(j)	

aloud.
•	 Review	notes	on	the	negative	form.
•	 Ask	random	students	to	tell	you	what	they	want to do 

and then what they have to do.
•	 Write	students’	sentences	on	the	board	and	underline	

the verb phrases for comparison.  For example:

Suzette wants to go to Quebec.
Suzette has to return to Paris and return to her job.
Wei-Ling wants to become a poet.
Wei-Ling has to pay her bills.
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•	 Explain	and	model	the	reduced	pronunciation	
students are likely to hear in actual conversations.

•	 Play	the	track	and	have	students	circle	what	they	hear.
•	 Correct	by	having	students	read	their	answers	aloud.
•	 Refer	to	the	script	to	clarify	any	discrepancies.

Optional Vocabulary
responsibilities
cross

•	 Explain	the	differences	between	must (no choice) and 
should (good idea but not required) clearly.

•	 Ask	students	to	read	example	sentences	(f)	and	(g)	
and then (h) and (i) aloud.

•	 Ask	students	to	think	of	things	they	must do as foreign 
students studying in another country and ask them to 
think of things they should do.

•	 Have	students	share	their	ideas	with	the	class	and	
write sentences from those that all agree are true.  
Underline	the	target	grammar.		For	example:

We must have valid passports.
We should study hard.

❑ eXerCISe 14.  Let’s talk: small groups.  
Page 392
Time:  10 minutes
•	 Read	the	direction	line	aloud	to	students.
•	 Either	assign	small	groups	or	have	students	arrange	

themselves.
•	 Before	students	begin,	have	them	discuss	which	rules	

are universal and which may differ, depending on the 
country to which they apply.

•	 Give	students	time	to	work	in	groups,	and	circulate,	
asking leading questions to get students talking.

•	 After	students	have	had	time	to	come	up	with	two	
more rules for each situation, have each group read 
the situations and the given rules aloud and then add 
their group’s rules.

•	 Correct	structure,	usage,	and	pronunciation.
•	 Have	other	groups	comment	on	one	another’s	rules	

and decide whether the rules are truly universal.

❑ eXerCISe 15.  Looking at grammar.   
Page 393
Time:  10 minutes
•	 Read	the	directions	aloud.
•	 Give	students	an	opportunity	to	complete	the	exercise	

independently as seatwork.
•	 When	most	students	have	completed	the	exercise,	

correct by having students read their completions 
aloud.

•	 If	there	is	any	disagreement	on	which	phrase	
successfully completes each blank, discuss as a 
group and write the sentences on the board.

❑ eXerCISe 16.  Looking at grammar.   
Page 394
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Give	students	an	opportunity	to	complete	the	exercise	

independently as seatwork.
•	 Once	they	have	completed	the	exercise,	have	

students read the sentences with the correct choices.
•	 Provide	immediate	correction	of	structure	as	well	as	

pronunciation.
•	 Ask	students	to	explain	why	their	choices	are	correct.

Help	students	understand	that	must is one of the 
strongest and most emphatic modals.  It is used in 
those situations where no other choice is possible and 
where the speaker strongly wants the reader or listener 
to adhere to a requirement.  It is used exactly as it 
is	here—in	written	instructions	and	especially	when	
restating rules to children.

•	 Read	the	direction	line	to	students.
•	 Ask	students	to	match	sentences	and	discuss	/	

correct their choices.

Chart 13-3.  Using Must, Have To / Has To, 
and Should.  Page 392
Time:  10–15 minutes

The most important consideration here is the freedom 
from obligation versus the prohibition against doing 
something.  Stress that don’t have to simply means 
that	there	is	no	necessity	or	obligation.		However,	must 
not is a prohibition against doing something and should 
not is advice not	to	do	something.		Work	through	the	
chart carefully.  By using the terms no necessity / you 
have a choice and prohibition against / you don’t have 
a choice consistently, students will be able to hang on 
to the main distinction.

•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	read	example	sentences	(a)	and	(b)	

aloud.
•	 Write	these	sentences	on	the	board.
•	 Explain	and	reiterate	the	notes	describing	how	must 

is used (primarily in writing and when speaking to 
children) and give additional examples.

•	 Ask	a	student	to	read	example	sentence(s)	(c)	aloud	and	
conjugate it on the board with students’ assistance.

•	 Write	the	subheading	Negative: Must vs. Have To on 
the board, calling students’ attention to the fact that 
this is the crux of the difference.

•	 Stress,	by	reading	example	sentences	(d)	and	(e)	
aloud, that must not and don’t have to are not at all 
the same.

•	 Read	the	notes	explaining	the	difference	(included	
at the right of the chart) aloud to students and write 
these on the board.

❑ eXerCISe 13.  Warm-up.  Page 391
Time:  5 minutes

immigration office
postpone
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❑ eXerCISe 19.  Warm-up.  Page 395
Time:  5 minutes

❑ eXerCISe 17.  Let’s talk: small groups 
Page 395
Time:  15 minutes
•	 Read	the	direction	line	aloud.
•	 Have	students	get	into	small	groups,	encouraging	

them to work with classmates they have not recently 
partnered up with.

•	 With	one	student,	model	the	example	and	expand	on	
it, inviting more completions.

•	 While	students	are	working	in	groups,	circulate	and	
challenge students to explain why students should / 
have to / don’t have to for each item.

•	 Have	students	from	each	group	share	their	
completions and discuss as a class.

expansion:  Particularly when working with a group 
of students from many different backgrounds, there 
will be some discrepancies regarding behaviors 
expected	and	not	expected	of	students.		Have	
students compare student behaviors in certain 
countries with others and ask students to consider 
other factors that could impact such expectations.  
For example, there are different expectations for 
students of different ages as well as students in 
different historical time periods.  There are also 
differences that have to do with the subject and 
context in which one is a student.  There are different 
expectations for a student in a yoga class than 
one at a military academy.  In order to expand this 
discussion, ask students to consider the following 
settings and write the phrases on the board.

Students in kindergarten, primary school, elementary 
school, high school, college, postgraduate programs
Students from Europe, the Americas, the Middle East, 
Asia, Africa
People who were students in the middle of the previous 
century, the 1800s
Students in a military academy, martial arts school, yoga 
class, ballet school, auto repair shop, police academy, 
aesthetician school, college

❑ eXerCISe 18.  Listening.  Page 395
Time:  5–10 minutes
•	 Make	sure	the	CD	player	and	track	are	ready.
•	 Read	the	direction	line	aloud	to	students.
•	 To	ensure	that	students	know	what	to	anticipate,	

model the completed example by having students 
decide which they agree with.

•	 Play	the	track	and	have	students	decide	which	
sentences they agree with.

•	 As	there	are	no	correct	responses,	have	the	script	
ready so you can use each item to promote discussion 
as you review with the class.

Optional Vocabulary
text and drive
apply
in person
income tax
tablet
uniforms

matches
polluted
charge
taking off
memorize

Because many beginners may have been exposed to a 
more	formal	register	of	English	than	is	actually	used	in	
the	United	States	currently,	they	may	be	able	to	readily	
determine	which	form	is	the	most	polite.		Help	them	by	
giving actual contexts for each request.

•	 Read	the	direction	line	aloud.
•	 Have	students	discuss	the	two	more	polite	requests	

and ask which one they consider more polite.

Chart 13-4.  Polite Questions: May I,  
Could I, and Can I.  Page 396
Time:  10–15 minutes

There are some subjective considerations when it 
comes	to	register	and	politeness.		Help	students	
understand that their subjective experiences inform 
their choice of modals for each social situation.  First 
have students consider different social situations and 
explain that while some may think a formal dinner 
requires more politeness than a job interview, others 
may not.  This is fine, but discuss the subjective nature 
so that students know not to expect to use or hear 
these questions the same in every situation.

Further, with your explaining the continuum on which 
these questions can be imagined, students will 
better understand how to adjust their questions to 
be maximally communicative.  Students will gain by 
understanding that there are not exact rules of social 
register	in	conversation.		Remind	students	that	you	can	
never go wrong by adding please.

•	 Begin	by	asking	students	about	which	situations	they	
need to be most polite in.

•	 Write	the	following	situations	on	the	board:

job interview
doctor’s appointment
formal dinner party
cookout / picnic / barbecue
class
business presentation

•	 Invite	a	couple	of	students	to	rank	these	situations	in	
terms of how polite a person is required to be, from 
most polite (1) to least polite (6).

•	 Compare	and	discuss	the	situations	that	require	the	
most politeness.

•	 Ask	a	student	to	read	example	sentences	(a)–(c)	aloud.
•	 Review	the	notes	to	the	right	and	draw	a	line	to	

illustrate this continuum.

can___________________could___________________may
least polite most polite

•	 Ask	different	students	to	read	example	sentences	 
(d)–(f) aloud.
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•	 Ask	a	student	to	read	example	sentences	(a)	and	(b)	
aloud.

•	 Stress	that	both	questions	are	very	polite	and	share	
the same meaning.

•	 Write	the	following	on	the	board:

Could you ____________? = Would you ___________?

•	 Explain	that	both	are	true	modals	and	are	followed	by	
the base form of the verb, not the to-infinitive.

•	 Review	the	typical	responses	included	in	the	chart	and	
model typical conversations.

❑ eXerCISe 23.  Let’s talk: pairwork.   
Page 398
Time:  10 minutes
•	 Ask	students	to	choose	a	partner.
•	 Read	the	direction	line	aloud.
•	 Have	students	discuss	what	they	see	in	each	

illustration.
•	 Circulate	and	interact	with	each	pair	to	ensure	that	

they are able to produce appropriate questions with 
Could you or Would you and typical responses.

•	 Invite	students	to	share	their	exchanges	with	the	class.		
Write	these	on	the	board	to	promote	discussion.

❑ eXerCISe 24.  Let’s talk: pairwork.   
Page 398
Time:  10–15 minutes
•	 Have	students	remain	with	their	current	partner.
•	 Read	the	direction	line	aloud.
•	 Remind	students	that	both	Could you and Would you 

are used to get another person to do what you want.
•	 Model	the	example	with	a	student.
•	 Now	have	students	use	the	items	1–8	to	promote	a	
minidialogue.		Encourage	them	to	write	down	their	
miniconversations for later reference.

•	 Have	students	share	their	dialogues	with	the	class	and	
encourage peers to provide immediate correction, if 
possible.  If peer correction is not practical, make sure 
to correct clearly and immediately.

❑ eXerCISe 25.  Let’s talk: pairwork.   
Page 399
Time:  10–15 minutes
•	 Have	students	work	with	a	new	partner.
•	 Read	the	direction	line	aloud.
•	 Model	the	example	with	a	few	students.
•	 Have	students	begin	working	with	their	partner	and	

ensure that they use specific, polite questions and 
vocabulary to clearly demonstrate the situations.

•	 Review	as	a	class	by	having	students	“perform”	these	
dialogues or simply describe what was said.

•	 Compare	with	what	other	pairs	invented	as	dialogues	
and provide correction to all immediately.

Optional Vocabulary
glad
typical
pass

•	 Reiterate	that	including	please in any situation where 
you hope to be served or helped is always a good 
idea.

•	 Ask	students	to	read	typical	responses	(g)–(k)	aloud	
and to decide which responses go with which polite 
question.

❑ eXerCISe 20.  Let’s talk: pairwork.   
Page 396
Time:  10 minutes
•	 Encourage	students	to	work	with	a	new	partner.
•	 Read	the	direction	line	aloud.
•	 Have	pairs	begin	writing	appropriate	conversations,	

both the polite questions and the responses.
•	 Circulate	and	ensure	students	are	working	

productively together.
•	 After	pairs	have	written	a	conversation	for	each	

illustration, have students read their conversations 
aloud and / or write them on the board.

❑ eXerCISe 21.  Let’s talk: pairwork.   
Page 397
Time:  10 minutes
•	 Ask	students	to	switch	partners.
•	 Read	the	direction	line	aloud.
•	 Model	the	example	with	a	student,	taking	the	role	of	

Partner A.
•	 Have	students	begin	the	dialogues,	using	the	

appropriate questions.
•	 Walk	around	the	room,	helping	pairs	speak	as	fluidly	

and correctly as possible.
•	 When	the	pairs	have	worked	through	both	sets	of	

situations, ask them to share their dialogues with the 
class and invite other students to both correct them 
and comment on the politeness level employed.

Optional Vocabulary
snack
borrow versus lend
calculator

❑ eXerCISe 22.  Warm-up.  Page 397
Time:  5 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	students	to	discuss	the	meanings	and	help	them	

understand that the meanings are very similar.

Chart 13-5.  Polite Questions: Could You 
and Would You.  Page 397
Time:  10–15 minutes

eraser
server

Could you and Would you both mean that the 
speaker wants the listener to perform an action on the 
speaker’s behalf.  Though both could and would have 
alternative meanings in the past, they both refer to a 
not-yet-real (but asked-for) future. translate

hand you
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•	 Give	students	just	a	few	minutes	to	decide	which	
commands go with which pictures.

•	 Have	students	read	the	commands	aloud	and	explain	
why they have chosen each one for each picture.

•	 Correct	any	confusion	immediately	and	remind	
students to tell you who the subject is and when the 
action takes place (the immediate future).

❑ eXerCISe 28.  Looking at grammar.   
Page 401
Time:  10 minutes
•	 Read	the	direction	line	aloud.
•	 Give	students	time	to	underline	all	the	imperative	

verbs.
•	 Have	students	read	the	underlined	(imperative)	verbs	

aloud and ask students to identify what the precise 
use is (order, direction, advice, request).

❑ eXerCISe 29.  Looking at grammar.   
Page 401
Time:  10 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	students	to	write	an	imperative	sentence	for	each	

illustration.
•	 If	a	student	finishes	early,	have	him	/	her	write	

alternative sentences.
•	 When	everyone	has	completed	the	exercise,	have	

students read their imperatives aloud.

expansion:		Discuss	the	elements	of	a	good	
imperative sentence and why the elements are 
important.		Write	these	on	the	board.		For	example:

The sentence has to be very clear.
The sentence has to be very short.
The sentence has to have an immediate impact.
To be effective, the listener has to know immediately 
what to do.

Then,	going	back	to	Exercise 29,	have	students	vote	
on which precise imperative sentences would be most 
effective in each situation.

❑ eXerCISe 30.  Reading and writing.   
Page 402
Time:  15–20 minutes

part I
•	 Go	through	the	highlighted	vocabulary	with	students	

before they read the conversation.
•	 Have	a	couple	of	students	read	the	conversation	

aloud.
•	 Ask	other	students	to	paraphrase	the	meaning	of	what	

they have just heard.

part II
•	 Ask	students	to	complete	the	question	by	choosing	

a common location, known to most students in the 
class.

•	 Then	have	students	write	directions,	using	imperative	
verbs.

❑ eXerCISe 26.  Warm-up.  Page 399
Time:  10–15 minutes
•	 Read	the	direction	line.
•	 Have	students	discuss	what	the	wisest	course	of	

action is for each situation.
•	 Ask	students	why	the	suggested	answers	are	not	

questions.

Chart 13-6.  Imperative Sentences.   
Page 400
Time:  10–15 minutes

There are two considerations for the imperative: 
how urgent the situation is and what the relationship 
between	the	speaker	and	the	listener	is.		Emphasize	
these aspects in each chart example, and highlight the 
way they change from situation to situation.

•	 Write	the	title	of	the	chart	on	the	board.
•	 Ask	a	student	to	read	example	sentence	(a)	aloud.
•	 Write	it	on	the	board.
•	 Ask	students	about	other	relationships	in	which	

it is normal for one person to simply direct or 
order another person to do something, and have 
students compare these cross-culturally and even 
within families. (Some parents and spouses use the 
imperative more with each other than others do.)

•	 Ask	students	to	read	sentences	(b)	and	(c),	and	write	
these on the board.

•	 Ask	students	to	imagine	situations	in	which	you	would	
use the imperative, no matter what the relationship. (It 
is usually used in urgent situations where a negative 
consequence [such as an injury] could follow if the 
direction is not immediately followed.)

•	 Emphasize	that	the	subject	in	all	imperatives	is	
always understood to be you, as is explained in the 
accompanying note.

•	 Ask	a	student	to	read	example	sentences	(d)	and	(e)	
aloud.

•	 Ask	students	to	give	other	examples	of	negative	
commands and write them on the board.  For example:

Don’t put your coffee there.  It might spill.
Don’t cross the street in the middle of the block.
Don’t slam the door.

•	 Have	various	students	read	example	sentences	(f)–(i)	
aloud.		Write	each	category	for	the	imperative	on	
the board and have students come up with original 
examples of each.

•	 Write	these	examples	on	the	board.		For	example:

Orders: Be quiet, kids.
Directions: Go straight till the end of the road.
Advice: Don’t work too hard.
Requests: Please give me your name.

❑ eXerCISe 27.  Let’s talk.  Page 400
Time:  10 minutes
•	 Read	the	direction	line	aloud.
•	 Lead	this	activity	from	the	center.
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❑ eXerCISe 33.  Looking at grammar.   
Page 403
Time:  10 minutes
•	 Read	the	direction	line.
•	 Explain	that	students	will	be	choosing	whether	they	

need to add to.
•	 Ask	a	student	to	read	the	completed	example	items	1	

and 2 aloud.
•	 Give	students	time	to	complete	the	remainder	of	the	

items as seatwork.
•	 Ask	students	to	take	turns	reading	the	correct	

sentences aloud.
•	 Provide	immediate	correction	and	write	any	

challenging items on the board.

Chart 13-8.  Summary Chart: Modal 
Auxiliaries and Similar Expressions.  Page 404
Time:  10–15 minutes
•	 Write	the	chart	title	on	the	board.
•	 Give	each	student	a	different	letter	in	the	chart	to	

read aloud.  They should read the modal auxiliary, the 
meaning, and the example.

•	 Ask	students	to	identify	which	of	these	are	very	similar	
in meaning [(a) and (i); (g) and (j)].

❑ eXerCISe 34.  Let’s talk: small groups.  
Page 405
Time:  15–20 minutes
•	 Assign	students	small	groups	to	work	in.
•	 Read	the	direction	line	aloud.
•	 Ask	three	students	to	model	the	example	given.
•	 Ask	the	members	of	each	group	to	follow	the	direction	

in each item.
•	 Circulate	around	the	room,	helping	small	groups	and	

ensuring that the time is used productively.
•	 Have	a	few	students	share	their	answers	with	the	

class.

❑ eXerCISe 35.  Looking at grammar.   
Page 405
Time:  10 minutes
•	 Read	the	direction	line	aloud.
•	 Give	students	time	to	choose	the	correct	completion	

for each blank.
•	 Correct	by	having	students	take	turns	reading	the	

completed items aloud and explaining why they chose 
the options they did.

❑ eXerCISe 36.  Listening.  Page 406
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	to	students.

•	 Ask	students	to	share	their	directions	with	other	
students and have classmates decide on their clarity.  
You may want to have students actually follow the 
directions and mark any commands that don’t work.

❑ eXerCISe 31.  Let’s talk: class activity.  
Page 402
Time:  10–15 minutes
•	 Read	the	direction	line	to	students.
•	 Model	the	example	with	five	students.
•	 Ask	students	to	close	their	books	and	listen	to	the	

descriptions of each situation.
•	 Write	students’	imperatives	in	response	to	each	

setting on the board and discuss as a class.
•	 Provide	immediate	correction	if	students	use	the	

conjugated form or say the subject.
•	 Review	responses	to	all	six	situations	and	decide	

which are the most effective imperatives.

Optional Vocabulary
command
march
relax
hiccups

❑ eXerCISe 32.  Warm-up.  Page 403
Time:  5 minutes
•	 Read	the	direction	line	aloud.
•	 Have	students	complete	all	the	possible	sentences,	

using the verbs given.
•	 Ask	students	which	verbs	are	followed	by	to and 

which are not.

Chart 13-7.  Modal Auxiliaries.  Page 403
Time:  10–15 minutes

wastebasket
scholarship
tourist

This chart draws a clear distinction between modal 
auxiliaries, which come right before the base form of a 
verb, and other verb phrases that include to.

•	 Write	the	title	of	the	chart	on	the	board.
•	 Ask	a	student	to	read	example	sentence(s)	(a)	with	all	

the auxiliaries aloud.
•	 Remind	students	that	like	other	auxiliaries	(do, have), 

a modal auxiliary comes in front of the base form of a 
main verb.

•	 Ask	another	student	to	read	example	sentence(s)	(b)	
aloud.

•	 Remind	students	to	consider	whether	the	verb	is	
followed by the base form of a verb or the complete 
infinitive.  If the verb is followed by only the base form, 
then it is a true modal.
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•	 Have	students	complete	the	remaining	eight	items	in	
the exercise independently or with a partner.

•	 When	students	have	completed	the	exercise,	have	
pairs take turns reading their completed exchanges 
and discussing whether they are correct.

❑ eXerCISe 40.  Let’s talk: pairwork.   
Page 410
Time:  10–15 minutes
•	 Ask	students	to	find	a	new	partner.
•	 Read	the	direction	line	aloud.
•	 Model	the	example	as	Partner	A	with	a	student	as	

Partner B.
•	 Give	students	time	to	work	together	while	you	

circulate.
•	 Once	students	have	worked	through	most	of	

the items, ask them to take turns reading their 
suggestions for each situation aloud.

•	 Write	these	suggestions	on	the	board	and	have	
students correct and compare suggestions.

❑ eXerCISe 41.  Check your knowledge.  
Page 410
Time:  5–10 minutes
•	 Read	the	direction	line	aloud.
•	 Have	students	take	turns	correcting	on	sight.
•	 For	further	clarification,	have	students	explain	their	

corrections.

❑ eXerCISe 42.  Reading and writing.   
Page 411
Time:  10–15 minutes

part I
•	 Read	the	direction	line	aloud.
•	 Preview	the	highlighted	vocabulary	items.
•	 Ask	students	to	take	turns	reading	paragraphs	aloud.
•	 Ask	other	students	to	paraphrase	the	different	

paragraphs.

part II
•	 Read	the	direction	line	aloud.
•	 Have	students	read	the	questions	included	as	

prompts aloud and discuss these.
•	 Discuss	the	options	that	follow	the	direction	“Begin	
this	way”.

•	 Give	students	time	to	write.

part III
•	 Read	the	direction	line	aloud.
•	 Have	students	either	swap	paragraphs	or	use	the	

editing check to review their own work.
•	 Ask	students	to	write	second	drafts	following	the	

editing check.

Optional Vocabulary
free time
interrupt
amazing

•	 Remind	students	that	sometimes	the	sentence	closest	
in meaning is not particularly close in form or hearing.  
They need to pick the one sentence that is closest in 
meaning to what they just heard.

•	 Review	by	having	students	read	aloud	the	sentences	
they chose.

•	 Turn	to	the	script	for	any	particularly	difficult	items	and	
correct by referring to it.

❑ eXerCISe 37.  Reading and grammar.  
Page 407
Time:  15–20 minutes

part I
•	 Read	the	direction	line	aloud.
•	 Preview	the	highlighted	vocabulary	and	discuss	the	

meanings.
•	 Ask	a	few	students	to	read	parts	of	the	passage	aloud.
•	 Ask	other	students	to	paraphrase	the	meanings	of	

what they have just heard.

part II
•	 Give	students	time	to	complete	each	item	according	

to what they have just read.
•	 Review	and	correct	by	asking	different	students	

to read a completed item aloud. If there are any 
questions, ask the reader to point to the exact place in 
the passage where the information was found.

❑ eXerCISe 38.  Warm-up.  Page 408
Time:  5 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	one	student	to	read	Speaker	A’s	part.
•	 Ask	another	student	to	read	all	of	Speaker	B’s	

suggestions.
•	 Ask	the	class	to	discuss	and	decide	which	

suggestions go with Speaker A’s description.

Chart 13-9.  Using Let’s.  Page 409
Time:  10 minutes
•	 Write	the	chart	title	on	the	board.
•	 Explain	that	though	Let us is the verb phrase that Let’s 

is contracted from, we do not say Let us to make such 
suggestions.

•	 Ask	two	students	to	read	the	exchanges	in	(a)	and	(b).
•	 Review	the	notes	to	the	right	of	the	chart.
•	 Explain	that	Let’s is usually a spontaneous decision, 

made when one is aware of a change or a question 
about what to do.

❑ eXerCISe 39.  Looking at grammar.   
Page 409
Time:  10 minutes
•	 Read	the	direction	line.
•	 Ask	two	students	to	read	the	completed	example	

aloud. wait times
hometown
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Chapter Summary
OBJECTIVE:  In this chapter, students learn to categorize 
and modify nouns in order to use them more fluently and 
accurately.  Included in the chapter are different types of 
modifiers, expressions of quantity, and indefinite pronouns.

APPROACH:  The text begins by examining types of noun 
modifiers (including other nouns) and then goes on to look 
at adjectives and related adverbs.  Later, the text explores 
expressions of quantity that modify nouns and pronouns 
that take the place of nouns.

TERMINOLOGY:  As is the case throughout the text, 
minimal grammar terminology is used.  The grammatical 
terms employed (for example: modifier, expressions of 
quantity, subject-verb agreement, and indefinite pronoun)
are used frequently in presentations because they are both 
descriptive and common.

❑ eXerCISe 1.  Warm-up.  Page 413
Time:  5–10 minutes

•	 Ask	students	what	they	notice	about	adjectives	before	
plural nouns and help them understand that these 
words	do	not	have	plural	forms.

•	 Ask	another	student	to	read	example	sentences	(c)–(e)	
aloud.

•	 Write	these	on	the	board	and	explain	that	the	nouns	
used	as	adjectives	do	not	become	plural	when	the	
main noun is plural.

•	 Have	yet	another	student	read	example	sentence	(f)	
aloud	while	you	write	it	on	the	board.

•	 Explain	to	your	students	that	adjective	order	is	
something	that	will	become	obvious	to	them	the	longer	
they	study	English.		Eventually,	learners	will	be	able	to	
“hear”	the	correct	order.		For	now,	tell	students	that	
a descriptive adjective (old, new, funny, interesting, 
boring) goes before a noun describing another noun.

❑ eXerCISe 2.  Looking at grammar.   
Page 414
Time:  5–7 minutes
•	 Lead	this	exercise	from	the	center.
•	 Ask	a	student	to	read	the	directions	and	the	completed	

example aloud.
•	 Call	on	students	in	a	random	order.		Ask	them	first	

to read the sentence aloud and then to identify the 
adjective and the noun it modifies.

•	 Students	should	be	able	to	do	this	easily,	so	correct	
their	pronunciation	as	well.

❑ eXerCISe 3.  Looking at grammar.   
Page 414
Time:  5–10 minutes
•	 Read	the	direction	line	to	students	and	stress	that	

this exercise is like the previous one, but instead of 
descriptive	adjectives,	the	words	modifying	the	nouns	
are also nouns.

•	 Ask	a	student	to	read	the	completed	example	aloud.
•	 Give	students	time	to	complete	the	exercise	
autonomously	as	seatwork.

•	 Correct	by	having	students	read	the	sentences,	the	
nouns acting as adjectives, and the nouns they modify 
aloud.

Chapter
Nouns and Modifiers

14

This	Warm-up	illustrates	that	nouns	can	be	used	to	
modify	other	nouns.		Beginners	may	know	this	in	
practice,	but	would	not	be	able	to	explain	their	use.		
Emphasize	that	though	adjectives	commonly	precede	
nouns, nouns can also be modified by other nouns.

•	 Read	the	direction	line	aloud.
•	 As	students	match	the	pictures	to	the	phrases,	ask	
students	to	tell	you	what	kind	of	a	word	mouse is and 
what	kind	of	a	word	keyboard is (adjective, noun, or 
verb).

•	 As	you	explain	that	nouns	can	be	used	as	adjectives,	
ask	students	if	they	know	any	other	compound	nouns	
in	which	the	first	noun	is	used	as	an	adjective.		Help	
students	think	of	these	and	write	some	on	the	board.		
For example:

picture book
dinner table

Chart 14-1.  Modifying Nouns with 
Adjectives and Nouns.  Page 413
Time:  10–15 minutes
•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	read	example	sentences	(a)	and	(b)	
aloud	while	you	write	these	examples	on	the	board.
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official
locker
vases
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❑ eXerCISe 4.  Listening.  Page 414
Time:  5–10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	to	students	along	with	the	given	

example.
•	 Restate	that	the	task	is	to	decide	whether	the	given	
word	is	acting	as	a	noun	or	an	adjective.

•	 Correct	by	having	students	read	their	selections	aloud.
•	 Refer	to	the	script	if	there	are	any	questions	regarding	
what	was	heard.

❑ eXerCISe 5.  Let’s talk: small groups.   
Page 415
Time:  10–15 minutes
•	 Put	the	students	into	small	groups.
•	 Read	the	direction	line	aloud	and	emphasize	that	the	

right noun is the one that can be used after all three 
nouns acting as adjectives.

•	 Ask	a	student	to	read	the	completed	example	aloud.
•	 Circulate	and	assist	students	with	any	questions	they	

may have.
•	 Correct	by	giving	groups	an	opportunity	to	share	their	
answers	with	the	entire	class.

❑ eXerCISe 6.  Looking at grammar.   
Page 416
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	students	to	read	the	completed	examples	aloud.
•	 Lead	the	remainder	of	the	exercise	from	the	center.
•	 Call	on	various	students	to	complete	each	item	or	
encourage	all	students	to	answer	spontaneously.

❑ eXerCISe 7.  Looking at grammar.   
Page 417
Time:  10–15 minutes

❑ eXerCISe 8.  Warm-up.  Page 418
Time:  5–10 minutes

Before having students attempt this exercise, it is 
useful	to	discuss	the	difference	between	adjectives	
that are subjective and those that are objective.  For 
example,	elementary	students	would	consider	a	
homework	assignment	of	fifteen	pages	long, but 
graduate	students	would	not.		Therefore,	a long 
homework	assignment represents a subjective 
experience	or	an	opinion	combined	with	a	noun,	
adjective, and a noun.

•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	the	completed	example	aloud.
•	 Give	students	time	to	complete	the	exercise	on	their	
own.

•	 Correct	and	review	by	having	students	read	
completed items aloud.

•	 Encourage	students	to	say	various	options	aloud	so	
they can train their ears to hear mistakes.

bricks
narrow

To	help	students	become	familiar	with	the	topic	and	to	
encourage	them	to	listen	for	what	sounds	correct	and	
natural, ask them to tell you as many adjectives as they 
can think of for random items around the classroom.  
For example:

There is a clock.  It is new.  It is white.  It is round.
There are desks.  They are old.  They are wooden.   
They are brown.

Before teaching students the actual adjective order, 
help put each set of adjectives into the order a native 
speaker	would	naturally	use.		You	can	do	this	by	simply	
trying out various adjective orders as students find the 
one that sounds correct.

•	 Read	the	direction	line	aloud.
•	 Have	students	answer	each	question	and	write	the	

description.

Chart 14-2.  Word Order of Adjectives.  
Page 418
Time:  10–15 minutes
•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	read	example	(a)	aloud.
•	 Explain	that	size	comes	before	color	when	there	is	a	

list of adjectives.
•	 Ask	another	student	to	read	examples	(b)–(d)	aloud.
•	 Ask	students	to	explain	what	an	opinion	adjective	

is and be sure they understand that an opinion 
adjective	is	subjective	whereas	an	objective	adjective	
represents a factual description.

•	 Review	the	notes	in	the	right	of	the	chart	aloud	
and give another example of each of the types of 
adjectives preceded by opinion adjectives:

a handsome young man
an ugly gray truck
an interesting Korean city

•	 Ask	a	student	to	read	the	adjectives	in	example	list	(e)	
aloud.

•	 Encourage	students	to	try	to	define	those	adjectives	
they cannot readily define.  Ask students to “define” 
an	adjective	by	saying	what	it	is	not.

•	 Write	the	category	of	each	adjective	on	the	board	in	
the	order	presented	under	the	heading	“Usual	Word	
Order of Adjectives.”

•	 Ask	students	to	invent	and	share	sentences	about	
nouns, using the adjectives in the correct order.  Tell 
students	it	is	unusual	that	they	will	see	so	many	
adjectives preceding a noun.

•	 Ask	a	student	to	read	example	phrases	(f)–(h)	aloud	
and	review	the	notes	in	the	right	of	the	chart.
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•	 Read	the	direction	line	aloud.
•	 Give	students	time	to	complete	the	exercise	

autonomously.
•	 Correct	and	review	by	having	students	read	their	

completed items aloud.
•	 Compare	how	students	have	completed	items	and	
discuss	the	criteria	for	which	kind	of	adjective	to	use.

❑ eXerCISe 13.  Looking at grammar.   
Page 423
Time:  10 minutes

•	 Ask	a	student	to	read	example	phrase	(i)	aloud.		Again,	
emphasize that they are much more likely to see 
sentences that use some of the adjectives in the order 
described, rather than one adjective from each of six 
categories.

❑ eXerCISe 9.  Looking at grammar.   
Page 419
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	the	completed	example	aloud,	
starting	with	“It is a(n) . . .”

•	 Have	students	work	on	completing	the	next	five	items	
autonomously.		Remind	students	that	they	may	come	
up	with	different	adjectives	than	their	peers	but	all	
adjectives should make sense and be listed in the 
order	now	becoming	familiar	to	students.

•	 Once	students	have	completed	all	remaining	five	
items, ask various students to read their completions 
aloud and compare the variety of adjectives that are 
possible.

•	 Make	sure	that	all	adjective	word	orders	are	standard,	
according	to	what	has	just	been	presented.

•	 When	there	is	any	doubt,	ask	students	to	try	reading	
the completed items aloud, using another order so 
they can hear their mistakes.

❑ eXerCISe 10.  Looking at grammar.   
Page 421
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	the	completed	example	aloud.
•	 Give	students	time	to	complete	each	item	

autonomously.
•	 Correct	by	having	students	take	turns	reading	their	

completions aloud.

❑ eXerCISe 11.  Looking at grammar.   
Page 421
Time:  10–15 minutes
•	 Lead	this	exercise	from	the	center.
•	 Call	on	students	in	no	particular	order.		Ask	them	to	

put the adjectives in the correct order before the noun 
in the sentence and read the completion aloud.

•	 Review	any	challenging	items	by	trying	out	alternative	
orders as a class.

❑ eXerCISe 12.  Looking at grammar.   
Page 422
Time:  10–15 minutes

Ask	students	to	consider	how	they	will	know	which	
category of adjective to choose in completing the task 
here.  Lead them to the conclusion that they should 
consider the adjectives that precede the blanks and 
which	come	immediately	after	them.		Based	on	this	
information, their choice in each item is limited to a 
category	of	adjective	that	comes	between	the	two.

Emphasize	that	as	students	progress	in	English,	
they	will	not	need	to	refer	back	to	the	actual	rules	of	
grammar.	Their	ears	will	hear	what	is	correct	and	what	
is	incorrect.		Explain	to	students	that	in	this	way,	their	
learning	of	a	foreign	language	will	come	to	resemble	
the	way	in	which	they	learned	their	native	languages.

•	 Ask	a	student	to	read	the	direction	line.
•	 Lead	the	exercise	from	the	center,	asking	students	to	

choose the correct completions.
•	 Whenever	possible,	have	students	choose	as	fast	as	

possible the completion that sounds right.

❑ eXerCISe 14.  Let’s talk: pairwork.   
Page 423
Time:  10–15 minutes
•	 Put	students	into	pairs.
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 With	a	student,	model	the	prompt	and	the	exchange	
between	Partner	A	and	Partner	B.

•	 Remind	students	to	give	all	the	nouns	to	which	they	
think the adjective can apply.

•	 Correct	and	review	by	asking	students	to	offer	the	
most	logical	combinations	they	came	up	with.

❑ eXerCISe 15.  Listening.  Page 424
Time:  10–15 minutes
•	 Have	the	CD	player	and	track	ready.

•	 Read	the	direction	line	aloud	and	emphasize	that	more	
than	one	answer	may	fit.

•	 Play	the	track	and	have	students	circle	the	best	
completions.

•	 Correct	and	review	as	a	class.
•	 Refer	to	the	script	for	any	challenging	or	disputed	items.

❑ eXerCISe 16.  Game.  Page 424
Time:  10–15 minutes

Prepare	for	this	game	by	bringing	a	wide	variety	of	
unusual items to class.  The use of realia can stimulate 
students	to	engage	more	fully	with	the	task	at	hand,	
and,	therefore,	a	variety	of	objects	will	produce	more	
fluent descriptions.
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•	 Students	can	also	test	the	meaning	of	a	linking	verb	by	
considering	whether	they	can	replace	the	verb	with	an	
equal sign.

❑ eXerCISe 18.  Let’s talk: pairwork.   
Page 425
Time:  10–15 minutes
•	 Put	students	into	pairs.

part I
•	 Read	the	direction	line	aloud.
•	 While	pairs	are	working	with	each	other,	circulate	

around the room, assisting and encouraging.
•	 Have	students	make	sentences	that	accurately	
describe	how	they	feel	at	the	moment	of	speaking,	to	
share	with	their	partner.

•	 Ensure	that	there	is	time	for	all	partners	to	describe	
themselves.

part II
•	 Read	the	direction	line	aloud.
•	 Explain	to	students	that	taste	is	a	subjective	sense,	

and thus it is possible or even probable that students 
will	hold	different	opinions	about	what	tastes	or	smells	
a	certain	way.

•	 While	students	are	working	with	one	another,	circulate	
around the room, assisting and encouraging.

part III
•	 Read	the	direction	line	aloud.
•	 While	students	are	working	with	one	another,	circulate	

around the room, assisting and encouraging.
•	 Review	all	three	parts	as	a	class,	putting	lists	on	the	

board and comparing differing student opinions.

❑ eXerCISe 19.  Let’s talk.  Page 425
Time:  10–15 minutes
•	 Lead	this	in	groups	or	as	a	class.
•	 Read	the	direction	line.
•	 Ask	one	student	to	take	the	role	of	Student	A	and	
show	an	angry	face,	demonstrate	angry	actions,	and	
say angry things.

•	 Ask	another	student	to	be	Student	B.		Student	B	
should	participate	by	saying	how	Student	A	looks,	
feels, seems, and so on.

•	 Proceed	by	following	this	model	through	all	emotions	
listed in the items.

❑ eXerCISe 20.  Looking at grammar.   
Page 426
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	the	completed	example	

sentence aloud.
•	 Give	students	time	to	work	autonomously	and	remind	

them that they may use adjectives included at the top 
of	the	exercise	as	well	as	their	own	adjectives.

•	 When	most	students	have	completed	all	items,	review	
by having students read the completed items aloud.

•	 Discuss	each	item	and	compare	all	suitable	answers.

•	 Read	the	direction	line	aloud	to	students.
•	 Put	students	into	teams.
•	 Describe	to	students	exactly	what	their	task	is	and	how	
they	will	be	scored	in	teams.

•	 When	students	have	told	you	the	objects	and	any	
adjectives that apply, give the teams one point for 
each object and one point for each adjective and keep 
teams’ scores on the board.

•	 Review	by	bringing	out	each	item	and	encouraging	
students to combine adjectives, in the correct order, to 
describe each item fully.

Optional Vocabulary
opinion
material
blanket
leftover

❑ eXerCISe 17.  Warm-up.  Page 424
Time:  5–10 minutes
•	 Read	the	direction	line	aloud.
•	 Emphasize	that	while	many	people	share	the	same	
opinions	about	how	the	items	listed	seem	to	us,	the	
sentences are still subjective opinions.

•	 Ask	students	to	complete	each	item.
•	 Have	students	compare	by	reading	aloud	each	

item and invite students to add additional opinion 
adjectives to each one.

Chart 14-3.  Linking Verbs + Adjectives.  
Page 425
Time:  10–15 minutes
•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	read	example	sentence	(a)	aloud.
•	 Present	this	sentence	on	the	board	by	writing	the	
following:

The flowers were beautiful.
or
The flowers = beautiful.

•	 Remind	students	that	they	are	used	to	the	verb	be 
being	followed	by	an	adjective.

•	 State	that	the	purpose	of	this	chart	is	to	teach	
students	other	verbs	that	also	are	non-action	verbs,	
like be.

•	 Ask	students	to	take	turns	reading	example	sentences	
(b)–(f)	aloud.

•	 Ask	students	to	explain	the	meaning	of	the	linking	
verb in each sentence.

•	 While	it	may	be	very	challenging	for	students	to	
explain	the	meaning	of	each	linking	verb,	they	will	
quickly see (and you can help them to do so) that the 
meaning of each linking verb is very similar to that of 
be.

•	 Explain	to	students	that	the	linking	verbs	listed	here	
are sense verbs (look, smell, feel, taste, sound).

•	 Tell	students	that	they	can	always	test	whether	a	verb	
is a linking verb by substituting the verb be for that 
particular verb.

containers
landmark
prompt
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•	 Write	the	subject	Julio and ask students to tell you the 
new	sentence	that	has	the	same	meaning	as	Julio is a 
quick runner.

•	 Write	the	sentence:

Julio runs quickly.

•	 Ask	a	student	to	read	example	sentences	(a)	and	(b)	
aloud	while	you	write	these	on	the	board.

•	 Discuss	the	chart	notes	with	students.
•	 Ask	other	students	to	read	example	sentences	(c)	and	
(d)	aloud.		Point	out	that	not	every	adverb	ends	in	-ly.

•	 Stress	that	some	adverbs	have	exactly	the	same	forms	
as	the	adjectives.		Point	out	that	the	adverb	fast has 
the same form as the adjective fast.

•	 Ask	another	student	to	read	example	sentences	(e)	and	
(f) aloud and emphasize that though most adjectives 
become adverbs by adding -ly, this is another 
exception.

❑ eXerCISe 23.  Looking at grammar.   
Page 428
Time:  10–15 minutes
•	 Read	the	direction	line	to	students.
•	 Emphasize	that	one	way	to	decide	whether	they	need	
an	adjective	or	an	adverb	is	to	see	if	the	word	in	red	
precedes	a	noun	or	follows	be or a linking verb.  If so, 
an adjective is needed.

•	 Give	students	time	to	complete	the	exercise	
autonomously.

•	 Correct	by	having	students	read	their	completions	
aloud.

•	 Provide	immediate	correction	and	feedback	on	
pronunciation and usage.

expansion:		Play	“In	The	Manner	of	the	Adverb.”		In	
this	game,	you	will	give	each	student	an	index	card	
that	has	one	simple	adverb	written	on	it.		You	will	then	
ask one student to come to the front of the class.  
Classmates	will	ask	this	student	a	variety	of	questions,	
and	in	every	case	the	student	must	answer	“in	the	
manner	of	the	adverb.”		Thus,	if	classmates	ask	what	
the student did yesterday and the adverb is angrily, 
the student in the hot seat must respond angrily.  
Sometimes	it	is	hard	for	students	to	separate	the	
content	of	a	response	from	the	manner	in	which	it	is	
delivered, so be ready to coach students appropriately.  
Possible	adverbs	include:

angrily hungrily
calmly quickly
emotionally purposefully
energetically shyly
happily slowly

❑ eXerCISe 24.  Looking at grammar.   
Page 429
Time:  10–15 minutes

part I
•	 Read	the	direction	line	to	students.
•	 Remind	students	that	some	adverb	forms	are	the	same	

as the adjective forms.

❑ eXerCISe 21.  Let’s talk.  Page 427
Time:  10–15 minutes
•	 Invite	students	to	put	themselves	into	pairs	or	small	

groups, as they prefer.
•	 Have	students	close	their	books.
•	 Read	the	direction	line	aloud	and	tell	students	that	the	
class	will	vote	on	whether	the	adjectives	they	supply	
can meaningfully apply to each noun given.

•	 Read	the	first	noun	item	and	ask	students	to	write	as	
many adjectives as possible that describe the noun in 
one minute.

•	 After	a	minute,	stop	students	and	read	them	a	new	
noun.

•	 Correct	and	review	by	having	students	compare	lists	of	
adjectives.

Optional Vocabulary
expression
Internet security
flat tire
darling
alley

❑ eXerCISe 22.  Warm-up.  Page 427
Time:  5–10 minutes

Before	starting	the	Warm-up,	demonstrate	adverb	
use by asking a student to perform an action slowly, 
quickly, loudly, and / or softly.  For example:

Arturo, please stand up quickly.

Write	the	sentence	on	the	board	and	ask	students	what	
they	already	know	about	adverbs	of	manner,	based	on	
their responses to the simple direction above.

•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	the	completed	examples	aloud.
•	 Now,	have	students	complete	the	remaining	items	
with	your	guidance.

Chart 14-4.  Adjectives and Adverbs.   
Page 428
Time:  10–15 minutes
•	 Write	the	chart	title	on	the	board.
•	 Have	students	give	you	a	simple	sentence	describing	
another	student	and	write	this	on	the	board.		For	
example:

Julio is a quick runner.

•	 Explain	to	students	that	in	this	sentence,	the	adjective	
quick	tells	us	what	kind	of	a	runner	Julio	is.

•	 Tell	students	that	another	way	to	express	the	same	
idea but give focus to the verb is to use an adverb, 
which	can	be	made	easily	from	an	adjective.

•	 Ask	students	to	look	at	the	sentence	above	and	
decide	what	verb	suggests	itself	(run).

•	 Explain	to	students	that	they	can	create	an	adverb	
from the adjective quick by adding -ly and putting the 
adverb after the verb.
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What are other situations where you enjoy listening to 
music?  Do you like background music?  What types of 
music and performers do you like?
Do you often download music onto a smart phone or 
MP3 player?  What are the advantages of doing so?
What do you think is a classic song of your generation?  
Why do you think it represents your generation?

Optional Vocabulary
whispered
pronounces
carelessly
generous
thoughtful

part II
•	 Read	the	direction	line	aloud.
•	 Give	students	time	to	complete	each	sentence	on	their	
own	by	using	adjective	or	adverb	forms	of	the	words	
from	Part	I.

•	 Correct	as	a	group,	having	students	read	their	
responses aloud.

❑ eXerCISe 25.  Looking at grammar.   
Page 429
Time:  10–15 minutes
•	 Lead	this	exercise	on	sight.
•	 Ask	a	student	to	read	the	direction	line	and	the	

completed example aloud.
•	 Call	on	various	students	to	complete	the	items	and	

discuss each one.

expansion:		To	further	engage	students	who	may	
find this exercise easy, ask students if they can name 
the	opposite	adjective	or	adverb,	depending	on	what	
is	required.		For	example,	ask	students	whether	the	
opposite adverb and adjective for items 9 and 10 are 
the	same	word.	(The	opposite	adverb	is	easily and the 
opposite adjective is easy.)	Finding	ways	to	teach	in	
the margins and asking students about other aspects 
of each exercise gives students opportunities to speak 
spontaneously	and	use	English	they	already	know.		
Moreover,	it	requires	that	they	pay	attention	even	when	
they may find the target material relatively simple.

❑ eXerCISe 26.  Reading, grammar, and 
speaking.  Page 430
Time:  15–20 minutes
•	 Read	the	direction	line	aloud	to	students.
•	 Give	them	time	to	read	through	the	passage	on	their	
own,	marking	adjectives	and	adverbs	as	instructed.

•	 Ask	students	to	read	parts	of	the	passage	aloud	and	
address	the	highlighted	vocabulary	as	well	as	any	
words	that	would	provide	students	a	chance	to	speak	
autonomously.

•	 Similarly,	ask	students	to	restate	and	paraphrase	in	
order	to	give	them	opportunities	to	engage	with	the	
material.

•	 Ask	students	to	read	the	discussion	questions	aloud	
and provide time for thorough discussion of each one.

•	 Put	students’	thoughts	and	opinions	on	the	board.

expansion:		Ask	students	to	answer	additional	
questions.  Questions are included here, but feel free 
to	include	your	own.		You	can	write	the	questions	on	
the board or simply ask the class, but encourage those 
who	do	not	speak	regularly	to	do	so.

Did you know about Elvis Presley before now?
Do you know of other famous pop musicians from the 
last century (the Beatles, the Rolling Stones, etc.)?
Did your family often play music in your house when you 
were a child?
If so, what kind of music and what performers did your 
family listen to?
Do you play a musical instrument or sing?

❑ eXerCISe 27.  Warm-up.  Page 431
Time:  5–10 minutes
•	 Ask	a	student	to	read	the	direction	aloud.
•	 Have	students	decide	which	of	the	three	statements	

best describes the illustration.
•	 Ask	a	student	to	explain	why	item	3	is	the	most	

accurate.

Chart 14-5.  Expressions of Quantity: All Of, 
Most Of, Some Of, Almost All Of.  Page 431
Time:  10–15 minutes
•	 Write	the	chart	title	on	the	board.
•	 In	order	to	demonstrate	the	meanings	of	these	

expressions of quantity, create sentences about the 
students	in	your	class.	(The	example	sentences	below	
will	need	to	be	adapted	to	reflect	your	actual	class	
makeup.)

•	 Write	three	true	examples	illustrating	the	meanings	
of all of, most of, and some of on the board .  The 
meanings of each expression should be very clear to 
students, based on the examples you have chosen.  
For example:

All of the students in this class are studying English.
Most of the students in this class have dark hair.
Some of the students in this class are women.

•	 Now,	have	students	count	the	total	number	of	
students in the class and the number of students 
that fall into each category.  As students give you 
the	information,	write	fractions	representing	those	
numbers on the board.  For example:

All of the students in this class are studying  
English. 20 / 20
Most of the students in this class have dark  
hair. 15 / 20
Some of the students in this class are women. 11 / 20

•	 Turn	to	the	chart	and	ask	a	student	to	read	example	
sentence (a) aloud.

•	 Review	the	note	on	the	right	explaining	example	
sentence	(a)	aloud	and	write	the	following	on	the	
board:

all of = 100%

•	 Ask	another	student	to	read	example	sentence	(b)	
aloud.

slow	down
accent
composition
has trouble hearing
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Chart 14-6.  Expressions of Quantity: 
Subject-Verb Agreement.  Page 433
Time:  10–15 minutes

•	 Review	the	note	for	(b)	with	students	and	write	the	
following	on	the	board:

most of = > 75%

•	 Ask	a	third	student	to	read	example	sentence	(c)	aloud	
and	review	the	note	for	(c).

some of = 1%–75%

•	 Explain	that	all of, most of, some of, and almost all 
of go before a specific group of people in a specific 
setting like the group of students in the class in the 
example above.

•	 Tell	students	that	of	must	be	followed	by	a	determiner	
(the, his, her, etc.).

Incorrect: all of money, most of money, some of money, 
almost all of money.
Correct: all of the money, most of his money, some of 
her money, almost all of our money.

•	 Ask	another	student	to	read	example	sentence	(d)	
aloud.

•	 Explain	that	almost modifies the all, and explain the 
meaning and notes.

•	 Write	the	following	on	the	board:

almost all of = 90%–100%

❑ eXerCISe 28.  Looking at grammar.   
Page 432
Time:  5–10 minutes

Even	advanced	students	tend	to	make	many	mistakes	
with	these	expressions	of	quantity.		Your	students	will	
benefit	greatly	from	your	emphasizing	that	we	cannot	
put a preposition immediately before a noun (for 
example, all of people).  In order to use this expression, 
there must be a definite article, a demonstrative 
adjective,	or	a	possessive	adjective	following	the	
preposition of (for example, all of these numbers).  
Correct	students	immediately	and	clearly,	and	write	the	
corrections on the board so students can see that there 
must	be	one	of	these	words	before	the	noun.		Because	
your students are beginners, you can help them avoid 
this fossilized error.

•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	the	completed	example	aloud.
•	 Give	students	time	to	complete	the	exercise	
autonomously,	as	seatwork.

•	 Correct	the	exercise	by	having	students	read	
responses aloud.

Optional Vocabulary
omitted

❑ eXerCISe 29.  Warm-up.  Page 433
Time:  5–10 minutes
•	 Read	direction	line	to	students.
•	 Tell	students	that	all of is either plural or singular, 
depending	on	whether	the	noun	following	of is a count 
(plural) or noncount (singular) noun.

•	 Ask	students	which	noun	the	verb	be	agrees	with	in	
both	sentences,	and	ask	them	to	explain	their	answers.

When	the	subject	includes	an	expression	of	quantity,	
the	verb	agrees	with	the	noun	that	comes	immediately	
after of.

All of the cake is gone.
All of my friends are sick today.
Some of my homework is not finished.
Some of my friends are sick today.

These expressions of quantity are singular or plural 
depending	on	whether	the	nouns	following	them	are	
count (plural) or noncount (singular).  To help students 
prepare for more sophisticated subject structures, 
explain that this is because these expressions (some 
of, all of) take their meaning and their number from the 
noun	that	follows.

•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	remind	you	of	the	difference	between	

count and noncount nouns and ask that student to 
write	a	couple	of	examples	of	count	and	noncount	
nouns on the board.

•	 Ask	a	student	to	read	example	sentences	(a)	and	(b)	
aloud.

•	 Emphasize	that	in	example	sentence	(a),	work is 
noncount, and thus requires a singular verb.

•	 Ask	another	student	to	read	example	sentences	(c)	
and (d) aloud.

•	 Stress	that	the	word	homework in sentence (c) is 
noncount	and,	therefore,	the	verb	following	it	must	be	
singular.

•	 Ask	students	to	create	sentences	about	the	class	
using these expressions of quantity.

•	 Write	these	sentences	on	the	board,	underlining	the	
parts of the sentences that agree.  For example:

A lot of our class enjoys baseball.
Half of the students speak more than two languages.

❑ eXerCISe 30.  Looking at grammar.   
Page 433
Time:  10–15 minutes
•	 Ask	a	student	to	read	the	direction	line	and	the	

completed example aloud.
•	 Give	students	time	to	complete	the	exercise	as	
seatwork.

•	 Correct	by	having	students	read	their	completions	
aloud.

•	 Provide	very	clear	direction	about	pronunciation	and	
usage to avoid future fossilized errors.

❑ eXerCISe 31.  Listening.  Page 434
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud.
•	 Review	the	completed	example	with	students	
and	explain	they	will	need	to	hear	the	expressions	
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•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	read	example	sentences	(a)	and	(b)	
aloud	while	you	write	these	on	the	board.

•	 Explain	that	every	can	never	be	followed	by	a	plural	
noun	or	a	preposition	followed	by	a	plural	noun.

•	 Write	the	incorrect examples on the board and then 
draw	a	line	through	them,	emphasizing	that	they	are	
never correct.

•	 Have	a	different	student	read	example	sentences	(c)	
and	(d)	aloud	while	you	write	these	on	the	board.

•	 Ask	another	student	to	read	example	sentences	(e)	and	
(f)	aloud	while	you	write	these	on	the	board.

•	 Have	students	generate	sentences	about	your	
class using every	and	write	these	on	the	board.		For	
example:

Every student loves grammar.
Everyone has a grammar book.

•	 Finish	by	asking	what	every student has learned about 
every.		Remind	students	that	every	is	always	followed	
by a singular noun and a singular verb.

❑ eXerCISe 35.  Looking at grammar.   
Page 436
Time:  10–15 minutes
•	 Have	a	student	read	the	direction	line	and	completed	

example aloud.
•	 Remind	students	that	every	is	always	followed	by	

a singular noun and verb and that all of can be 
followed	by	either	a	count	or	a	noncount	noun,	which	
determines	whether	the	verb	is	plural	or	singular.

•	 Give	students	time	to	complete	this	exercise	as	
seatwork.

•	 Have	students	read	their	completions	aloud	and	listen	
very carefully for the correct verb usage as other 
students	give	their	answers.

•	 Provide	immediate	and	clear	correction.

Optional Vocabulary
regularly
bedtime stories
transportation system

❑ eXerCISe 36.  Warm-up.  Page 437
Time:  10 minutes

of quantity correctly in order to select the right 
percentages.

•	 Correct	by	having	students	read	their	percentages	for	
each item.

•	 If	there	are	any	questions,	refer	to	the	script	for	
verification.

❑ eXerCISe 32.  Let’s talk: class activity.  
Page 435
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Read	through	the	example	to	model	the	form	for	

students.
•	 Have	students	close	their	books.
•	 Take	turns	asking	the	questions	of	students.		You	can	

redirect the same question to others to give many 
students the opportunity to respond.

•	 Correct	students’	structure	and	pronunciation	
immediately.

•	 Encourage	students	to	discuss	with	one	another,	
particularly	if	there	is	any	disagreement	about	which	
expression	of	quantity	works	best.

❑ eXerCISe 33.  Looking at grammar.   
Page 435
Time:  10–15 minutes
•	 Read	the	direction	line	to	the	class.
•	 Tell	students	to	be	ready	to	explain	why	their	choices	
are	correct	when	they	respond.

•	 Give	students	time	to	select	the	correct	sentences.
•	 Correct	by	having	students	give	and	justify	their	

choices.

Optional Vocabulary
polluted
coins
valuable

❑ eXerCISe 34.  Warm-up.  Page 435
Time:  5 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	students	what	they	already	know	about	the	word	

every.
•	 Have	students	read	their	completed	and	logical	

sentences aloud.

Chart 14-7.  Using Every, Everyone, 
Everybody, Everything.  Page 436
Time:  10–15 minutes

Though	almost	all	beginners	have	heard	the	word	every 
or its variants before, this can be a challenging concept 
to	teach.		Explain	that	every and all have essentially 
the same meaning, but every	is	always	followed	by	
a	singular	noun.		When	using	every, the fact that 
each one is a separate person, item, or place is very 
important	because	the	verb	is	always	singular.

Because	students	tend	to	make	mistakes	with	every, it 
will	help	if	you	show	them	the	common	errors	included	
in	the	chart,	and	with	great	flourish,	stress	that	these	
structures	are	never	okay.		In	this	way,	students	may	
avoid these common errors becoming fossilized.

Most	beginners	will	be	familiar	with	the	idea	of	indefinite	
pronouns	and	many	will	also	have	heard	someone, 
anyone, and others.  Often, the most challenging thing 
for	students	is	the	difference	between	someone and 
anyone.		This	Warm-up	is	very	useful	because	although	
the	person	is	unknown,	and,	therefore,	indefinite,	the	
fact	that	there	is	a	person	is	known.

M14_AZAR0967_04_TE_CH14.indd   156 5/14/14   9:20 AM



Nouns and Modifiers  157  

❑ eXerCISe 38.  Looking at grammar.   
Page 439
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Give	students	time	to	complete	the	items	as	seatwork.
•	 Correct	by	having	students	read	their	sentences	aloud.
•	 Ask	students	to	explain	why	their	responses	were	the	

only acceptable ones.

❑ eXerCISe 39.  Looking at grammar.   
Page 440
Time:  10–15 minutes
•	 Have	a	student	read	the	direction	line	aloud.
•	 Explain	that	students	should	close	their	books	and	

then lead the questions from the center.
•	 Students	may	be	tempted	to	say	I see nothing.  Ask 

them to rephrase their responses by using negative 
verbs.

•	 Highlight	the	kind	of	situations	in	which	speakers	use	
anything, often in denial of an accusation, as in items 6 
and 7.

❑ eXerCISe 40.  Listening.  Page 441
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	and	example	aloud	to	your	

students.
•	 Correct	by	having	students	give	you	their	yes	/	no	

responses, according to the listening.

❑ eXerCISe 41.  Looking at grammar.   
Page 441
Time:  10–15 minutes
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Give	students	time	to	complete	the	review	as	
seatwork.

•	 Have	students	read	the	correct	completions	and	
review	challenging	items	by	asking	them	to	state	the	
rules that informed their decisions.

❑ eXerCISe 42.  Let’s talk.  Page 442
Time:  15–20 minutes
•	 Read	the	direction	line	aloud.
•	 Have	students	get	into	pairs	or	small	groups.
•	 Ask	a	student	to	read	the	facts	aloud	and	then	have	
students	work	together	to	use	the	clues	to	complete	
the chart.

•	 Circulate	around	the	room	and	assist	pairs	and	groups.
•	 As	students	are	finishing	their	charts,	draw	one	big	

chart on the board.
•	 Ask	students	from	each	group	to	go	to	the	chart	and	
complete	one	piece	of	information,	based	on	what	they	
have determined.

•	 Correct	the	chart	as	needed	and	encourage	further	
discussion of any disagreement among students.

•	 Read	the	direction	line	aloud.
•	 Have	students	take	turns	reading	A’s	and	B’s	lines	

aloud.
•	 Discuss	the	mystery	and	explain	the	answer.
•	 Have	students	underline	someone, somebody, anyone, 

and anybody	in	the	dialogue	and	discuss	how	they	are	
used.

•	 Point	out	that	any can be used only in a question or 
negative statement.

Chart 14-8.  Indefinite Pronouns: 
Something, Someone, Somebody, Anything, 
Anyone, Anybody.  Page 438
Time:  10–15 minutes
•	 Explain	to	your	students	that	you	will	be	vigilant	about	

correcting their use of these indefinite pronouns to 
help	them	avoid	making	common	mistakes	that	English	
speakers around them might be making.

•	 Write	the	chart	title	on	the	board.
•	 Ask	students	to	give	you	an	example	of	an	affirmative	

statement and a negative one.
•	 Explain	that	some_____	words	are	used	for	affirmative	

statements and questions.  They are not used for 
negative ones.

•	 Ask	a	student	to	read	example	sentences	(a)–(c)	aloud.
•	 Write	the	sentences	on	the	board	and	review	the	

notes.
•	 Ask	a	student	to	read	example	sentences	(d)–(f)	aloud.
•	 Write	the	sentences	on	the	board	and	review	the	

notes.
•	 Ask	a	student	to	read	example	questions	(g)–(l)	aloud.
•	 Write	the	sentences	on	the	board	and	review	the	

notes.
•	 To	help	students	remember	the	basics,	write	the	
following	on	the	board:

I know somebody, but I don’t know anybody.

❑ eXerCISe 37.  Looking at grammar.   
Page 438
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	the	completed	example.
•	 Emphasize	that	both	forms	may	be	possible.
•	 Give	students	time	to	complete	the	items	as	seatwork.
•	 Correct	by	having	students	read	their	completions	

aloud and be very directive and explicit in reminding 
students	why	certain	forms	are	needed.

You	can	refer	back	to	this	Warm-up	when	teaching	
the	indefinite	pronouns	beginning	with	any as 
those	pronouns	would	not	be	suitable	in	affirmative	
statements here.  For example, in He knew that 
someone was coming up behind him, only someone 
can be used because the sentence is affirmative. 
Anyone is not possible here.
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part II
•	 Read	the	direction	line	aloud.
•	 As	not	every	student	is	prepared	to	write,	warm	them	
up	to	the	task	by	discussing	the	topic—a	way	to	create	
special	memories—with	them.

•	 Ask	students	the	three	questions	to	help	them	
formulate their ideas for their paragraphs.

•	 Based	on	how	students	respond,	engage	them	further	
by encouraging them to share more.

•	 Have	students	then	read	the	writing	sample	aloud,	
taking turns.

•	 Discuss	its	contents	with	students	and	ask	them	to	
share their impressions of the sample.

•	 Give	students	time	to	write	the	assigned	paragraphs	
about creating special memories, either in class, or 
more	appropriately,	as	homework.

part III
•	 Read	the	direction	line	aloud	and	have	students	decide	
how	they	wish	to	work,	whether	in	pairs	or	alone.

•	 Have	students	edit	their	own	or	their	partner’s	work	by	
referring to the items in the editing checklist.

•	 Invite	students	to	share	their	own	work	by	reading	it	
aloud	to	the	class	and	discussing	their	writing.

Optional Vocabulary
anniversary
vending machine
secretly engaged
the mall
psychologists
create
sports event
souvenirs
deli

❑ eXerCISe 43.  Check your knowledge.  
Page 442
Time:  10–15 minutes
•	 Lead	this	exercise	from	the	center.
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Ask	another	student	to	read	the	completed	example	

and explain the grammar practice behind it.
•	 Have	students	take	turns	reading	and	correcting	each	

item on sight.
•	 Ask	students	to	refer	to	particular	grammar	rules	and	/	

or a chart to explain their responses.

❑ eXerCISe 44.  Reading and writing.   
Page 443
Time:  15–20 minutes

Whenever	possible	and	particularly	in	reading	
passages, after students have read something 
aloud,	ask	them	about	random	words,	phrases,	and	
expressions	that	they	already	know.		Ask	students	
to	explain	what	they	have	just	read	and	ask	related	
questions	of	your	own	devising.		Remember	that	
engaging	students	in	this	way	permits	them	to	respond	
spontaneously	while	studying	the	target	structures.		
Doing	this	prevents	any	grammar	exercise	from	being	
only a decontextualized, rote experience.

part I
•	 Read	the	direction	line	aloud.
•	 Engage	students	by	having	them	take	turns	reading	

aloud from the passage.
•	 As	students	read	aloud,	ask	them	to	paraphrase	

meanings and define vocabulary, or simply give 
synonyms.
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Chapter Summary
OBJECTIVE:  In this chapter, students learn a variety of 
ways to compare people, things, and statements.  Students 
learn to use comparative and superlative forms to compare 
nouns.  The chapter also introduces other ways to make 
comparisons, including using comparative phrases (the 
same as, similar to, different from) and directly contrasting 
clauses by using but.

APPROACH:  The text first looks at comparative adjectives 
and introduces rules and practices for forming and using 
them (comparing two people or things) before providing 
opportunities for increasingly freer production.  The concept 
of the superlative is introduced and students are given 
exercises to facilitate their ability to compare three items 
or more.  The chapter then introduces the comparison 
of adverbs and the direct comparison of whole clauses.  
Throughout the chapter, there are many open-ended 
exercises requiring students to produce the target structures 
in discussions.  This is particularly important for this target 
grammar as it is all about comparing things and situations, 
and thus exchanging opinions.  Support and facilitate lively 
discussions throughout the chapter, while also correcting 
structures, to give students the confidence to speak 
autonomously and spontaneously.

TERMINOLOGY:  As is the case throughout the text, 
minimal grammar terminology is used.  The terms 
comparative and superlative are used throughout the 
chapter, as they apply to both adjectives and adverbs.  
Teachers will need to revisit the concept of syllables in order 
to ensure students’ success with comparative forms.  The 
text does not teach the categories of certain adjective types 
and / or phrases (for example, like, alike, the same as) but 
focuses on their actual usage.  Similarly, no mention is made 
of the grammatical names of words like as, than, and so 
on.  While some grammarians refer to than as a comparative 
conjunction, others call it a preposition.  The omission 
of such terms altogether highlights the fact that though 
linguists may find these distinctions interesting, English 
students need only to recognize and use the actual terms 
correctly.

❑ eXerCISe 1.  Warm-up.  Page 445
Time:  5 minutes

•	 Read	the	direction	line	aloud,	and	as	a	class,	identify	
the true sentences.

•	 Have	students	read	these	aloud.
•	 Emphasize	that	the	word	immediately	following	the	

comparative form is than.

Chart 15-1.  The Comparative: Using -er 
and More.  Page 445
Time:  10–15 minutes

Chapter
Making Comparisons

15

It is likely that even beginners have heard or seen 
comparative	forms.		However,	it	is	equally	likely	that	
students are not confident about what word should 

follow the -er form.  Many beginners use as and than 
interchangeably and incorrectly.  When introducing the 
comparative forms, be sure to emphasize that only one 
word— than—can correctly follow the adjective.

Before beginning the comparative presentation, ask 
students if they know what a syllable is and / or if they 
can describe it to you.  The concept itself will likely 
be familiar, but because students have to think about 
syllables in such a concrete way, you will need to 
refresh their memories.

Although it can be time-consuming to re-create 
grammar charts on the board, doing so helps ensure 
that students are really attending to the rules and 
practices that will allow them to manipulate the 
grammar autonomously.  In addition, many students 
need to see, hear, and have some visual and aural 
illustration in the form of an actual example, to take in 
new material.  Though it can take time, you can make 
chart presentations a vibrant part of the class by using 
students’ names and characteristics in examples.  Try 
to give every student a chance to read some part of 
the chart or offer you an alternative adjective so that 
they participate in their own exposure to the material.  
Taking time with these charts provides students a 
better grounding as they make the structures their own.

•	 Write	the	chart	title	on	the	board.
•	 Ask	students	what	a	syllable	is	and	if	they	can	tell	you	

how many syllables are in their names.
•	 Depending	on	how	familiar	students	are	with	syllables,	

spend an appropriate amount of time explaining 
what they are and their importance in deciding the 
comparative form of adjectives.

•	 A	good	working	definition	of	a	syllable	is	“an	
independent sound unit (containing a distinct vowel 
sound).”  Many students may know how to clap out 
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syllables and can count them in that way.  In whatever 
way works for you and your students, ensure that they 
can distinguish adjectives with two or more syllables 
from those with one.

•	 Write	the	first	two	sentences	on	the	board	and	then	
have a student read example sentences (a) and (b) 
from the chart aloud.

•	 Write	example	sentences	(a)	and	(b)	on	the	board	after	
students read them aloud.

•	 Model	the	incorrect	versions.		Write	these	on	the	
board but be sure to draw a line through them or 
emphatically erase them to help students see that 
these incorrect versions are never acceptable.

•	 Ask	a	student	to	state	which	word	follows	the	
comparative form and write than on the board.  Stress 
that this word, than, always follows the comparative 
form.

•	 Work	through	the	chart,	having	students	read	the	
examples from each heading while you write on the 
board.

•	 Alternatively,	you	can	present	the	same	categories	
(Adjectives with One Syllable, Adjectives That End in 
-y, Adjectives with Two or More Syllables, Irregular 
Comparative Forms) and have students give you 
examples, which you write on the board, expanding 
into comparative forms and actual sentences featuring 
students’ names to engage them in the material 
further.

•	 Finish	by	involving	any	student(s)	who	did	not	take	part	
in the presentation by asking them to help provide a 
couple	of	example	sentences	for	the	whole	class.		For	
example:

Meilan, can you tell us who is quieter in class, Bruno or 
Marisol?
Meilan: Marisol is quieter than Bruno.
Hiroko, who is taller, Ahmed or Zara?
Hiroko: Zara is taller than Ahmed.

❑ eXerCISe 2.  Looking at grammar.   
Page 446
Time:  5–10 minutes
•	 Ask	a	student	to	read	the	direction	line	and	completed	

example aloud.
•	 Give	students	time	to	complete	the	remaining	items	as	

seatwork.
•	 Correct	by	having	students	take	turns	reading	their	

completed items aloud.
•	 Provide	overt	and	immediate	correction	and	use	the	

board to highlight mistakes, helpfully.

❑ eXerCISe 3.  Looking at grammar.   
Page 446
Time:  5–10 minutes

•	 Ask	a	student	to	read	the	direction	line	and	completed	
example aloud.

•	 Lead	this	exercise	from	the	center	and	have	students	
read completions as you go around the room.

•	 Correct	all	forms	immediately	and	ask	other	students	if	
the form they just heard a classmate read was correct.

•	 Put	any	challenging	items	on	the	board.		Also,	write	
any sentences that provoke discussion on the board 
and write discussion points as students raise them.

❑ eXerCISe 4.  Let’s talk: pairwork.  Page 448
Time:  10–15 minutes
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Ask	another	student	to	read	the	example	aloud	and	

write this on the board.
•	 Have	students	arrange	themselves	in	pairs	and	decide	
who	will	be	Partner	A	and	who	will	be	Partner	B.

•	 Partner	A	will	start	the	exercise	by	comparing	the	
things in item 1 in his or her column.

❑ eXerCISe 5.  Let’s talk: class activity.   
Page 448
Time:  15–20 minutes
•	 Bring	additional	books	or	items	of	a	similar	category	to	

class.
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Have	another	student	read	the	example	aloud.
•	 Ask	students	to	come	to	where	the	books	are	and	

make comparisons that they can share with the class.
•	 Highlight	again	that	some	of	the	adjectives	are	

subjective, and students will need to explain why they 
think one book is better than another.

•	 Put	example	sentences	on	the	board,	correct	the	
target grammar immediately, and encourage extended 
discussion and justification.

expansion:  Bring food items to class for students 
to taste and compare.  You can bring a variety of 
cheap snack foods or ask everyone to prepare for the 
comparison by bringing one of their favorite foods (in 
small quantities) to class.

Prepare	students	to	participate	in	a	comparison	
of food by creating a list of adjectives that apply 
particularly to food, along with some adjectives that 

Teach students that in spoken and informal English, an 
object pronoun (rather than a subject pronoun + verb) 
often follows a comparative phrase.  Explain that this is 
not acceptable in written and more formal English.

Engage students in optional vocabulary and content 
as	you	go.	(For	example,	some	people	may	find	that	a	
mattress is too soft, and though they may not find that 
a floor is more comfortable, they may find that a futon 
is more comfortable.) As students’ opinions will differ 
on these completions, engage more than one student 
per item, and if students have a difference of opinion, 
ask them to justify their side by using more (unscripted) 
comparative forms.  This exercise offers a lot of room 
for exploitation in terms of discussion or expansion, so 
make	it	as	conversational	as	possible.		Highlight	the	
fact that some comparisons are simply objective and 
some	are	subjective.		Discuss	the	difference.
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•	 Read	the	direction	line	aloud.
•	 Ask	a	student	to	read	aloud	the	example	with	the	

comparative sentences.
•	 Have	students	decide	how	to	work—whether	in	pairs,	

in small groups, or as a class—and have them arrange 
themselves accordingly.

•	 Encourage	students	to	try	new	adjectives	in	
comparative forms.  If students are working in small 
groups or pairs, go to each one and lead students in 
discussing certain aspects of each set of items.

•	 Review	by	gathering	the	class	and	having	different	
students provide comparative sentences for each set 
of items.

•	 Within	the	class,	compare	how	many	students	chose	
the same aspects or properties of each set of items 
to	compare.		Discuss	how	many	students	chose	
subjective approaches to each set of items and how 
many chose objective approaches (such as the simple 
physical properties of each).

❑ eXerCISe 9.  Let’s talk: small groups.   
Page 450
Time:  10–15 minutes

acidic
bad
bitter
bland
filling
flavorful
good

❑ eXerCISe 6.  Listening.  Page 448
Time:  5–10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud.
•	 Read	the	example	aloud,	clearly	distinguishing,	“You	
will	hear”	from	“You	will	choose”	to	ensure	that	
students understand the task at hand.

•	 Play	the	track	and	have	students	choose	the	
comparative forms they hear.

•	 Correct	by	having	students	read	aloud	the	
comparative forms they chose.

•	 If	there	are	any	doubts,	refer	to	the	script	and	read	
the original sentences aloud, emphasizing the 
comparative forms.

❑ eXerCISe 7.  Looking at grammar.   
Page 449
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	students	to	look	through	the	list	of	adjectives	to	

see if there are any unknown words.
•	 Explain	that	it	is	important	that	students	know	what	

the adjectives mean in order to complete each item 
meaningfully and review any unfamiliar words.

•	 Give	students	time	to	work	through	the	remaining	
items as seatwork.

•	 Correct	by	having	students	read	their	completed	items	
aloud.

•	 Correct	pronunciation	and	structure	immediately	and	
ensure students say than after the comparative form 
distinctly enough so it is not misused (as), misheard, 
or omitted.

❑ eXerCISe 8.  Let’s talk.  Page 450
Time:  10–15 minutes

delicious
salty
sour
spicy
strong
sweet
tasty

Encourage students to defend their opinions and think 
critically.	(For	example,	it	is	obvious	that	good	health	is	
more important than money, but it is also true that in a 
great many societies, without money, it is impossible 
to obtain good health.) Your role is to foster lively 
discussion while keeping students on track in terms of 
accuracy.

Sometimes students find themselves stuck on what 
to say and how to compare uninteresting things such 
as dust and sand.  You can help them by encouraging 
them to think of where they find both items and what 
physical properties each has.

Remind	students	that	comparative	adjective	forms	are	
essential to good and lively discussions.  Emphasize 
the great practice they are gaining in stating their 
opinions in grammatically correct sentences.

•	 If	students	are	already	in	pairs,	have	the	pairs	join	
other pairs to form small groups.

•	 Have	a	student	read	the	direction	line	aloud.
•	 Bring	students’	attention	to	the	phrase	in general.
•	 Ask	students	why	in general is a useful direction in 

such discussions.
•	 Have	students	work	through	the	eight	items,	deciding	

their individual answers and comparing them with their 
group members.

•	 As	you	circulate	around	the	room,	take	note	of	
commonly heard errors.

•	 Encourage	students	to	expand	their	statements	
from the most general to particular justifications or 
rationales to support the most general form, using new 
comparative forms.

•	 Review	as	a	class	by	having	various	students	read	
the statements and offer their own responses and the 
consensus (if reached) of their groups.

•	 Discuss	any	commonly	heard	errors.
•	 Discuss	at	more	length	any	provocative	opinions,	and	

ask those giving them for further reasoning.

❑ eXerCISe 10.  Let’s talk: pairwork.   
Page 451
Time:  10–15 minutes
•	 Have	the	small	groups	split	into	new	pairs.
•	 Read	the	direction	line	aloud.
•	 With	a	student	or	two,	model	the	exchange	in	the	

example.

are	generally	descriptive	of	preference.		For	example:
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•	 Write	their	opinions	on	the	board	and	ask	the	class	as	
a whole to comment.

•	 In	every	case	and	for	every	sentence,	ask	students	to	
give you some support for their opinions, stating what 
it is that makes X the most ____ city in the world for 
them.

Chart 15-2.  The Superlative: Using -est and 
Most.  Page 452
Time:  10–15 minutes

•	 Remind	students	that	Partner	A	will	first	have	his	or	
her	book	open	and	that	Partner	B	will	have	his	or	hers	
closed.		Remind	Partner	B	to	respond	in	complete	
sentences, using the target comparative forms 
accurately.

•	 Circulate	around	the	room	and	oversee	the	switch	of	
partners,	ensuring	that	the	Partner	Bs	are	now	asking	
the	questions	and	that	the	Partner	As	have	their	books	
closed.

•	 Take	notes	on	any	commonly	heard	errors,	and	note	
items that are hard to respond to.

•	 Review	by	having	everyone	close	their	books	and	ask	
both sets of questions to the class as a whole.

•	 Welcome	spontaneous	responses	but	provide	clear	
and immediate correction of the target forms.

•	 Write	any	challenging	items	or	oft-heard	errors	on	the	
board and correct them by emphatically crossing out 
incorrect items and leaving only correct forms on the 
board.

•	 As	you	read	out	the	directions	in	all	the	items	and	
welcome responses, make note of how many students 
respond in the same way, which responses reflect 
objective facts, and which reflect opinions.

•	 Engage	students	in	as	much	natural	and	spontaneous	
discussion as possible, while also correcting form 
and asking questions that will produce more student-
generated constructions.

Optional Vocabulary
syllable
vowel
consonant
difficult
deep
ocean versus sea
lazy
course
curly
bride
groom
nervous
bright
sour
afford

❑ eXerCISe 11.  Warm-up.  Page 451
Time:  5–10 minutes

logically
arithmetic
algebra
orange
lemon
lake
ocean
bedroom slippers
dust
sand
strict
lenient
relaxed
serious

Just to do the Warm-up, students will need some 
understanding of the concept behind the superlative.  
Explain that by saying in the world you are stating that 
the comparison is among more than two.

•	 Read	the	direction	line.
•	 Have	students	read	and	complete	each	item	according	

to their own opinions and whether they agree or not.
•	 Ask	various	students	to	read	the	items,	and	answer	

yes or no aloud.
•	 Encourage	students	who	don’t	agree	with	the	

statements given to tell you what they think the 
prettiest, most expensive, and most exciting cities in 
the world are.

Before presenting the chart, have students remind you 
of the rules for comparative adjectives and discuss the 
role of syllables in forming them.

•	 Write	the	chart	title	on	the	board.
•	 Begin	by	having	a	student	read	example	sentence	(a)	

aloud.
•	 Write	this	sentence	on	the	board	or	choose	another	

sentence illustrating the comparative form to write on 
the board.

•	 Explain	to	students	that	whereas	the	comparative	form	
is used when comparing the qualities of two nouns, 
the superlative form requires at least three nouns to be 
compared among one another.

•	 Ask	another	student	to	read	example	sentence	(b)	
aloud to the class.

•	 Write	example	sentence	(b)	or	another	superlative	
example on the board.

•	 Explain	that	when	using	the	superlative,	students	
are saying that one noun has the most of a certain 
adjectival quality of all.  Because one of all is being 
specified, a definite article is also required.

•	 Ask	students	to	take	turns	reading	aloud	the	simple	
adjective form, the comparative, and the superlative 
for each type of adjective.

•	 Write	these	forms	on	the	board,	using	either	the	
adjectives given in the chart or similar student-
generated adjectives.

•	 Give	students	opportunities	to	change	other	adjective	
forms and locate them in the correct category in the 
chart.		For	example:

You say: Okay, and what about happy?  How would we 
change happy?
A student can then say: happier than; the happiest

•	 Stress	that	the	additional	words	used	to	make	the	
comparative form can be considered part of the form 
itself and that learning to include (more) _______ -er 
than and the (most) _______-est will help students 
always use these forms correctly.

•	 Complete	the	chart	presentation	by	reviewing	the	
irregular adjectives included at the bottom of the 
chart.

❑ eXerCISe 12.  Looking at grammar.   
Page 452
Time:  10 minutes
•	 Read	the	direction	line	aloud	to	students.
•	 Have	a	student	read	the	completed	examples	aloud.
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❑ eXerCISe 16.  Looking at grammar.   
Page 458
Time:  10–15 minutes
•	 Have	a	student	read	the	direction	line	aloud.
•	 Reiterate	that	students	need	to	use	whichever	form	

(comparative or superlative) is called for.
•	 Give	students	time	to	complete	the	exercise	on	their	

own, as seatwork.
•	 Correct	the	exercise	by	having	students	read	their	

completions aloud.
•	 Make	sure	that	students	read	and	pronounce	all	the	

required words for each form clearly.
•	 Put	any	challenging	items	on	the	board	and	have	

students correct these together as a class.

❑ eXerCISe 17.  Listening.  Page 459
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Have	another	student	read	the	completed	example	

aloud.
•	 Play	the	track	and	be	sure	that	students	are	

completing the items as required.
•	 Correct	each	item	by	having	students	read	their	

completions aloud.
•	 Compare	students’	completions	with	the	script	as	

necessary and discuss any particularly challenging 
items in detail.

Optional Vocabulary
opinion
landmark
continent

•	 Give	students	time	to	complete	the	items.
•	 Correct	by	having	students	read	and	even	spell	out	the	

correct comparative and superlative forms.

expansion:  Ask each student reading the 
comparative and superlative forms aloud to also create 
a logical sentence featuring each comparative and 
superlative form.  Ask the remainder of the class to 
decide whether the sentences are correct or incorrect.  
This Expansion can be useful as it will illustrate to 
students that they often correctly change the adjective 
form itself but fail to include the required than or the.

❑ eXerCISe 13.  Looking at grammar.   
Page 453
Time:  10–15 minutes
•	 Ask	a	student	to	read	both	the	direction	line	and	the	

completed example item aloud.
•	 Give	students	time	to	complete	the	exercise	

autonomously, as seatwork.
•	 Correct	by	having	students	read	the	completed	items	

aloud.
•	 Ask	students	to	identify	which	set	of	nouns	the	

superlative one is being compared to, and make sure 
they can identify this.

•	 Have	fellow	classmates	correct	pronunciation	and	
usage on the spot.

•	 If	an	actual	discussion	should	arise	from	this	exercise,	
encourage it and help students participate fully.  
For	example,	students	may	debate	what	the	most	
beautiful cities are, and your encouraging them to do 
so provides an opportunity for them to use the target 
grammar spontaneously.

❑ eXerCISe 14.  Listening.  Page 454
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud	as	well	as	the	circled	

example answer no.  Make sure that students 
understand that their task is to listen to the sentences 
and look at the people at the same time.

•	 Play	the	ten	items	and	give	students	time	to	circle	yes 
or no.

•	 Correct	by	inviting	students	to	share	their	responses.
•	 When	/	If	there	is	a	debate	about	the	content	of	what	

was heard, read the script aloud and have students 
rethink their responses, if necessary.

❑ eXerCISe 15.  Looking at grammar.   
Page 455
Time:  10–15 minutes
•	 Lead	this	exercise	from	the	center.
•	 Have	students	read	the	direction	line	and	completed	

examples aloud.
•	 Have	students	complete	each	item	on	sight	and	call	

out their responses as you go around the room, inviting 
responses.

•	 Correct	all	aspects	of	what	you	hear.		Make	sure	that	
you can readily hear the the’s and than’s.  If not, have 
students read their completions aloud again until these 
are heard by all.

❑ eXerCISe 18.  Warm-up.  Page 459
Time:  5–10 minutes
•	 Read	the	direction	line	to	students.
•	 On	the	board,	write	a	sample	sentence	generated	

by what you know of your class, using one of the + 
superlative +	plural	noun.		For	example:

One of the youngest students in the school is in our 
class.

•	 Ask	your	students	why	this	particular	construction	is	
useful for speakers.

•	 Explain	that	this	structure	allows	a	softer	statement.		
Using this form, students don’t have to be as absolute 
in their opinions (one of the most is a more qualified 
opinion than the most).

•	 Ask	students	to	complete	the	Warm-up	and	discuss	
their answers.

Chart 15-3.  Using One Of + Superlative + 
Plural Noun.  Page 460
Time:  10–15 minutes
•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	read	example	sentence	(a)	aloud	

while you write it on the board.

population
sandals
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•	 While	comparing	responses,	have	students	write	on	
the board various responses that they heard, to foster 
further discussion.

•	 Review	any	overheard	errors	you	have	jotted	down	and	
give students very clear instructions to correct these 
errors.

❑ eXerCISe 21.  Let’s talk.  Page 462
Time:  10–15 minutes
•	 Put	students	into	groups	of	three	or	four.
•	 Read	the	direction	line	aloud.
•	 Have	students	ask	and	respond	to	the	questions	in	the	

exercise with others in their small groups.
•	 As	a	class,	review	all	the	questions	with	all	the	groups,	

encouraging students to give particular answers and 
comparing these with responses from other groups.

•	 Correct	pronunciation	and	usage	immediately.

expansion:		From	what	students	in	the	class	have	
now learned from one another, form statements that 
represent class opinions.  These opinions can be 
based on the most common responses.  Write these 
on the board and have students correct and / or refine 
these.		For	example:

One of the most famous movie stars in the world is Brad 
Pitt, in our opinion.
An earthquake is one of the most frightening natural 
events in the world.

❑ eXerCISe 22.  Let’s talk: small groups.  
Page 462
Time:  10–15 minutes
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Give	students	time	to	take	the	quiz	and	form	their	

responses individually before getting into small groups.
•	 Once	students	are	in	small	groups,	have	the	groups	

compare answers.  Individual group members should 
try to convince one another of their positions before 
turning to page 465 to find the correct answers.

•	 Have	students	respond	to	every	item	(Parts	I–VI),	and	
then check their answers against the Table of Statistics 
on page 465.

•	 Discuss	as	a	class.

❑ eXerCISe 23.  Reading and grammar.  
Page 466
Time:  15–20 minutes
•	 First,	read	the	direction	line	aloud	to	all	students.
•	 Next,	ask	students	to	read	the	passage	to	themselves	

first.
•	 Have	three	or	four	students	take	turns	reading	parts	of	

the whole passage aloud.
•	 Discuss	the	highlighted	vocabulary	with	students.
•	 Ask	students	to	explain	other	(nonhighlighted)	

vocabulary and to paraphrase what they have read 
aloud.

•	 Ask	students	to	respond	to	the	question	by	writing	
their reasons on the board.

•	 Discuss	different	students’	opinions	and	compare	
them.

•	 Write	the	incorrect	versions	of	this	example	sentence	
on the board as well, but emphatically cross out the 
incorrect forms, explaining what is missing in each 
case.

•	 Have	a	student	read	example	sentence	(b)	aloud	while	
you write this on the board.

•	 Do	the	same	with	example	sentence	(c).
•	 Ask	students	to	come	up	with	a	few	sentences	of	their	

own, referring to their classmates or common topics.  
Have	students	write	their	sentences	on	the	board	and	
correct	these	as	a	class.		For	example:

Mei-Ling is one of the smartest students in the class.
Sheila is one of the tallest students in the school.
Lobster is one of the most popular dishes in New 
England.

❑ eXerCISe 19.  Looking at grammar.   
Page 460
Time:  10–15 minutes
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Have	three	different	students	read	both	the	cues	and	
the	completed	sentences	for	items	1–3.

•	 Continue	with	this	exercise,	leading	it	from	the	center.
•	 Ask	students	to	read	the	cues	for	each	item	aloud,	

along with possible sentences.
•	 Ask	students	to	write	their	sentences	on	the	board	and	

correct their grammar and usage accordingly.
•	 Because	the	structure	allows	for	more	than	one	noun	

to be discussed, ask other students to use the same 
cues to form different sentences. Write these on the 
board as well.

•	 Correct	by	ensuring	that	the	sentences	that	remain	
on the board include every element necessary for this 
structure to be accurate.

❑ eXerCISe 20.  Let’s talk: class interview.  
Page 460
Time:  15–20 minutes
•	 Read	the	direction	line	aloud	to	students.
•	 Ask	all	students	to	get	up	out	of	their	seats,	circulate,	

and ask as many classmates as they can questions 
using the items listed.

•	 Instruct	students	to	take	notes	on	their	classmates’	
responses so that they can compare these as a group.

•	 Tell	students	to	continue	until	they	have	completed	the	
chart with a number of students’ responses for each 
item.

•	 While	students	are	doing	this,	walk	around	the	room	
yourself, taking notes on oft-overheard errors in 
pronunciation and / or usage.

•	 Encourage	students	also	to	include	you	in	their	
questions and use this as an opportunity to engage 
them in both the structures and content of the 
questions.

•	 When	most	students	have	completed	the	chart,	ask	
them to return to their seats.

•	 Go	around	the	room,	having	students	share	the	
responses they received from their classmates with the 
class.
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•	 Give	students	time	to	complete	the	remaining	items	
autonomously,	as	seatwork.

•	 Correct	by	having	students	read	their	completions	
aloud.

•	 Draw	attention	to	any	challenging	or	disputed	items	by	
writing	these	on	the	board	and	carefully	writing	out	the	
correct	forms	for	comparative	/	superlative	adverbs.

❑ EXERCISE 26.  Looking at grammar.   
Page 468
Time:  10–15 minutes
•	 Read	the	direction	line	aloud	to	students.
•	 Ask	a	student	to	read	the	completed	example	aloud.
•	 Lead	this	from	the	center,	and	have	students	give	you	
completed	responses	on	sight,	without	time	to	prepare	
them.

•	 If	students	disagree	about	what	a	correct	completion	
should	be,	write	the	item	on	the	board	and	carefully	
complete	it	as	a	class,	emphasizing	structural	
requirements.

•	 Engage	students	further	by	asking	them	specific	
questions	about	the	content	and	associated	
vocabulary	for	each	item.

❑ EXERCISE 27.  Listening.  Page 468
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud.
•	 Read	the	completed	example	aloud.
•	 Play	the	CD	track	and	have	students	complete	each	
item.

•	 Correct	by	having	students	read	their	completions	
aloud.

•	 If	any	doubts	arise,	review	the	script	to	clarify.

Optional Vocabulary
neat
clear
artistic
pronounces

❑ EXERCISE 28.  Warm-up.  Page 469
Time:  10 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	students	to	explain	what	similar	means.
•	 Have	students	complete	the	three	items.
•	 Discuss	these	items	and	the	yes	/	no	answers	as	a	
class.

•	 Invite	students	to	tell	you	about	sports	they	find	similar	
to	one	another,	whether	or	not	they	are	included	here.

Optional Vocabulary
event
scariest
earthquake
cyclone
volcano

❑ EXERCISE 24.  Warm-up.  Page 466
Time:  5–10 minutes
•	 Read	the	direction	line	to	students.
•	 Ask	students	to	respond	to	the	three	items.
•	 Then	have	students	read	these	items	aloud	and	
compare	responses.

•	 Have	students	discuss	what	is	being	compared	and	
help	them	understand	that	it	is	how	an	action	is	
performed	that	is	the	point	of	comparison.

CHART 15-4.  Making Comparisons with 
Adverbs.  Page 467
Time:  10–15 minutes
•	 Write	the	chart	title	on	the	board.
•	 Explain	to	students	that	when	making	comparisons	
with	adverbs,	they	will	notice	the	same	basic	
structures	as	for	adjectives,	but	that	these	are	adapted	
to	adverb	usage.

•	 Ask	students	who	in	the	class	talks	the	most	quickly,	
and	write	the	names	that	students	give	you	on	the	
board.		For	example:

Marissa
Kwon

tsunami
invention
service	plan
convenient
modern

•	 Now	ask	the	students	to	make	comparisons	of	those	
four	fast	talkers,	using	the	verb	talk	and	the	adverb	
quickly.

•	 Tell	students	that	to	compare	an	adverb,	they	will	
need	the	comparative	form	of	the	adverb	and	the	
comparative	term	than.

•	 With	your	students’	assistance,	write	a	simple	
sentence	comparing	two	speakers.		For	example:

Kwon speaks more quickly than Ahmed.

•	 Again,	with	your	students’	participation,	create	a	
sentence	using	the	superlative	and	the	same	topic.		
For	example:

Georgina speaks the most quickly of all.

•	 Have	students	take	turns	reading	through	examples		
(a)	and	(b),	(c)	and	(d),	and	(e)	and	(f)	in	pairs.

•	 Write	these	sentences	on	the	board	and	discuss	them	
with	students,	and	review	the	notes	in	the	right	of	the	
chart	with	them.

❑ EXERCISE 25.  Looking at grammar.   
Page 467
Time:  10–15 minutes
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Ask	another	student	to	read	the	completed	example	
item	aloud.

Ahmed
Georgina
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The TV is similar to the car because they both have 
electronic screens.
The TV is different from the car because the car is more 
necessary.

❑ eXerCISe 30.  Looking at grammar.   
Page 470
Time:  10–15 minutes
•	 Read	the	direction	line	to	the	students.
•	 Ask	a	student	to	read	the	two	completed	example	

items.
•	 Give	students	time	to	complete	each	item	as	seatwork.
•	 Correct	by	having	students	read	their	completions	

aloud to the class.
•	 Refer	to	specific	qualities	of	each	shape	to	justify	the	

completions.

❑ eXerCISe 31.  Listening.  Page 471
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud.
•	 Explain	that	students	must	refer	to	Exercise 30	to	see	
the	pictures	A–G.

•	 Play	the	CD	track.
•	 Have	students	select	yes or no for each item.
•	 Correct	by	having	students	read	their	answers	aloud.
•	 Refer	to	pictures	A–G	in	Exercise 30	as	well	as	the	

script to clarify responses.

❑ eXerCISe 32.  Let’s talk: class activity.  
Page 471
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	students	to	take	turns	reading	questions	1	and	

2 aloud and deciding which shapes have the same 
designs.

•	 Tell	students	to	be	careful	in	looking	at	the	various	
designs.

•	 Have	students	discuss	the	numbers	of	triangles	in	
each	design,	per	the	directions	in	questions	3–5.

❑ eXerCISe 33.  Let’s talk: class activity.  
Page 472
Time:  10–15 minutes
•	 Lead	this	activity	from	the	center.
•	 Read	the	direction	line	to	students.
•	 With	one	student,	model	the	example	given	in	the	

book.
•	 Have	students	close	their	books.
•	 Read	each	item	aloud	and	have	students	respond	

spontaneously.  Ask more than one student to respond 
to each item.

•	 Correct	each	response	you	receive	from	students	and	
emphasize the correct use of the prepositions required 
for each comparing phrase.

•	 Encourage	students	to	find	points	of	comparison,	even	
among those items that seem different.

•	 Write	the	chart	title	on	the	board.
•	 Ask	students	what	they	understand	about	the same as 

and similar to.
•	 Explain	that	in	English,	we	use	the same as when one 

thing is exactly like another.  Teach the word identical 
here to further students’ understanding.

•	 Explain	that	we	use	similar to when one item has many 
of the same qualities as another item but is not exactly 
the same as the first item.

•	 Explain	that	we	use	different from when the differences 
between two items are very obvious.

•	 Ask	different	students	to	read	the	sentences	beneath	
each chart illustration.

•	 Ask	students	if	they	have	any	questions.		Stress	that	
though you know the concept is easy for them, the 
harder part is just remembering the required prepositions.

❑ eXerCISe 29.  Let’s talk: class activity.  
Page 470
Time:  10 minutes
•	 Lead	this	exercise	from	the	center.
•	 Read	the	direction	line	aloud.
•	 Have	students	read	the	questions	aloud	and	respond	

to each one.
•	 Ask	students	to	cite	specific	details	to	prove	their	

responses to each item.

expansion:  Bring in index cards (the larger size 
works best) on which you have pasted photos of two 
items	from	a	catalog.		Catalogs	such	as	the	one	from	
The Sharper Image company work well as there are 
a number of interesting gadgets featured in these.  In 
any case, prepare each index card with two random 
items.  They do not have to be very similar or very 
different, but students will be asked to express specific 
similarities and differences that they see between 
the two.  Make sure you have enough cards for each 
student to have two or three (for two or three sets 
of items to be compared).  Ask students to create 
sentences that explain the differences and similarities 
and use the target grammar.

For	example,	if	given	a	card	with	a	picture	of	an	HD	TV	
and a car, students can say:

These things are similar because they are both expensive.
These things are different because the TV is inside a 
home and the car is outside.

Students can also utilize the exact phrases similar to 
and different from by making one item the subject of 
the	sentence.		For	example:

These concepts will be very easy even for beginners to 
grasp	as	they	are	quite	universal.		Present	the	phrases	
and ensure that students remember to include the 
required prepositions.  Because these concepts are so 
readily understood, don’t belabor the chart itself and 
focus more on controlled usage.

Chart 15-5.  Comparisons: Using The Same 
(As), Similar (To), and Different (From).   
Page 470
Time:  10–15 minutes
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Optional Vocabulary
birdie
all the rest
length

❑ eXerCISe 36.  Looking at grammar.   
Page 474
Time:  10 minutes
•	 Ask	a	student	to	read	the	direction	line	and	completed	

example item 1 aloud to the class.
•	 Lead	this	exercise	from	the	center,	asking	students	to	

complete the items on sight, without prior preparation.
•	 Correct	structure	and	pronunciation	on	the	spot	and	

stress all elements of the correction.
•	 If	students	find	any	items	particularly	challenging,	write	

these on the board.

❑ eXerCISe 37.  Looking at grammar.   
Page 474
Time:  10 minutes
•	 Read	the	direction	line	aloud	to	students.
•	 Have	students	complete	each	item.
•	 Correct	by	having	students	read	aloud	every	

combination for each item that is both sensible and 
grammatical.

Optional Vocabulary
honey
a suit coat
a dormitory
lemonade
fog
smog

❑ eXerCISe 38.  Warm-up.  Page 474
Time:  10 minutes
•	 Read	the	direction	line	aloud.
•	 Explain	to	students	that	they	can	use	the	conjunction	

but to show opposite ideas in one sentence.
•	 Ask	students	to	complete	the	sentences	by	using	

information that is true in their opinions.

Chart 15-7.  Using But.  Page 475
Time:  10 minutes

❑ eXerCISe 34.  Warm-up.  Page 472
Time:  5–10 minutes
•	 Read	the	direction	line	question	aloud.
•	 Have	students	discuss	all	the	statements	and	give	

specific examples for why they agree with certain 
statements but not others.

•	 If	students	are	not	able	to	give	you	justifications	for	
both statements, help provide them by suggesting 
ways in which items are both similar / alike and 
different / not alike.

Chart 15-6.  Comparisons: Using Like and 
Alike.  Page 473
Time:  10–15 minutes

wearing
earrings
hairstyle

This will be students’ initial introduction to predicate 
adjectives, those that can only follow the verb be.		Go	
through the chart carefully and slowly so that students 
will see the two patterns and avoid future errors.

•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	read	the	first	two	sentences	aloud	

while you write these on the board.
•	 Ask	another	student	to	read	example	sentence	(a)	

aloud.
•	 Write	the	form	of	this	sentence	on	the	board	as	this + 

be + like + that.
•	 Have	another	student	read	example	sentences	(b)	and	

(c) aloud.
•	 Write	their	format	on	the	board	as	this and that + be 
+ alike.

•	 Stress	to	students	that	alike always comes after a 
plural subject and thus is preceded by the verb be in 
its plural form.

❑ eXerCISe 35.  Let’s talk: pairwork.   
Page 473
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 With	a	student	or	two,	read	through	the	completed	

example comparing a pencil and a bus to the items in 
Column	B.

•	 Put	students	into	pairs.
•	 Have	each	pair	start	by	deciding	which	items	from	
Column	A	compare	with	which	items	from	Column	B.

•	 Next,	instruct	each	pair	to	create	sentences	that	give	
specifics about why these items compare with other 
items, as was modeled in the example above.

•	 Circulate	around	the	room,	assisting	pairs	as	much	
as possible and encouraging them to be creative in 
comparing items.

•	 Correct	by	asking	students	from	different	pairs	to	read	
their sentences aloud and compare these with what 
other students have generated.

This particular use of but may be new, but it should be 
very easy for students to understand.  Stress that using 
but in this way shows complete contrast.

•	 Write	the	chart	title	on	the	board.
•	 Ask	a	student	to	read	example	sentence	(a)	aloud	

while you write it on the board.
•	 Ask	another	student	to	read	example	sentence	(b)	

aloud while you write it on the board.

❑ eXerCISe 39.  Looking at grammar.   
Page 475
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 Have	a	student	read	the	completed	example	aloud.
•	 Give	students	time	to	complete	this	exercise	

independently as seatwork.
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❑ eXerCISe 43.  Listening.  Page 478
Time:  10 minutes
•	 Have	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud	to	students	and	review	

the completed example so that students understand 
the task fully.

•	 Play	the	track.
•	 Have	students	complete	the	sentences	with	the	

appropriate auxiliaries.
•	 Have	students	take	turns	reading	their	completions	

aloud and correct any that are wrong immediately.
•	 Refer	to	script	as	needed	to	clarify	corrections.

❑ eXerCISe 44.  Let’s talk: class activity.  
Page 478
Time:  10–15 minutes
•	 Read	the	direction	line	aloud.
•	 With	three	students,	model	the	examples	as	given.
•	 Instruct	students	to	close	their	books.
•	 Read	the	questions	and	engage	a	number	of	students	
for	each	question.		Have	alternate	students	play	the	
role	of	Student	C,	summarizing	both	responses	and	
using but.

•	 If	helpful,	have	the	Student	Cs	write	the	complete	
summary sentences with but on the board.

❑ eXerCISe 45.  Let’s talk: pairwork.   
Page 479
Time:  10–15 minutes
•	 Ask	a	student	to	read	the	direction	line	aloud.
•	 Have	students	get	into	pairs	and	work	on	identifying	

the differences between the two pictures.
•	 Ask	each	pair	to	make	sentences	contrasting	the	two	

pictures and utilizing but.
•	 Have	each	pair	write	its	sentences	on	the	board	by	
way	of	correction.		Other	students	should	correct	these	
sentences for grammar and content accuracy.

•	 The	“winner”	is	the	pair	who	was	able	to	spot	all	the	
differences and articulate them correctly.

Optional Vocabulary
graduate on time
summarize

❑ eXerCISe 46.  Let’s talk: pairwork.   
Page 480
Time:  10–15 minutes
•	 Have	students	get	into	new	pairs.
•	 Read	the	direction	line	aloud.
•	 With	a	student,	model	the	exchange	in	item	1.
•	 Remind	students	that	Partner	A	will	first	have	his	or	
her	book	open	and	that	Partner	B	will	have	his	or	hers	
closed.		Remind	Partner	B	that	he	or	she	is	to	respond	
in complete sentences using the target comparative 
forms accurately.

•	 Correct	by	having	students	read	their	completions	
aloud and provide them with immediate clarification of 
usage and / or pronunciation.

❑ eXerCISe 40.  Listening.  Page 476
Time:  10 minutes
•	 Have	the	CD	player	and	track	ready.
•	 Read	the	direction	line	aloud	to	students.
•	 Go	through	the	example	with	students	and	explain	

they will need to complete the sentences they hear 
with appropriate (and opposite) adjectives.

•	 Play	the	track	aloud	while	students	complete	each	
item.

•	 Correct	by	having	students	read	their	completions	
aloud.

•	 Stress	that	the	words	they	choose	must	convey	an	
opposite meaning and correct any that do not.

•	 Refer	to	the	script	for	any	particularly	challenging	
items.

Optional Vocabulary
narrow (wide)

❑ eXerCISe 41.  Warm-up.  Page 476
Time:  10 minutes
•	 Read	the	direction	line	aloud	to	students.
•	 Have	students	answer	each	sentence	according	to	

what is true for them.

Chart 15-8.  Using Verbs after But.   
Page 476
Time:  10 minutes

Students should readily recognize that what follows but 
in this chart is the same as the short answer form they 
have already mastered.  Stress that students already 
know this form and have used it in other situations.  As 
before, they can use the auxiliary verb or be without the 
participle.

•	 Write	the	chart	title	on	the	board.
•	 Give	students	opportunities	to	read	aloud	the	

sentences included as part of the chart.
•	 Stress	that	when	the	affirmative	clause	comes	first,	a	

negative short form comes after and vice versa.

❑ eXerCISe 42.  Looking at grammar.   
Page 477
Time:  10 minutes
•	 Read	the	direction	line	aloud.
•	 Ask	students	to	complete	the	sentences	on	their	own	

as seatwork.
•	 Correct	by	having	students	read	their	completions	

aloud and give them clear direction as needed.
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•	 Ask	students	to	explain	and	justify	their	corrections	by	
referring back to previous charts, if needed.

❑ eXerCISe 49.  Reading and writing.   
Page 482
Time:  15–20 minutes

part I
•	 Read	the	direction	line	aloud.
•	 Engage	students	by	having	them	take	turns	reading	

aloud from the passage.
•	 As	students	read	aloud,	ask	them	to	paraphrase	

meanings and define vocabulary, or simply give 
synonyms.

part II
•	 Read	the	direction	line	aloud.
•	 As	not	all	students	are	prepared	to	write,	warm	them	

up to the task by discussing the topic—the similarities 
and differences between themselves and a friend.

•	 Point	out	the	list	of	comparison	words	that	writers	
might use.

•	 Give	students	time	to	write	the	assigned	comparison	
paragraph(s) either in class or, more appropriately, as 
homework.

part III
•	 Read	the	direction	line	aloud	and	have	students	decide	

how they wish to work, in pairs or alone.
•	 Have	students	edit	their	own	or	their	partner’s	work	by	

referring to the items in the editing checklist.
•	 Invite	students	to	share	their	own	work	by	reading	it	

aloud to the class and discussing their writing.

•	 Circulate	around	the	room	and	remind	students	that	
they can consult the Table of Statistics on page 465.

•	 Oversee	the	switch	of	partners	after	item	10,	ensuring	
that	the	Partner	Bs	are	now	asking	the	questions	and	
the	Partner	As	have	their	books	closed.

•	 Take	notes	on	any	commonly	heard	errors,	and	note	
items that are hard to respond to.

•	 Review	by	having	everyone	close	their	books	and	
asking both sets of questions to the class as a whole.

•	 Write	any	challenging	items	or	oft-heard	errors	on	the	
board and correct them by crossing out incorrect items 
and leaving only correct forms on the board.

•	 Engage	students	in	as	much	natural	and	spontaneous	
discussion as possible, while also correcting form 
and asking questions that will produce more student-
generated constructions.

❑ eXerCISe 47.  Looking at grammar.   
Page 480
Time:  5–10 minutes
•	 Have	a	student	read	the	direction	line	aloud.
•	 Ask	students	to	complete	the	exercise	on	their	own.
•	 Correct	the	exercise	by	having	students	read	their	

completions aloud.
•	 Put	any	challenging	items	on	the	board	and	have	

students correct these together as a class.

❑ eXerCISe 48.  Check your knowledge.  
Page 481
Time:  10–15 minutes
•	 Lead	this	exercise	from	the	center.
•	 Call	on	students	to	correct	the	mistakes	on	sight.
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A
A/an, 5, 77

vs. some, 77
Able to, 137, 147
A couple of, 117
Adjectives (good, beautiful), defined, 10, 

67, 149
vs. adverbs, 153
be + adjective, 10, 13, 67
comparative (-er/more), 159
following linking verbs, 152
list of, 67–68
possessive (my, his, our), 20–21, 

71–72
superlative, 162–164
with very, 137
word order of, 150

Adverb clause, 126–127
Adverbs:

vs. adjectives, 153
in comparisons, 165
of frequency, 28–29

A few, 117
A few/a little, 80
After, 106–107, 126–127
Ago, 90–91, 117
Alike vs. like, 167
(Almost) all of, 154–155
A lot of, 75
Always, usually, often, sometimes, 

seldom, rarely, never, 28, 29
Am, is, are:

am, is, are + -ing, 109
future, 113
negative, 8, 42–43, 45
in questions, 45
simple present, 13, 15, 18
verb summary of, 122

And, 6
Any, 84
Anyone/anything, anybody, 157
Apostrophe, 72, 74

defined, 7 (see also Contractions)
Articles (a, an, the), 5–6, 77, 79, 83
At:

for place, 11–12, 55, 58
for time, 53

B
Be:

be + adjective, 10, 13, 67
be + -ing, 40, 109

be + noun, 2, 3, 5, 6, 13
be + place, 11–13, 18, 55
be + prepositional phrase, 11–12
contractions with, 7–8, 15, 22, 24, 

55, 87–88
question forms with, 15, 18, 35, 44, 

45, 88
simple past (was, were), 86–88,  

122
simple present (am, is, are), 6, 8, 13, 

15, 18, 35, 44–45, 88
there + be, 55–57
what/who + be, 24
where + be, 18, 44

Be able to, 137, 147
Before, 106–107, 126
Be going to, 113–114, 120–121, 

126–127, 129, 149–150
But, 167, 168

C
Can, 147

ability/possibility, 132, 137
can vs. can’t, pronunciation, 133
in questions, 134, 144

Clauses, defined, 106
adverb, 126
future time, 126
with if, 128–129
of time, 106–108
with when, 108, 110
with while, 110–111

Comma, 106, 110, 126, 128, 167
Comparatives (-er/more), 159, 165
Comparisons:

with adverbs, 165
but, 167–168
-er/more, 159, 165
-est/most, 162, 165
like vs. alike, 167
same, similar, different, 166

Consonants, 5, 42
Continuous present, 40
Contractions, defined, 7–8

negative, 33, 93, 120, 132, 135
with not (see Negatives)
in questions, 24
with will, 120–121
with would, 61

Contractions of be:
with not, 8, 16, 87–88
with pronouns, 7–8, 16–17

with question words, 24
in short answers, 16–17, 83
with that, 22
with there, 55

Could:
past of can, 135
in polite questions, 144–145

Count/noncount nouns, 75, 79,  
80, 83

D
Did:

in the negative, 93
in questions, 94, 103, 130

Different (from), 165–166
Do/does, 31

in the negative, 33, 45, 142, 146
in questions, 35, 36, 37–38,  

45, 130

E
-Ed, 89
-Er/more, 159, 164–165
-Est/most, 162, 165
Every, 26–27, 156
Everyone/everybody, everything, 156
Expressions of quantity, 154–155

F
Feminine pronouns, 2, 3
Frequency adverbs, 28, 29
From . . . to, 53
Future time:

be able to, 136–137
be going to, 113
clauses, 126–127

with if, 128, 129
future time words, 116,117,  

118–119
summary of forms, 122
using present progressive, 115
will, 120

G
Generalizations, 83
Go/Goes, 31
Going to, with be, 113, 122, 126–127, 

128, 129, 147
Good vs. well, 153

Index
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H
Habitual present, 26–27, 45, 129
Has to/have to, 142, 143, 147
Have/has, 19, 31
Hear and listen to, 48
Helping verbs, 33, 40, 147
How many, 57

I
I, you, he, she, it, we, they, 2–3. 7, 

68–69, 86–87, 89, 93, 140
If-clause, 128, 129

habitual present with, 128, 129
Imperative sentences, 146
In:

for future time, 117
for place, 11–12, 58
for time, 53

Indefinite pronouns, 156, 157
Infinitives:

with be able, 136–7, 147
with be going, 113, 122, 126–127, 

128, 129, 147
with have/has, 142–143, 147
following verbs, 61

Information questions, defined, 36
with be, 88
with do/does/did, 35, 36, 37, 94, 103

-Ing:
be + -ing, 40, 42
spelling, 42

Irregular noun plurals, 70–71
possessive form, 71

Irregular singular verbs (has, does, 
goes), 31

Irregular verbs:
groups (1–7), 92, 95, 96, 97, 104, 

105, 106
introduction, 31
list, 92

Is + noun, 2, 5, 13, 15, 16, 17
It:

for time, 52
for weather, 54

K
Know how to, 135

L
Last, 90–91, 116
Let’s, 148
Like to, 32
Like vs. alike, 167
Like vs. would like, 62
Linking verbs, 152

M
Main clauses, 106–107, 128, 129
Many/much, 80

with how, 57
Masculine pronouns, 2, 3

May, 147
in polite questions, 144–145
possibility, 124

Maybe vs. may be, 125
Me, you, him, her, it, us, them, 68–69
Measurements with noncount nouns, 79
Might, 124, 147
Mine, yours, his, hers, our, theirs, 

71–72
Modal auxiliaries, 147
More:

comparative, 159
in future time, 117

More/-er, 159
Most/-est, 162, 165
Most of, 154–155
Must, 143, 147
My, your, his, her, our, their, 20–21, 

71–72

N
Need, 32
Need to, 32
Negatives:

am/is/are + not, 8, 42–43, 113, 122
can + not, 132
could + not, 135
did + not, 93
does/do + not, 33, 45, 142, 146
may/might + not, 124
should + not, 140
was/were + not, 87–88
will + not, 120, 122

Next, 116
Nonaction verbs, 47
Noncount nouns, 75, 79–80, 81, 83
Not (see Negatives)
Noun phrases, 68
Nouns:

be + noun, 2, 5, 13, 15, 16–17
count/noncount, 75, 79, 80, 83
irregular plural:

forms, 71
possessives, 72, 74

modifying other nouns, 149
as object, 65–66
possessive, 72, 74
singular/plural, 5, 6, 70
as subject, 10, 13, 65

O
Object pronouns, 68–69
Objects and subjects, 65
On:

for place, 11, 12, 58
for time, 53

One of, 163–164

P
Past time:

with be, 86, 87
clauses, 110

past progressive, 109, 110
past time words, 90–91, 116, 117, 

118, 119
simple past, 89, 92, 93, 94, 101–102, 

110–111, 122
Period, 15
Please, 144, 145, 146
Plural, defined, 6
Plural nouns, 6, 70, 71, 75–76
Polite questions, 144–145
Possessive:

adjectives (my, his, our), 20–21, 
71–72

nouns, 72, 74
pronouns, 71–72

Prepositional phrase, defined, 11–12
Prepositions:

followed by an object, 11–12, 58, 66, 
106–107

in for future, 116–117
list of, 11, 59, 66
place, 11–12, 58, 66, 106–107
time, 53, 106–107, 116

Present progressive, 40, 109
negative, 42–43
in questions, 44
vs. simple present, 45
verbs not used in, 47

Present time, 26, 33
habitual present, 26, 45, 129
present progressive, 44, 45, 47, 109, 

115, 122,
present time words, 118–119
simple present, 26, 36, 37, 45, 122

with be, 6, 8, 13, 15, 18
in if-clauses, 127–128
negative, 33
question forms, 35
in time clauses, 126–127

Pronouns, defined, 2
contractions with, 7–8
feminine/masculine, 2, 3
indefinite (someone, anything), 157
object (me, them), 68–69
possessive, 71–72
subject (I, they), 2–3, 7, 8, 68–69, 86, 

87–88, 89, 93
Pronunciation:

can/can’t, 133
-ed, 89
-s/-es, 30–31

Punctuation:
apostrophe, 7–8, 72
comma, 106–107, 110, 128, 167–168
period, 15–16
question mark, 15–16

Q
Quantity, expressions of, 154–155
Question mark, 15–16
Questions:

with be, 15–16, 17, 18, 35, 44, 45, 88
with be + going to, 113, 122
with can, 134
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with could, 144–145
with did, 94, 103
with do/does, 35, 36, 37, 45, 144
information, 35
polite, 144, 145
with there is/there are, 56, 57
about time, 100, 108
with whose, 73
with will, 121, 122
yes/no, 36 (see also Question words; 

yes/no questions)
Question words, 24

how many, 57
what, 24, 36, 44, 101–102
what time, 37–38, 100, 121
when, 37–38, 100, 108, 121, 134
where, 18, 36, 44, 100, 108, 121, 134
who, 24, 33, 98, 101–102, 103
who(m), 103
whose, 73
why, 44, 100

S
-S/-es:

plural nouns, 6, 70
possessive nouns, 72, 73
simple present verbs, 26–27
spelling and pronunciation, 30–31

Same, similar, different, 165–166
See, look at, watch, 48
Short answers, 16–17, 44, 88, 94, 100, 

101–102, 121, 143
Should, 140, 143,147

vs. must, 143
Similar (to), 165–166
Simple past, 86, 89

irregular verbs, 92
vs. past progressive, 110
questions, 88, 94, 100
summary of forms, 122

Simple present, 26–27
with be, 2–3, 5–6, 7, 8, 13, 15, 18
in if-clauses, 128, 129
negative, 33
vs. present progressive, 45
present time words, 118–119
questions, 35, 36, 37, 38
summary of forms, 122
in time clauses, 126–127

Singular nouns, 70, 75
defined, 5
with be, 5
with pronouns, 2, 26

Some, 75
vs. a/an, 77
vs. any, 84

Some of, 154–155
Somebody/someone/something, 157
Spelling:

-ing, 42
-s/-es, 30–31

Subject, defined, 10, 13
Subject pronouns, 2–3, 7, 68–69, 86–87, 

88, 89, 93 
Subjects and objects, 65–66 103
Subject-verb agreement, 155
Superlatives, (most, -est), 162, 163–164, 

165

T
Tenses:

future, 113, 115, 116, 117, 118–119, 
120, 126, 128, 129

past progressive, 109–110
present progressive, 40, 44, 45, 109, 

115, 122
simple past, 86, 89, 92, 93, 94, 100, 

110, 116, 117, 118, 122
simple present, 26, 33, 118, 122
in time clauses, 126–127

Than, 159
The, 82, 83
The same as, 165–166
There is/there are, 55

in questions, 56–57
These/those, 23
Think about and think that, 49
This morning/afternoon, etc., 118–119
This/that, 22
Time:

asking questions about, 100
clauses, 106, 108, 110, 126–127, 129
prepositions of, 53, 106–107, 116
present/past/future words, 116, 

118–119
using it, 52
ways of saying, 53
(see also Tenses)

Today, tonight, this morning, etc., 
118–119

Tomorrow, 116
Too, 137–138

V
Verbs:

agreement with subject, 155
after but, 167,168
helping, 33, 40
irregular, 31, 87, 92–94, 101–102
linking, 152
modal auxiliaries, 147

not used in the present progressive, 
47

tense summary, 122
forms of be, 122

(see also Tenses and individual 
items)

Very, 137–138
Voiced and voiceless sounds, 30–31
Vowels, 5

W
Want to, 32
Was/were, 86, 87–88, 109
Weather, talking about, 54
Well vs. good, 153
What, 24, 37, 44, 101–102, 103
What + a form of do, 130
What time, 37–38, 100, 121
When, 37–38, 100, 108, 121, 126–127, 

134
When clause, 110–111
Where, 18, 36, 37, 44, 88, 100,  

121, 134
While, 110
Who, 24, 101, 103
Who(m), 103
Who’s vs. whose, 73
Whose, 73
Why, 44, 100
Will, 120, 121, 122, 128, 129, 147, 

149–150
vs. may/might, 124

Would, 147
in polite questions, 145

Would like, 61
vs. like, 62

Y
-Y, words that end in, 6, 30–31, 70–71
Yes/no questions:

with be going to, 113, 122
with can, 134, 144
with could, 144–145
with did, 94, 103
with does/do, 35, 36
with is/are, 15, 16–17

present progressive, 40, 44, 47
with may, 144
short answers to, 16–17
there + be, 56
with was/were, 88
with will, 121, 122
with would, 145
with would like, 61

Yesterday, last, ago, 90–91, 116
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 6. We are late.
 7. Jack is hungry.
 8. You are early.
 9. You are early.
 10. Mr. and Mrs. Nelson are late.
 11. Amy and I are late.

Exercise 10, p. 5.
 1. yes
 2. yes
 3. yes

Exercise 11, p. 6.
 2. a
 3. an
 4. a
 5. a

Answer Key

Chapter 1:  Using Be

Exercise 2, p. 1.
 1. yes
 2. yes
 3. ( free response)

Exercise 3, p. 2.
 2. he
 3. he
 4. it
 5. he or she
 6. she

 7. he or she
 8. it
 9. he
 10. she

Exercise 4, p. 2.
 2. are
 3. is
 4. is

 5. am
 6. is

Exercise 6, p. 3.
 1. two, three, or more
 2. one  or  two, three, or more
 3. two, three, or more

Exercise 7, p. 4.
 2. we
 3. we
 4. you

 5. they
 6. you

Exercise 8, p. 4.
 2. am
 3. is
 4. are
 5. is
 6. are
 7. are

 8. are
 9. are
 10. is
 11. are
 12. are

Exercise 9, p. 5.
 2. They are absent.
 3. She is sick.
 4. I am homesick.
 5. You and I are homesick.

 6. an
 7. an
 8. a

Exercise 12, p. 7.
COUNTRY LANGUAGE CITY ISLAND

Cuba (Arabic) (Beijing) Cuba

France Chinese Lima Hawaii

Mexico French Moscow Taiwan

Russia Japanese Paris

Saudi Arabia Russian Tokyo

Taiwan Spanish

Exercise 13, p. 7.
 1. a book
 2. books
 3. books

Exercise 14, p. 8.
 1. two or more
 2. one
 3. one
 4. two or more
 5. one
 6. two or more
 7. one
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 4. Asia isn’t a country.  It’s a continent.
 5. Asia and South America are continents.  They aren’t 

countries.

Exercise 28, p. 14.
Part I.
 2. a
 3. a
 4. a
 5. a

Exercise 15, p. 8.
 2. textbooks
 3. pencils
 4. erasers

 5. pens
 6. dictionaries

Exercise 16, p. 9.
 2. a sport . . . sports
 3. a city . . . cities
 4. a language . . . languages
 5. a country . . . countries
 6. an animal . . . animals
 7. an island . . . islands

Exercise 17, p. 9.
 2. Peas are vegetables.
 3. Dictionaries are books.
 4. Airplanes are machines.
 5. June and July are months.
 6. Winter and summer are seasons.
 7. Egypt and Indonesia are countries.

Exercise 21, p. 11.
 2. she’s
 3. you’re
 4. we’re

 5. it’s
 6. they’re
 7. he’s

Exercise 22, p. 12.
 2. He is
 3. It is
 4. I am

 5. She is
 6. We are
 7. You are

Exercise 23, p. 12.
 2. He’s
 3. I’m
 4. They‘re

 5. She‘s
 6. We‘re
 7. They’re

Exercise 24, p. 12.
 2. I’m
 3. I’m

 4. We’re
 5. It’s

 6. We’re
 7. It’s

Exercise 26, p. 13.
  full form contraction

 2. is not isn’t not  or  ’s not
 3. are not aren’t  or  ’re not
 4. are not aren’t  or  ’re not
 5. is not isn’t  or  ’s not
 6. are not aren’t  or  ’re not

Exercise 27, p. 14.
 1. Canada is a country.  It isn’t a city.
 2. Argentina isn’t a city.  It is a country.
 3. Beijing and London are cities.  They aren’t 

countries.

 6. a
 7. a
 8. a
 9. an

 10. an
 11. a
 12. an
 13. a

Part II.
 1. isn’t
 2. is
 3. is
 4. isn’t

 5. are
 6. are
 7. aren’t
 8. aren’t

Exercise 29, p. 15.
Part I.
 2. Gloria
 3. Lars
 4. Rick
 5. Jennifer

 6. Sana
 7. Omar
 8. Joe

Part II.
 2. isn’t
 3. is . . .  (Answers may vary.)
 4. isn’t . . . is a plumber
 5–7. (Answers may vary.)

Exercise 30, p. 16.
 1. tall
 2. old
 3. short and young

Exercise 31, p. 16.
 2. ’s poor
 3. ’s short
 4. ’re clean
 5. ’re beautiful
 6. ’re expensive

 7. ’re fast
 8. ’s easy
 9. ’s tall
 10. ’re old
 11. ’s noisy

Exercise 32, p. 17.
 2. are cold
 3. is square
 4. are round
 5. is sweet
 6. is large/big . . . is small/little
 7. is wet . . . is dry
 8. is funny
 9. is important
 10. are dangerous
 11. is . . . flat
 12. is sour
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Chapter 2:  Using Be and Have

Exercise 2, p. 28.
 1. Are
 2. Is
 3. Are
 4. Are
 5. Is

Exercise 35, p. 19.
 3. isn’t . . .  It’s
 4. isn’t . . .  It’s
 5. are . . .  They aren’t
 6. is . . .  It isn’t
 7. is . . .  It isn’t
 8. are . . .  They aren’t
 9. isn’t . . .  It’s

Exercise 38, p. 21.
 1. yes
 2. yes
 3. yes

Exercise 39, p. 22.
 2. under
 3. on
 4. next to

 5. above
 6. behind
 7. between

Exercise 41, p. 23.
 2. is a
 3. They’re in
 4. is an
 5. It’s
 6. aren’t

 7. They’re happy
 8. is
 9. isn’t
 10. She’s

Exercise 42, p. 23.
(Answers may vary.)
 2. sick
 3. husband and wife
 4. a little nervous/happy
 5. good

Exercise 43, p. 24.
 4. are . . . noun
 5. is . . . place
 6. is . . . adjective
 7. are . . . place
 8. am . . . noun
 9. is . . . place
 10. are . . . adjective
 11. are . . . noun
 12. is . . . place
 13. are(n’t) . . . adjective
 14. are . . . noun

Exercise 45, p. 25.
 1. b
 2. a
 3. b
 4. a
 5. a

 6. a
 7. b
 8. b
 9. a
 10. b

 6. Am
 7. Are
 8. Are
 9. Is
 10. Are

Exercise 3, p. 29.
 2. Are carrots vegetables?
 3. Is Mr. Wang absent today?
 4. Are planets big?
 5. Are Amy and Mika here today?
 6. Is English grammar fun?
 7. Are you ready for the next exercise?

Exercise 4, p. 29.
 1. Is
 2. Is
 3. Are

 4. Is
 5. is

Exercise 6, p. 30.
 3. A: Are you homesick?
  B: No, I’m not.

 4. A: Is Kareem homesick?
  B: Yes, he is.

 5. A: Is Kara here today?
  B: No, she isn’t. / No, she’s not.

 6. A: Are the students in this class smart?
  B: Yes, they are.

 7. A: Are the chairs in this room comfortable?
  B: No, they aren’t. / No, they’re not.

 8. A: Are you single?
  B: No, I’m not.

 9. A: Are you married?
  B: Yes, we are.

Exercise 9, p. 32.
 B: No, they aren’t.
 B: On your head!

Exercise 10, p. 32.
 1. b
 2. b

 3. a
 4. b

Exercise 11, p. 33.
 3. Is Cairo in Egypt?
 4. Where is Cairo?
 5. Are the students in class today?
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Exercise 20, p. 38.
 1. My
 2. His

 6. Where are the students?
 7. Where is the post office?
 8. Is the train station on Grand Avenue?
 9. Where is the bus stop?
 10. Where are Ali and Jake?

Exercise 14, p. 35.
 1. have
 2. have
 3. has
 4. have
 5. have

 6. have
 7. has
 8. has
 9. has
 10. have

Exercise 15, p. 35.
 2. has
 3. has
 4. have
 5. has
 6. have

 7. have
 8. have . . . has
 9. has
 10. has
 11. have

Exercise 16, p. 36.
 2. have toothaches
 3. have a fever
 4. has a sore throat
 5. have a cold
 6. have backaches
 7. has a stomachache
 8. have high blood pressure
 9. has the chills
 10. have coughs

Exercise 18, p. 37.
Dr. Lee

He is a doctor.  He is 70 years old, so he has many 
years of experience.  He has many patients.  Some 
are very sick.  He has a clinic downtown.  He also has 
patients at the hospital.  It is hard work, and he is often 
very tired.  But he is also happy.  He helps many people.

Exercise 19, p. 37.
Part I.
 2. is
 3. has
 4. has
 5. is
 6. has
 7. is

 8. has
 9. is
 10. has
 11. has
 12. is

Part II.
 1. have
 2. have
 3. are
 4. are
 5. are

 6. are
 7. have
 8. are
 9. have
 10. have

 3. Her
 4. Their

Exercise 21, p. 39.
 2. her
 3. their
 4. her
 5. my
 6. their

 7. your
 8. our
 9. his
 10. her

Exercise 22, p. 40.
 1. His . . .  Palmer
 2. His . . .  John
 3. His . . . B.
 4. Their . . . 98301
 5. Their . . . 888
 6. Her . . . 4/12/80
 7. Her . . . 4/12 or April 12
 8. Her . . . Ellen

Exercise 24, p. 42.
 2. His
 3. My
 4. Their
 5. Your
 6. Our
 7. Your

 8. Her
 9. His
 10. Their
 11. His
 12. My

Exercise 25, p. 43.
 1. Her . . . have
 2. She has
 3. Her . . . has
 4. They are
 5. Her . . . has
 6. She has . . . her
 7. They are
 8. She has
 9. Her . . . have

Exercise 26, p. 43.
 2. have . . .  Your
 3. have . . .  My
 4. has . . .  His
 5. has . . .  Her
 6. have . . .  Their
 7. have . . .  Our
 8. have . . .  Their
 9. have . . .  My
 10. has . . .  Her

Exercise 27, p. 44.
Part I.
 1. yes
 2. no

 3. yes
 4. no
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 4. Those are paper clips.
 5. This is a notepad.
 6. Those are checks.
 7. These are checkbooks.
 8. This is a folder.
 9. That is a stapler.
 10. These are staples.

Exercise 36, p. 52.
 1. That is
 2. This is
 3. Those are
 4. Those . . . are
 5. These . . . are
 6. That . . . is
 7. This . . . is
 8. That . . . is

Exercise 37, p. 52.
 1. a beetle
 2. Tim

Exercise 38, p. 53.
 2. What are
 3. Who is
 4. What is
 5. Who are
 6. What is

Part II.
 1. Her
 2. Her . . .  Her

 3. Her/Their
 4. His

Part III.
 1. is
 2. has
 3. has
 4. are
 5. have
 6. are

 7. are
 8. is
 9. is
 10. is
 11. has

Exercise 28, p. 45.
 1. Picture B
 2. Picture A

Exercise 29, p. 46.
 3. This
 4. That
 5. That
 6. This

 7. This
 8. That
 9. That
 10. This

Exercise 30, p. 47.
  Partner a
 1. That is a credit card.
 3. This is a credit card.
 5. This is a business card.

  Partner B
 2. This is a wallet.
 4. That is a checkbook.
 6. That is a computer bag.

Exercise 31, p. 48.
 1. Picture A
 2. Picture B

Exercise 32, p. 48.
 1. These
 2. Those
 3. Those

 4. These
 5. Those
 6. These

Exercise 33, p. 49.
 2. is
 3. are
 4. are
 5. is

 6. is
 7. are
 8. is

Exercise 34, p. 49.
 2. These . . .  That
 3. This . . .  Those
 4. These . . .  Those
 5. These . . .  Those
 6. This . . .  Those
 7. This . . .  Those

Exercise 35, p. 50.
 1. That is a debit card.
 2. This is a wallet.
 3. These are rulers.

 7. Who is
 8. Who are
 9. What is
 10. What are

Exercise 41, p. 55.
 2. What are those?  or  What is that?
 3. Is Roberto a student in your class?
 4. I have a backache.
 5. This is your dictionary.  My dictionary is at home.
 6. Where are my keys?
 7. I have a sore throat.
 8. His father is from Cuba.
 9. This book is expensive.  or  These books are 

expensive.
 10. Where are the teachers?  or  Where is the teacher?
 11. A: Are you tired?
  B: Yes, I am.

Exercise 42, p. 55.
 2. c
 3. b
 4. b
 5. a

 6. c
 7. c
 8. b
 9. a

 10. c
 11. a
 12. b

Exercise 43, p. 56.
 1. aren’t
 2. is
 3. am
 4. are
 5. aren’t

 6. are . . . aren’t
 7. aren’t . . . are
 8. is
 9. are
 10. is not . . . is
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Exercise 7, p. 63.
 2. usually
 3. often
 4. sometimes
 5. rarely
 6. never

Exercise 45, p. 57.
 3. I am  or  I’m
 4. I am  or  I’m
 5. My
 6. is
 7. He is  or  He’s
 8. My
 9. is
 10. She is  or  She’s
 11. have
 12. are
 13. is
 14. She is  or  She’s
 15. is
 16. She is  or  She’s
 17. is
 18. is
 19. has
 20. It is  or  It’s
 21. is
 22. His
 23. He is  or  He’s
 24. He is  or  He’s
 25. are
 26. my
 27. They are  or  They’re

Chapter 3:  Using the Simple Present

Exercise 1, p. 59.
 1. take
 2. takes

Exercise 2, p. 60.
 1. speaks
 2. speak
 3. speaks
 4. speaks
 5. speak
 6. speak

 7. speak
 8. speak
 9. speak
 10. speak
 11. speak

Exercise 4, p. 61.
 2. wakes
 3. gets
 4. go

Exercise 5, p. 61.
 2. drinks
 3. take
 4. takes
 5. study
 6. walk
 7. begins

 8. stops
 9. eat
 10. bring
 11. go
 12. go

Exercise 8, p. 63.
  S V
 2. I eat I never eat carrots
 3. I watch I seldom watch TV
 4. I have I sometimes have dessert
 5. Kiri eats Kiri usually eats lunch
 6. We listen We often listen to music
 7. The  The students always speak 

students speak English

Exercise 10, p. 64.
 2. one time . . . rarely / seldom
 3. six times . . . usually
 4. five times . . . often
 5. never
 6. three times . . . sometimes

Exercise 12, p. 65.
 3. Liliana is often late for class.
 4. Liliana often comes to class late.
 5. It never snows in my hometown.
 6. It is never very cold in my hometown.
 7. Hiroshi is usually at home in the evening.
 8. Hiroshi usually stays at home in the evening.
 9. Tomas seldom studies at the library in the evening.
 10. His classmates are seldom at the library in the 

evening.
 11. I sometimes skip breakfast.
 12. I rarely have time for a big breakfast.

Exercise 15, p. 66.
 1. one
 2. one

 3. one
 4. two

 5. one
 6. two

Exercise 16, p. 67.
 2. teaches
 3. fixes
 4. drinks
 5. watches
 6. kisses

 7. wears
 8. washes
 9. walks
 10. stretches . . . yawns

Exercise 17, p. 68.
 2. teach
 3. fixes
 4. fixes
 5. watch
 6. watches

 7. brush
 8. brushes
 9. wash
 10. washes

 3. post
 4. posts

 5. share
 6. shares

 5. does
 6. watches
 7. take

 8. takes
 9. take
 10. talk
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Exercise 28, p. 73.
 2. walks
 3. catches
 4. shares
 5. comes
 6. (no change)
 7. (no change)
 8. speaks . . . speaks
 9. (no change)
 10. tries . . . gives
 11. (no change)
 12. enjoys . . . misses

Exercise 31, p. 74.
 2. We want to go home.
 3. Bill and I like to eat sweets.
 4. You need to speak more quietly.
 5. She likes to talk on the phone.
 6. Her friends like to text.
 7. They need to save money.
 8. He wants to travel.

Exercise 32, p. 74.
 1. is
 2. likes to
 3. invite

Exercise 18, p. 68.
 2. gets
 3. cooks
 4. sits
 5. washes
 6. turns

 7. watches
 8. takes
 9. brushes
 10. reads
 11. falls

Exercise 19, p. 68.
consonant + -y:  fly, study
vowel + -y:  buy, play

Exercise 20, p. 69.
 2. studies
 3. says
 4. enjoys
 5. worries
 6. pays

 7. stays
 8. flies
 9. buys
 10. plays

Exercise 21, p. 69.
 2. buys
 3. employs
 4. cries
 5. stays

 6. carries
 7. pays
 8. studies

Exercise 22, p. 70.
have:  he, she, it has
do:  he, she, it does
go:  he, she, it goes

Exercise 23, p. 70.
 3. have
 4. has
 5. goes
 6. does

 7. do
 8. goes . . . go
 9. play

Exercise 24, p. 71.
 3. is
 4. has
 5. goes
 6. has
 7. does
 8. has

 9. does
 10. has
 11. goes
 12. is
 13. is

Exercise 25, p. 72.
 2. usually studies
 3. bites
 4. cashes
 5. worry . . . never worries . . . studies
 6. teach . . . teaches
 7. fly . . . have
 8. flies . . . has
 9. always does . . . never goes
 10. always says
 11. always pays . . . answers . . . listens . . . asks

 4. wash . . . help
 5. like

Exercise 35, p. 76.
 2. does not
 3. do not
 4. do not
 5. does not
 6. do not
 7. doesn’t

 8. don’t
 9. don’t
 10. doesn’t
 11. don’t
 12. don’t

Exercise 36, p. 77.
 3. doesn’t know
 4. don’t speak
 5. don’t need
 6. don’t live
 7. doesn’t have
 8. don’t have
 9. doesn’t have
 10. doesn’t snow
 11. doesn’t rain

Exercise 39, p. 79.
 2. don’t speak
 3. doesn’t shave
 4. don’t go
 5. doesn’t smoke
 6. don’t eat
 7. don’t do
 8. doesn’t drink
 9. doesn’t make
 10. doesn’t put on
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Exercise 49, p. 86.
 1. c
 2. b
 3. a

Exercise 50, p. 86.
 3. What does Hana eat for lunch every day?
 4. Where does Alfonso work?
 5. Does Alfonso work at the post office?
 6. Do you live in an apartment?
 7. Where do you live?
 8. What does Hector like for a snack?
 9. Where does Ming go to school?
 10. What is her major?
 11. Where do you go every morning?
 12. Where are the students right now?

Exercise 54, p. 88.
 1. 8:00 a.m.
 2. 8:30 a.m.

Exercise 55, p. 89.
 3. When/What time do you usually get up?
 4. When/What time does Maria usually get up?
 5. When/What time does the movie start?
 6. When/What time do you usually go to bed?
 7. When/What time do you usually eat lunch?
 8. When/What time does the restaurant open?
 9. When/What time does the train leave?
 10. When/What time do you usually eat dinner?
 11. When/What time do classes begin?
 12. When/What time does the library close on Saturday?

Exercise 57, p. 91.
 3. Does he teach Psychology 102?  No, he doesn’t.
 4. Where does he teach Psychology 205?  He teaches 

(Psychology 205) in Room 201.
 5. Is he in his office every day?  No, he isn’t.
 6. Is he in his office at 9:00?  No, he isn’t.
 7. Does he teach at 7:00 a.m.?  No, he doesn’t.
 8. What time does he leave the office on Tuesdays and 

Thursdays?  He leaves at 4:00.
 9. Is he a professor?  Yes, he is.

Exercise 58, p. 91.
 2. Do
 3. is
 4. Are
 5. are
 6. do
 7. Do

Exercise 40, p. 80.
  be eat

 2. are not do not eat
 3. is not does not eat
 4. are not do not eat
 5. is not does not eat
 6. are not do not eat
 7. is not does not eat
 8. is not does not eat
 9. are not do not eat

Exercise 41, p. 80.
 2. do not
 3. does not
 4. are not
 5. does not
 6. does not

 7. is not
 8. do not
 9. do not
 10. are not

Exercise 44, p. 82.
 2. Does Anita speak Italian?  a.
 3. Do Thomas and Sierra speak Arabic?  a.
 4. Does it rain in April?  a.
 5. Does he do his homework?  a.
 6. Do you do your homework?  a.
 7. Do they have enough money?  a.

Exercise 47, p. 84.
Part I.
 2. live . . . are
 3. lives . . . is
 4. live . . . are

 5. lives . . . is
 6. live . . . are

Part II.
 8. do not/don’t live . . . am not/’m not
 9. does not/doesn’t live . . . is not/isn’t
 10. do not/don’t live . . . are not/aren’t
 11. does not/doesn’t live . . . is not/isn’t
 12. do not/don’t . . . are not/aren’t

Part III.
 14. Do . . . live . . .  Are
 15. Does . . . live . . .  Is
 16. Do . . . live . . .  Are
 17. Does . . . live . . .  Is

Exercise 48, p. 85.
 2. Does (no) [The earth goes around the sun.]
 3. Do (yes)
 4. Is (no) [It’s a star.]
 5. Are (no) [They’re stars!]
 6. Is (yes)  [Around 900 degrees Fahrenheit]
 7. Is (no) [You need a telescope.]
 8. Is (yes)  [The winds are stronger than the 

earth’s winds.]
 9. Do (yes)
 10. Do (yes)  [Saturn has at least 24; Uranus 

has at least 21.]

 8. Are
 9. Does
 10. Do
 11. Does
 12. does
 13. Is

Exercise 59, p. 93.
 2. Lisa usually comes to class on time.
 3. Diego uses his cell phone often.
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Exercise 10, p. 101.
 1. smiling
 2. reading
 3. drinking
 4. sitting
 5. eating
 6. clapping

 4. Amira carries a notebook computer to work  
every day.

 5. She enjoys her job.
 6. Miguel doesn’t like milk.  He never drinks it.
 7. Tina doesn’t speak Chinese.  She speaks Spanish.
 8. Are you a student?
 9. Does your roommate sleep with the window open?
 10. Where do your parents live?
 11. What time does your English class begin?
 12. Olga doesn’t need a car.  She has a bicycle.
 13. I don’t speak English.
 14. Omar speaks English every day.
 15. A: Do you like strong coffee?
  B: Yes, I do.

Chapter 4:   Using the Present 
Progressive

Exercise 1, p. 96.
 1. happy . . . laughing
 2. sad . . . crying

Exercise 2, p. 97.
 2. are
 3. are
 4. are
 5. am

 6. are
 7. are
 8. is

Exercise 3, p. 97.
 2. are sleeping
 3. is reading
 4. am eating

 5. are helping
 6. are playing
 7. is snowing

Exercise 7, p. 99.
 1. yes
 2. yes
 3. no
 4. no
 5. no

 6. yes
 7. no
 8. yes
 9. no
 10. no

Exercise 8, p. 100.
 1. ride
 2. count

 3. sleep
 4. stop

Exercise 9, p. 100.
 2. coming
 3. dreaming
 4. biting
 5. hitting
 6. raining
 7. hurting

 8. planning
 9. baking
 10. snowing
 11. studying
 12. stopping

 7. writing
 8. flying
 9. sleeping
 10. sneezing
 11. cutting
 12. crying

Exercise 11, p. 101.
 2. is sending
 3. is calling
 4. are eating

 5. is charging
 6. is searching

Exercise 12, p. 101.
 1. aren’t
 2. are
 3. isn’t

Exercise 13, p. 102.
 1. isn’t watching TV . . . is talking on the phone.
 2. is listening to music . . . isn’t playing soccer.
 3. are reading . . . aren’t eating lunch.
 4. isn’t making photocopies . . . is fixing the photocopy 

machine

Exercise 14, p. 104.
Part I.
Checked phrases: 3, 5, 6, 7, 8, 10

Part II.
 3. He is changing the oil in a car.
 4. He isn’t watching a movie in the theater.
 5. He is putting on a new tire.
 6. He is answering the office phone.
 7. He is giving a customer a bill.
 8. He is repairing an engine.
 9. He isn’t eating at a restaurant.
 10. He is replacing a windshield wiper.

Exercise 17, p. 106.
 2. Is Ivan talking on his phone?
 3. Are you sleeping?
 4. Are the students watching TV?
 5. Is it raining?
 6. Is John riding a bike?

Exercise 19, p. 108.
 2. Why are you reading your grammar book/it?
 3. What are you writing?
 4. Where is Yoshi sitting?
 5. Where are you staying?
 6. What is Jonas wearing today?
 7. Why are you smiling?
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 3. B: Is she talking
  A: is running

 4. A: read
  B: Do you read
  A: don’t read

 5. A: are you reading
  B: am reading

 6. A: Do you want . . . is this
  B: is hanging

Exercise 30, p. 115.
Part II.
 2. Does
 3. Do
 4. Does
 5. Is

Exercise 20, p. 108.
 3. A: Is Magda eating lunch?
  B: she is.

 4. is she eating lunch?

 5. A: Is Sam drinking a cup of coffee?
  B: he isn’t.

 6. is he drinking?

 7. A: Are the girls playing in the street?
  B: they aren’t.

 8. are they playing?
 9. are they playing in the park?
 10. Are the girls playing together?
 11. Is a parent watching them?

Exercise 22, p. 110.
 2. every day
 3. today
 4. now
 5. today

 6. every day
 7. every day
 8. right now

Exercise 23, p. 111.
 1. . . . isn’t talking
 2. rains . . . isn’t raining . . . is shining . . .  Does it rain
 3. are sitting . . . help . . . is helping
 4. cooks . . . is cooking . . .  Is he cooking . . . never 

eats . . .  Do you eat . . .  Are you

Exercise 24, p. 111.
 1. every day
 2. now
 3. now
 4. every day

 5. every day
 6. now
 7. every day
 8. now

Exercise 26, p. 113.
 2. a. cook, dance, understand
  b. angry, a dancer, driving, ready

 3. a. a problem, here, new, raining, ready, true
  b. help, work

Exercise 27, p. 113.
 3. Does
 4. Is
 5. Are

 6. Are
 7. Do
 8. Is

 9. Do
 10. Is
 11. Does

Exercise 28, p. 114.
 1. Are you working
 2. I’m not
 3. I’m writing
 4. Do you write

 6. Is
 7. Is
 8. Does
 9. Do

Exercise 32, p. 116.
 2. is snowing . . . like
 3. know
 4. is talking . . . understand
 5. is eating . . . likes . . . tastes
 6. smell . . .  Do you smell
 7. is telling . . . believe
 8. is smoking . . . smells . . . hate
 9. is holding . . . loves . . . is smiling

Exercise 34, p. 118.
 1. a. am looking at
  b. am watching

 2. a. am listening to
  b. hear

Exercise 36, p. 119.
Situation 1.
 3. are doing
 4. are speaking
 5. know
 6. speak
 7. wants
 8. is not working

 9. is looking
 10. is checking
 11. is staring
 12. is smiling
 13. is tapping
 14. is chewing

Situation 2.
 1. works
 2. has
 3. often eats
 4. usually brings
 5. usually sits
 6. sits
 7. watches
 8. often sees
 9. relaxes
 10. am looking
 11. isn’t
 12. is
 13. is sitting

 14. is eating
 15. is running
 16. is sitting
 17. is eating
 18. is watching
 19. always watches
 20. are swimming
 21. are flying
 22. is riding
 23. rides
 24. is having
 25. go

 5. don’t write
 6. Does she write
 7. texts

Exercise 29, p. 114.
 2. walk . . . don’t take . . .  Do you take
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Exercise 6, p. 129.
Part I.
 1. Ron
 2. Marta

Exercise 41, p. 122.
 1. F
 2. F

 3. T
 4. F

Exercise 42, p. 123.
 2. a
 3. b
 4. c

 5. b
 6. c
 7. b

 8. a
 9. b

Exercise 43, p. 123.
 2. I like New York City.  I think that it is a wonderful 

city.
 3. Is Abdul sleeping right now?
 4. Why are you going downtown today?
 5. I like flowers.  They smell good.
 6. Bill is eating at a restaurant right now.  He usually 

eats at home, but today he is eating dinner at a 
restaurant.

 7. Alex is sitting at his desk.  He is writing a letter.
 8. Where are they sitting today?

Chapter 5:  Talking About the Present

Exercise 1, p. 125.
 1. Picture C
 2. Picture A
 3. Picture B

Exercise 2, p. 126.
 2. What’s the date today?
 3. What time is it?
 4. What month is it?
 5. What time is it?
 6. What day is it?
 7. What’s the date today?
 8. What year is it?
 9. What time is it?

Exercise 4, p. 127.
 1. b. from . . . to
  c. in . . . in

 2. a. in
  b. at

 3. a. in
  b. in
  c. on
  d. on

 4. a. on
  b. from . . . to
  c. at

 3. Shen
 4. Lisa

Part II.
 1. in . . . on . . .  Shen
 2. in . . . on . . .  Marta
 3. in . . . at . . .  Lisa
 4. Ron . . . in . . . on . . . in

Exercise 9, p. 130.
 2. 0°C cold, freezing
 3. 38°C hot
 4. 24°C warm
 5. −18°C very cold, below freezing

Exercise 10, p. 131.
 2. 36°F
 3. 86°F
 4. 60°F

 5. −4°C
 6. 21°C
 7. 38°C

Exercise 13, p. 133.
 3. are
 4. is
 5. are

 6. is
 7. are
 8. are

Exercise 16, p. 134.
 1. There’re
 2. There’s
 3. There’re
 4. There’s

 5. There’s
 6. There’re
 7. There’s
 8. There’re

Exercise 24, p. 138.
The Prime Minister of England

Exercise 25, p. 139.
 1. in
 2. in
 3. on
 4. at . . . in
 5. First Street
 6. Miami / Florida  or  Miami, Florida
 7. 342 First Street
 8–11. ( free response)

Exercise 26, p. 140.
 1. a. in
  b. on
  c. at
  Eiffel Tower

 2. a. in
  b. at
  c. on
  Prime Minister of Canada
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Exercise 34, p. 146.
Part I.
 1. She is eating at/in a restaurant.
 2. I see a cup of coffee, a vase of flowers, a candle, a 

bowl of salad, a glass of water, a plate, and a piece of 
meat.

 3. She is holding a knife in her right hand.  She is 
holding a fork in her left hand.

 4. There’s salad in the bowl.
 5. There’s meat / a piece of meat / a steak on the plate.
 6. There’s coffee in the cup.
 7. A candle is burning.
 8. No, she isn’t eating breakfast.
 9. No, she isn’t at home.  She’s at/in a restaurant.
 10. She’s cutting meat / a piece of meat / a steak.

Part II.
 1. at
 2. on
 3. in
 4. is . . . in

 3. a. on
  b. at
  c. in
  Giza Pyramids

 4. a. in
  b. on
  c. at
  Nike

 5. a. on
  b. at
  c. in
  President of the United States

 6. a. in
  b. at
  c. in
  Boeing

Exercise 27, p. 140.
 1. in
 2. in
 3. at
 4. in
 5. at

 6. in
 7. in
 8. in
 9. in
 10. in

Exercise 28, p. 141.
 1. at
 2. in
 3. at . . . at
 4. in . . . in
 5. in
 6. in

 7. in . . . in
 8. in . . . in
 9. in
 10. in
 11. at . . . in
 12. in . . . in

Exercise 30, p. 143.
 2. under/in front of
 3. above/behind
 4. beside, near, next to
 5. far (away) from
 6. in/inside
 7. between
 8. around
 9. outside/next to
 10. front
 11. back
 12. the front/inside
 13. the back/inside

Exercise 32, p. 145.
 1. T
 2. F
 3. T
 4. T
 5. F

 6. F
 7. F
 8. T
 9. T
 10. T

 11. F
 12. F
 13. T
 14. T
 15. F

 5. at/in
 6. isn’t
 7. isn’t

Exercise 35, p. 147.
Part I.
 1. He is studying.
 2. I see a clock, a sign, some books, some shelves, a 

librarian, a desk, a plant, a table, three chairs, and 
two students.

 3. No, he isn’t at home.  He’s at the library.
 4. No, he isn’t reading a newspaper.
 5. The librarian is standing behind the circulation 

desk.
 6. He is right-handed.

Part II.
 1. at/in
 2. at
 3. in/on
 4. under
 5. on

 6. on
 7. on
 8. isn’t
 9. is . . . behind
 10. beside/near/next to

Exercise 36, p. 148.
Part I.
 1. She is cashing a check.
 2. No, she isn’t at a store.  She’s at/in a bank.
 3. I see a bank teller, a clock, a sign, a line of people,  

a check, a purse/handbag/pocketbook, a briefcase,  
a tie/necktie, eyeglasses/glasses, a suit, a T-shirt,  
a beard and a mustache, pants, jeans, and a dress.

 4. A woman is standing behind Megan.
 5. A man is standing at the end of the line.
 6. There are three men in the picture.
 7. There are two women in the picture.
 8. There are five people in the picture.
 9. There are four people standing in line.
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 5. No, he isn’t a good cook. [because he doesn’t like 
the taste of the food]

 6. The refrigerator is beside/near/next to the stove. 
(also possible:  behind Dave)

 7. A grocery list is on the refrigerator. or There’s a 
shopping/grocery list on the refrigerator.

 8. The food on the stove is hot.
 9. The food in the refrigerator is cold.

Part II.
 1. in
 2. on
 3. next to/beside

Part II.
 1. at/in/inside
 2. are
 3. at/in front of
 4. behind/in back of
 5. is . . . behind/in back of
 6. isn’t . . . at . . . of
 7. is . . . at . . . of
 8. is . . . between

Exercise 37, p. 149.
Answer:  Would like is more polite.

Exercise 38, p. 150.
 3. Hassan and Eva would like
 4. They would like
 5. I would like to thank
 6. My friend would like to thank
 7. My friends would like to thank

Exercise 41, p. 151.
 1. ’d like
 2. like
 3. ’d like
 4. likes
 5. ’d like

 6. likes
 7. like
 8. ’d like
 9. like
 10. ’d like

Exercise 44, p. 153.
Part I.
 1. She is signing/writing a check.
 2. Her address is 3471 Tree Street, Chicago, Illinois 

60565.
 3. Her full name is Mary S. Jones.
 4. Her middle initial is S.
 5. Her last name is Jones.
 6. She wants fifty dollars.
 7. Her name and address are in the upper-left corner  

of the check.
 8. The name and address of the bank are in the  

lower-left corner of the check.  or  Her account 
number is in the lower-left corner of the check.

 9. The name of the bank is First National Bank.

Part II.
 1. check
 2. her
 3. May 3, 2013

 4. at
 5. in
 6. cash  or  fifty dollars

Exercise 45, p. 154.
Part I.
 1. He is cooking/making dinner.
 2. I see a kitchen, a stove, a pot, a salt shaker, a pepper 

shaker, a clock, a refrigerator, a sign, a spoon, and a 
shopping/grocery list.

 3. He is in the kitchen.  He is next to/beside the stove.
 4. Yes, he is tasting his dinner.

Exercise 46, p. 155.
Part I.
 1. They are sitting on the sofa/couch.  They’re 

watching TV.
 2. I see a TV set, a fishbowl, a fish, a rug, a dog, a cat, 

a lamp, a clock, and a sofa/couch.
 3. No, they aren’t in the kitchen.  They’re in the living 

room.
 4. The lamp is on the floor.  or  The lamp is beside/

next to the sofa/couch.
 5. The rug is on the floor in front of the sofa/couch.
 6. The dog is on the rug.
 7. The cat is on the sofa/couch.  or  The cat is beside/

next to Lisa.
 8. No, the cat isn’t walking.  The cat is sleeping.
 9. The dog is sleeping (too).
 10. A fishbowl is on top of the TV set.  or  There’s a 

fishbowl on top of the TV set.
 11. No, the fish isn’t watching TV.
 12. A singer is on the TV screen.  or  There’s a singer 

on the TV screen.  or  They are watching a singer 
on TV.

Part II.
 1. are . . . to
 2. are . . . on
 3. aren’t

 4. on
 5. is . . . on
 6. is . . . on

Exercise 48, p. 156.
 2. b
 3. a
 4. c

 5. b
 6. c

 7. c
 8. c

Exercise 49, p. 157.
 2. There are many problems in big cities today.
 3. I’d like to see a movie tonight.
 4. We need to find a new apartment soon.
 5. Mr. Rice would like to have a cup of tea.
 6. How many students are there in your class?
 7. What day is it today?
 8. I would like to leave now.  How about you?
 9. How is the weather in Kenya?
 10. The teacher would like to check our homework 

now.

 4. on
 5. to go
 6. on

 7. on . . . of
 8. in
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 Monkeys  
 and birds eat fruit and insects. (none) (none)
 subj. verb obj. of verb prep. obj. of prep.

 Dayo lives (none) in Africa.
 subj. verb obj. of verb prep. obj. of prep.

 3.

 Kids like candy. (none) (none)
 subj. verb obj. of verb prep. obj. of prep.

 2.

Exercise 10, p. 164.

 2. My sister has a beautiful house.

 3. We often eat at an Italian restaurant.

 4. Valentina sings her favorite songs in the shower.

 5. Olga likes American hamburgers.

 6. You like sour apples, but I like sweet fruit.

Exercise 13, p. 166.
 1. him, her, it
 2. him, her, it
 3. He, She, It

Exercise 14, p. 166.
 2. She . . . him
 3. They . . . her
 4. They . . . him
 5. He . . . her

188  answer key Chapter 6

Exercise 8, p. 163.
 1.Chapter 6:  Nouns and Pronouns

Exercise 2, p. 160.
Checked words:  4, 7, 8, 9, 10, 12

Exercise 3, p. 160.
 3. cheese . . . cheese
 4. people . . . people
 5. whiskers

 6. no object
 7. furniture

Exercise 4, p. 160.
 2. a, c:  vocabulary
 3. a: paper
  b: ink, paper
  c: problems
 4. b: workers
 5. (no objects)

Exercise 5, p. 161.
 1. above
 2. under
 3. in

Exercise 6, p. 162.
Checked phrases:  2, 3, 4, 7, 8
 2. noon
 3. counter
 4. closet

 7. chair
 8. broom

Exercise 7, p. 162.
 1. a. A tutor helps Sari with her  homework.

  b. A tutor helps Sari on  Tuesday afternoons.

  c. A tutor helps Sari in the  library.

 2. a. The teacher erases the board.

  b. The teacher erases the board after  class.

  c. The teacher is erasing the board with an  eraser.

 3. a. Elin cleans windows.

  b. Elin cleans in the  afternoons.

  c. Elin cleans five days a week.

 4. a. I do my homework in the  library.

  b. I do my homework every weekend.

  c. I do my homework with my  friends.

 5. a. Birds fly during the day.

  b. Birds live in  nests.

  c. Birds sit on  eggs.

 6. She . . . them
 7. He . . . them
 8. They . . . them

Exercise 15, p. 167.
 2. them
 3. they
 4. She
 5. him
 6. her . . .  She . . .  I
 7. them . . . They
 8. us
 9. It
 10. We . . . it

Exercise 17, p. 168.
 2. it . . . It
 3. we . . . I . . . you
 4. they . . . They . . . them
 5. it.  It
 6. he . . . him

 The sun is shining. (none) (none) (none)
 subj. verb obj. of verb prep. obj. of prep.

 4.
     movies and  
 Lev is reading books about filmmaking.
 subj. verb obj. of verb prep. obj. of prep.

 5. Dara doesn’t eat chicken or beef. (none) (none)
 subj. verb obj. of verb prep. obj. of prep.

 6.
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Exercise 25, p. 174.
 1. a. a child
 2. b. a tooth
 3. a. a foot

Exercise 26, p. 175.
 1. foot . . . feet
 2. fish . . . fish
 3. teeth . . . tooth
 4. children . . . child
 5. sheep . . . sheep . . . sheep . . . sheep
 6. woman . . . man
 7. women . . . men . . . men . . . women  or 

men . . . women . . . women . . . men
 8. mouse . . . mice

Exercise 27, p. 176.
 1. sites
 2. malls
 3. websites . . . sales
 4. husband Ø . . . children
 5. jackets . . . skirts . . . shirts . . . dresses . . . coats
 6. shoes . . . feet
 7. websites . . . returns

Exercise 28, p. 176.
 4. This class ends at two o’clock.
 5. NC
 6. My mother works.
 7. NC
 8. My mother works in an office.
 9. Does your brother have a job?
 10. NC
 11. My sister lives in an apartment.
 12. NC
 13. The apartment has two bedrooms
 14. NC
 15. NC

Exercise 29, p. 177.
 2. b
 3. c
 4. c

Exercise 19, p. 169.
 1. A: I are going . . . with us
  B: I are going . . .  We need to

 2. B: It’s
  A: her
  B: know her
  A: her

 3. B: them . . . him

Exercise 20, p. 170.
 1. one
 2. one
 3. two or more

 4. two or more
 5. one

Exercise 21, p. 170.
Part I.
 2. countries
 3. babies
 4. keys
 5. cities
 6. parties

 7. trays
 8. dictionaries
 9. ladies
 10. Cowboys

Part II.
 11. leaves
 12. wives
 13. lives

 14. thieves
 15. knives

Part III.
 16. glasses
 17. sexes
 18. dishes
 19. taxes
 20. bushes
 21. matches

 22. tomatoes
 23. potatoes
 24. zoos
 25. classes
 26. sandwiches

Exercise 22, p. 172.
 2. table
 3. face
 4. hats
 5. offices
 6. boxes

 7. package
 8. chairs
 9. edge
 10. tops

Exercise 23, p. 173.
 2. places
 3. sandwich
 4. sentences
 5. apple
 6. exercise

 7. pieces
 8. roses
 9. bush
 10. college

Exercise 24, p. 173.
 2. Ø
 3. elephants
 4. Ø
 5. babies
 6. exercises

 7. Ø
 8. Ø
 9. Ø
 10. Cockroaches

 5. c
 6. a
 7. d

 8. b
 9. b
 10. a

Exercise 30, p. 178.
 4. ours
 5. theirs
 6. mine

Exercise 31, p. 178.
 1. yours
 2. ours
 3. hers
 4. theirs
 5. his

 6. mine
 7. his
 8. hers
 9. theirs
 10. ours
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 4. a. mine
  b. yours
  c. Mine . . . my
  d. Yours . . . your

 5. a. Ray’s
  b. Ours
  c. His
  d. Ours

 6. a. my
  b. yours
  c. Mine . . . my
  d. Yours . . . your

 7. a. Our
  b. Theirs
  c. Our car
  d. Their

 8. a. Gabi’s
  b. Evan’s
  c. Hers . . . her
  d. His . . . his

Exercise 40, p. 184.
 1. Mack’s
 2. Mack
 3. teacher’s
 4. teacher

Exercise 32, p. 179.
 2. a. them
  b. their
  c. theirs

 3. a. you
  b. your
  c. yours

 4. a. her
  b. her
  c. hers

 5. a. him
  b. his
  c. his

 6. a. us
  b. our
  c. ours

Exercise 33, p. 180.
 2. hers

 3. A: your
  B: my . . . Mine

 4. yours
 5. theirs . . .  Their

 6. A: our . . . yours
  B: Ours

 7. A: your
  B: his

 8. my . . .  Hers

Exercise 34, p. 180.
Correct sentences:  1, 4

Exercise 35, p. 181.
 2. car . . .  Dave
 3. room . . .  Samir
 4. office . . . the doctor

Exercise 36, p. 181.
 1. one
 2. more than one
 3. more than one

 4. one
 5. more than one
 6. one

Exercise 38, p. 182.
 1. brother
 2. mother
 3. brother
 4. children
 5. daughter
 6. son

 7. sister
 8. mother
 9. wife
 10. mother . . . father  or 

father . . . mother

Exercise 39, p. 183.
 2. a. ours
  b. theirs
  c. Our
  d. Theirs

 3. a. Don’s
  b. Kate’s
  c. His
  d. Hers

 5. friend
 6. friend’s
 7. manager’s
 8. cousin

Exercise 41, p. 184.
 3. (no change)
 4. teachers’
 5. teacher’s
 6. students’

 7. girl’s
 8. girls’
 9. Monica’s
 10. Ryan’s

Exercise 42, p. 185.
 1. b
 2. a

Exercise 43, p. 185.
 1. a
 2. b

 3. a
 4. b

 5. b
 6. a

Exercise 44, p. 186.
 1. Who’s
 2. Whose
 3. Who’s

 4. Who’s
 5. Whose
 6. Who’s

Exercise 45, p. 186.
 1. Who’s
 2. Whose
 3. Who’s
 4. Who’s
 5. Whose

 6. Whose
 7. Who’s
 8. Whose
 9. Whose
 10. Who’s
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City Market is expensive, so I don’t buy much.  The store 

 S P
is near my house, and I can walk to it.  The people are 

friendly and helpful.

Chapter 7:   Count and Noncount 
Nouns

Exercise 1, p. 191.
Count:  sugar bowl

Exercise 2, p. 192.
 3. coin (count)
 4. money (noncount)
 5. traffic (noncount)
 6. cars (count)
 7. fact (count)
 8. information (noncount)
 9. homework (noncount)
 10. assignment (count)
 11. music (noncount)
 12. coffee (noncount)
 13. library (count)
 14. vocabulary (noncount)
 15. advice (noncount)
 16. job (count)
 17. work (noncount)
 18. bracelets (count)

Exercise 3, p. 192.
 5. s
 6. Ø
 7. Ø
 8. Ø
 9. s
 10. s

Exercise 46, p. 186.
 2. are those
 3. is that

 4. is this
 5. are these

Exercise 48, p. 187.
Women’s Restroom

Exercise 49, p. 187.
 2. my friend’s
 3. my friends’
 4. the child’s

 5. the children’s
 6. the woman’s
 7. the women’s

Exercise 50, p. 188.
 2. women’s
 3. person’s
 4. people’s
 5. Students’
 6. brother’s
 7. wife’s

 8. dog’s
 9. dogs’
 10. men’s
 11. man’s . . . woman’s
 12. children’s

Exercise 51, p. 188.
 2. b
 3. a
 4. a

 5. c
 6. b
 7. a

 8. a
 9. c
 10. b

Exercise 52, p. 189.
 2. Babies cry.
 3. Kurt helps Justin and me.
 4. Our teacher gives difficult tests.
 5. Charlie is cutting the grass with a lawnmower.
 6. Do you know Yuko’s roommate?
 7. My roommate’s desk is always a mess.
 8. There are nineteen people in my class.
 9. Veronica and Victor have three children.
 10. Excuse me.  Where is the men’s room?
 11. There are twenty classrooms in this building.
 12. Mr. Torro is our teacher.  I like him very much.
 13. Does that store sell children’s toys?
 14. Whose book is on the chair?
 15. It is my book.

Exercise 53, p. 190.
 S
My favorite store is City Market.  It is a grocery store.  

 P
I like this store because it has many kinds of groceries. 

 P
I can buy interesting ingredients there.  I often cook 

 P S
dishes from my country.  City Market has a big 

 S P
selection of rice and fresh vegetables.  I like to buy 

fresh, not frozen, vegetables and meat, but the meat at 

 11. Ø
 12. a. s
  b. Ø
 13. a. Ø
  b. s

Exercise 4, p. 194.
  noncount count

 2. advice a suggestion
 3. furniture a desk
 4. homework an assignment
 5. information a fact
 6. jewelry a bracelet
 7. money a coin
 8. music a song
 9. weather a cloud
 10. work a job

Exercise 5, p. 194.
 1. Ø, Ø, s, s, s
 2. Ø, Ø s, s

 3. Ø, Ø, Ø
 4. Ø, s, s, s
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Exercise 16, p. 200.
 2. some . . . some
 3. a . . . a
 4. a . . . a . . . some
 5. some furniture
 6. some music
 7. an orange
 8. some . . . some
 9. some
 10. some

Exercise 18, p. 201.
 4. flour
 5. flowers
 6. information
 7. jewelry
 8. children
 9. homework
 10. advice
 11. suggestions

Exercise 8, p. 196.
Correct

Exercise 9, p. 196.
 1. an
 2. a
 3. an
 4. an

 5. a
 6. a
 7. an
 8. An

 9. A
 10. an
 11. a
 12. an . . . a

Exercise 10, p. 197.
 2. a
 3. an
 4. an

 5. a
 6. an
 7. an

 8. a
 9. a
 10. a

Exercise 11, p. 197.
 1. count:  a bike, some cars, some motorcycles,  

a truck
 2. noncount:  some pollution, some traffic
 3. singular count:  a bike, a truck
 4. Plural count:  some cars, some motorcycles

Exercise 12, p. 198.
 4. a (sing. count)
 5. some (pl. count)
 6. some (noncount)
 7. a (sing. count)
 8. some (pl. count)
 9. some (pl. count)
 10. some (noncount)
 11. some (noncount)
 12. an (sing. count)
 13. some (pl. count)
 14. an (sing. count)
 15. some (pl. count)

Exercise 13, p. 199.
a:  computer, day, word
an:  evening, idea, uncle
some:  help, ideas, mail, vocabulary, words

Exercise 14, p. 199.
 2. an (sing. count)
 3. some (noncount)
 4. a (sing. count)
 5. a (sing. count)
 6. some (noncount)
 7. some (noncount)
 8. a (sing. count)
 9. some (noncount)
 10. some (noncount)
 11. a (sing. count)
 12. some (noncount)
 13. a (sing. count)
 14. an (sing. count)

 12. help
 13. sandwiches
 14. animals
 15. bananas
 16. water
 17. weather
 18. pictures
 19. rice . . . beans

Exercise 19, p. 203.
 2. stores
 3. coupon
 4. rice
 5. coupon
 6. coupon
 7. coupons
 8. coupon
 9. money

Exercise 21, p. 204.
 2. a piece of bread
 3. a glass of/a cup of water
 4. a cup of tea
 5. a piece of cheese
 6. a bowl of/a cup of soup
 7. a piece of meat
 8. a glass of wine
 9. a piece of fruit
 10. a bowl of/a cup of rice

Exercise 28, p. 208.
 3. many
 4. much
 5. much

 6. much
 7. many
 8. many

Exercise 29, p. 208.
 2. many
 3. much
 4. much
 5. many
 6. much

 7. much
 8. much
 9. many
 10. many
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Exercise 38, p. 214.
 1. A: a
  B: an

 2. B: The
  A: the

 3. a . . . a
 4. the
 5. a

Exercise 31, p. 209.
Part I.
 2. much
 3. much
 4. many
 5. much

Exercise 30, p. 209.
 1. a few
 2. a little
 3. a few
 4. a little
 5. a little

 6. a few
 7. a little
 8. a little
 9. a few
 10. a few

 6. much
 7. much
 8. many

Part II.
 2. a little
 3. a few
 4. a little . . .
  a few . . .
  a little

 5. a few
 6. a little
 7. a little
 8. a few

Exercise 34, p. 211.
Conversation 2

Exercise 35, p. 211.
 1. a. the
  b. the
  c. the
  d. The
  e. The

 2. a. The
  b. The
  c. The
  d. The
  e. The

Exercise 36, p. 212.
 1. (a notebook) . . . a grammar book.  The notebook 

. . . The grammar book
 2. a woman . . . a man.  The woman.  The man
 3. a ring . . . a necklace.  The ring
 4. a magazine . . . a newspaper . . . the newspaper . . . 

the magazine
 5. a circle . . . a triangle . . . a square . . . a rectangle.  

The circle . . . the triangle
  The square . . . the triangle . . . the rectangle
 6. a card . . . a flower . . .  The card . . . the card . . . 

the flower

Exercise 37, p. 213.
 1. a
 2. a
 3. a
 4. a
 5. the
 6. The
 7. the
 8. the
 9. The
 10. the
 11. a

 12. a
 13. The
 14. The
 15. a
 16. a
 17. a
 18. a
 19. the
 20. the
 21. The
 22. the

 6. A: an
  B: a

 7. the
 8. the

Exercise 40, p. 215.
 1. b
 2. a

Exercise 41, p. 215.
 1. specific
 2. general
 3. specific

 4. general
 5. general
 6. specific

Exercise 42, p. 215.
 2. Ø
 3. The
 4. Ø . . . Ø
 5. Ø

 6. The
 7. The
 8. Ø . . . Ø
 9. Ø . . . Ø

Exercise 43, p. 216.
 2. general
 3. specific
 4. general
 5. general

 6. specific
 7. specific
 8. specific

Exercise 44, p. 216.
 1. a
 2. b

 3. a
 4. a

 5. b
 6. b

Exercise 45, p. 217.
 1. the . . . the
 2. the . . . the

 3. A: a
  B: a . . . a

 4. A: the
  B: an
  A: the

 5. B: an
  A: the
  B: a

Exercise 46, p. 217.
 1. some fruit / some oranges
 2. any fruit / any oranges
 3. some fruit / some oranges / any fruit / any oranges
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Chapter 8:   Expressing Past Time, 
Part 1

Exercise 2, p. 224.
 2. were
 3. was
 4. were
 5. was
 6. were

Exercise 47, p. 218.
 4. some/any
 5. any
 6. some
 7. any
 8. any . . . any . . . any . . . any
 9. any
 10. some . . . some/any
 11. any
 12. any
 13. some . . . some/any
 14. any
 15. any
 16. some

Exercise 50, p. 219.
 2. Leaves
 3. sex
 4. knives
 5. information
 6. paper
 7. dishes
 8. women
 9. bushes
 10. homework
 11. pages
 12. pieces
 13. edges

 14. valleys
 15. weather
 16. Thieves
 17. Strawberries
 18. trays
 19. sizes
 20. glasses
 21. fish
 22. centimeters
 23. inches
 24. feet

Exercise 51, p. 220.
 2. I don’t like hot weather.
 3. I usually have an egg for breakfast.
 4. The sun rises every morning.
 5. The students in this class do a lot of homework 

every day.
 6. How many languages do you know?
 7. I don’t have much money.
 8. Ricardo and Lisa don’t have any children.
 9. The pictures are beautiful.  You’re a good 

photographer.
 10. There isn’t any traffic early in the morning.
 11. I can’t find a bowl for my soup. / I can’t find any 

bowls for my soup.

Exercise 53, p. 222.
 1. a
 2. Some
 3. a
 4. A
 5. a
 6. a
 7. A
 8. some
 9. An
 10. a

 11. Some
 12. A . . . a
 13. a
 14. The
 15. The
 16. some
 17. Some
 18. a
 19. The

 7. were
 8. were
 9. was
 10. was

Exercise 3, p. 225.
 3. Martina was at the library yesterday too.
 4. We were in class yesterday too.
 5. You were busy yesterday too.
 6. I was happy yesterday too.
 7. The classroom was hot yesterday too.
 8. Elise was in her office yesterday too.
 9. Tony was in his office yesterday too.
 10. Noor and Eli were in their offices yesterday too.

Exercise 6, p. 226.
 2. weren’t
 3. wasn’t
 4. weren’t

 5. weren’t
 6. wasn’t
 7. wasn’t

Exercise 8, p. 227
 1. wasn’t
 2. was
 3. was
 4. wasn’t
 5. was

 6. was
 7. were
 8. weren’t
 9. were
 10. weren’t

Exercise 10, p. 228.
 2. A: Was Mr. Gupta at work last week?
  B: he wasn’t.
  A: was he?
  B: was in the hospital.

 3. A: Were Oscar and Anya at the train station at 
midnight?

  B: they weren’t.
  A: were they?
  B: were at the airport.

 4. A: Was Gabriella at the gym yesterday afternoon?
  B: she wasn’t.
  A: was she?
  B: was at the dentist.

 5. A: Were you and your family in Canada last year?
  B: we weren’t.
  A: were you?
  B: in Iceland.
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 7. work . . . worked
 8. dream . . . dreamed/dreamt
 9. waits . . . waited
 10. erased
 11. smiles
 12. shaved . . . shaves

Exercise 19, p. 234.
 1. works
 2. plays
 3. played
 4. scored
 5. helped

Exercise 12, p. 229.
 2. Was
 3. Were
 4. Was
 5. Were
 6. Was

 7. Were
 8. Was
 9. Was
 10. Were

Exercise 13, p. 230.
 3. A: Were you tired last night?
  B: I was.

 4. A: Are you hungry right now?
  B: I’m not.

 5. A: Was the weather hot in New York City last 
summer?

  B: it was.

 6. A: Is the weather cold in Alaska in the winter?
  B: it is.

 7. A: Were Astrid and Mohammed here yesterday 
afternoon?

  B: they were.

 8. A: Are the students in this class intelligent?
  B: they are.

 9. A: Is Mr. Tok absent today?
  B: he is.
  A: is he?
  B:  He is . . . . ( free response)

 10. A: Were Tony and Benito at the party last night?
  B: they weren’t.
  A: were they?
  B: They were . . . . ( free response)

 11. A: Was Amy out of town last week?
  B: she was.
  A: was she?
  B: She was . . . . ( free response)

 12. A: Are Mr. and Mrs. Sanchez in town this week?
  B: they’re not.
  A: are they
  B:  They are . . . . ( free response)

Exercise 16, p. 232.
 2. worked
 3. shaved
 4. watched
 5. exercised
 6. smiled

 7. rained
 8. asked
 9. talked
 10. listened

Exercise 18, p. 233.
 2. walk . . . walked
 3. asks . . . asked
 4. watched . . . watch
 5. cooked . . . cooks
 6. stay . . . stayed

 6. learned
 7. watched
 8. like
 9. worked
 10. works

Exercise 21, p. 236.
 1. b. last
  c. last
  d. last
  e. last
  f. last

 2. a. last
  b. yesterday
  c. yesterday
  d. yesterday
  e. last
  f. last

Exercise 22, p. 236.
Sample answers:
 2. I wasn’t here yesterday.
 3. she wasn’t busy yesterday.
 4. they weren’t at work yesterday afternoon.
 5. he wasn’t at the library last night.
 6. you weren’t here yesterday.
 7. she wasn’t in her office yesterday morning.
 8. it wasn’t cold last week.
 9. we weren’t tired yesterday evening.

Exercise 23, p. 237.
 2. Four days ago . . . was
 3. One week ago . . . was
 4. Yesterday / One day ago . . . was
 5. Two weeks ago . . . were
 6. Yesterday / One day ago . . . were
 7. Two days ago / The day before yesterday . . . were

Exercise 24, p. 238.
(Answers may vary depending on date and time.)

Exercise 26, p. 239.
 1. eats
 2. does
 3. goes

Exercise 29, p. 241.
 2. talked
 3. is talking
 4. talks
 5. ate
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 7. A: Did Galina study English in high school?
  B: Yes, she did.

 8. A: Did Kirsten and Ali do their homework last 
night?

  B: No, they didn’t.

 9. A: Did you see Gina at dinner last night?
  B: Yes, I did.

 10. A: Did you dream in English last night?
  B: No, I didn’t.

Exercise 40, p. 248.
 1. Did we
 2. Did you
 3. Did it
 4. Did I
 5. Did they

 6. eat
 7. went
 8. studied
 9. wrote
 10. writes
 11. is sitting
 12. did
 13. saw
 14. had . . . dreamed/dreamt . . . slept
 15. happened
 16. comes
 17. came
 18. is standing
 19. stood
 20. put
 21. puts
 22. sits . . . sat . . . is . . . was

Exercise 30, p. 242.
 1. b
 2. a, c

 3. a, b
 4. a, c

 5. a, c
 6. b, c

Exercise 32, p. 243.
 2. didn’t get
 3. didn’t get
 4. didn’t stay
 5. didn’t stay
 6. didn’t do

 7. didn’t do
 8. didn’t do
 9. wasn’t
 10. weren’t

Exercise 34, p. 244.
 2. went . . . didn’t enjoy . . . wasn’t
 3. is reading . . . isn’t watching . . . doesn’t like
 4. A: Were
  B: didn’t feel
 5. doesn’t eat . . . doesn’t have . . . didn’t have . . . got

Exercise 36, p. 245.
 3. He didn’t cook a big breakfast.
 4. He didn’t wash the dishes.
 5. (no change)
 6. He didn’t see his friends at the bus stop.
 7. He wasn’t late for work.
 8. It wasn’t time for work.

Exercise 39, p. 247.
 3. A: Did you eat lunch at the cafeteria?
  B: Yes, I did.

 4. A: Did Mr. Kwan go out of town last week?
  B: No, he didn’t.

 5. A: Did you have a cup of tea this morning?
  B: Yes, I did.

 6. A: Did you and Ricardo go to a dance last night?
  B: Yes, we did.

 6. Did he
 7. Did she
 8. Did they
 9. Did you
 10. Did she

Exercise 42, p. 249.
Part II.
 1. Did you
 2. Did it
 3. Did you
 4. Did they
 5. Did I

 6. Did he
 7. Did she
 8. Did you
 9. Did I
 10. Did he

Exercise 43, p. 250.
 2. Did you change . . . No, I didn’t.
 3. Did you exercise . . . No, I didn’t.
 4. Did you sleep . . . No, I didn’t.
 5. Did you think . . . No, I didn’t.  or  Yes, I did.

Exercise 46, p. 252.
 1. ran

 2. A: rode
  B: drove

 3. thought

 4. A: Did you go
  B: bought

 5. A: Did you study
  B: read . . . went

 6. drank . . . was

 7. brought

 8. taught . . . taught

 9. caught

Exercise 48, p. 253.
 1. b
 2. a, c
 3. a, c

 4. b, c
 5. b
 6. b, c
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 2. Josh = 2 or 3
 3. This information doesn’t help you solve the puzzle.
 4. Kira = 1 or 4
 5. This information doesn’t help you solve the puzzle.
 6. Max lives between Kira and Josh.
 So Kira = 1, Max = 2, Josh = 3, Lara = 4

Exercise 64, p. 263.
 2. Did you go to the party last weekend?
 3. I heard an interesting story yesterday.
 4. The teacher was not/wasn’t ready for class 

yesterday.
 5. Did Dennis come to work last week?
 6. Last night I stayed home and worked on my 

science project.
 7. Several students weren’t on time for the final exam 

yesterday.
 8. Your fax came ten minutes ago.  Did you get it?
 9. Did you watch the movie?
 10. The store didn’t have yellow bananas.  I got some 

green ones.  (also possible:  The store doesn’t have 
yellow bananas.  I am getting some green ones.)

 11. Were you nervous about your test last week?
 13. I didn’t see you at the party.  Were you there?

Exercise 52, p. 255.
 1. broke
 2. spoke
 3. left
 4. sent
 5. met
 6. heard

 7. took
 8. rang
 9. sang
 10. woke
 11. paid
 12. flew

Exercise 54, p. 257.
 1. no
 2. yes

 3. no
 4. no
 5. no

Exercise 57, p. 258.
 1. began
 2. told
 3. lost
 4. hung
 5. found

 6. sold
 7. said
 8. stole
 9. wore
 10. tore

Exercise 59, p. 260.
 1. no
 2. no
 3. yes

 4. yes
 5. yes

Exercise 60, p. 260.
 1. Did
 2. Were
 3. Was
 4. Were
 5. Did

 6. Was
 7. Did
 8. Did
 9. Were
 10. Did

Exercise 61, p. 260.
 2. was . . . did

 3. A: Was . . .  Did
  B: was

 4. A: Were . . .  Did
  B: was . . . were

 5. A: were
  B: was
  A: Did
  B: was . . . were . . . was . . . did

Exercise 62, p. 261.
 3. Do you want a roommate?
 4. Did you have a roommate last year?
 5. Was it a good experience?
 6. Was he messy?
 7. Did he help you clean?
 8. Were you glad when he left?

Exercise 63, p. 262.
 1. Lara = 3 or 4

Chapter 9:   Expressing Past Time, 
Part 2

Exercise 1, p. 265.
 1. c
 2. b

Exercise 2, p. 266.
 2. A: Why did Rosa go there?
  B: She went there for a vacation.

 3. A: When/What time did Rosa leave?
  B: She left at 2:00 P.m.

Exercise 3, p. 266.
 2. When did Mr. Chu arrive in Canada?
 3. What time did their plane arrive?
 4. Why did you stay home last night?
 5. Why were you tired?
 6. Where did Sara go for her vacation?
 7. What time did Lia finish her homework?
 8. When did you come to this city?

Exercise 4, p. 267.
Questions:
 1. What time did you get up this morning?
 2. When did you finish your homework last night?
 3. Where were you at 10:00 last night?
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Exercise 15, p. 273.
 1. a. Who called Yuko?
  b. Who visited Yuko?
  c. Who studied with Yuko?
  d. Who did Alan call?
  e. Who did Alan visit?
  f. Who did Alan study with?

 2. a. Who talked to the kids?
  b. Who did Ron talk to?
  c. Who watched the kids?
  b. Who did Ron watch?
  e. Who played with the kids?
  f. Who did Ron play with?

Exercise 16, p. 273.
 1. a. the baby
  b. Astrid carry

 2. a. the firefighter save
  b. the woman

 3. a. the students . . . Professor Ramic
  b. Professor Jackson teach . . . The students

Exercise 17, p. 274.
 1. Who did you see at the party?
 2. Who came to the party?
 3. Who did you talk to?
 4. Who did Barak help?
 5. Who helped Abbey?
 6. Who did you invite?

Exercise 19, p. 276.
 1. a
 2. b
 3. b

 4. Why did you choose this school?
 5. Why did you decide to study English?
 6. What time did you cook dinner?
 7. Where did you cook dinner?
 8. What time did you walk into this room?
 9. Where did you buy this book?
 10. When did you buy this book?

Exercise 5, p. 267.
 1. b
 2. c
 3. a

 4. c
 5. b
 6. c

 7. b
 8. a
 9. c

Exercise 6, p. 268.
 2. you finish your homework
 3. you eat breakfast this morning
 4. you clean your apartment last week
 5. you turn on your cell phone yesterday

Exercise 7, p. 268.
 1. did
 2. didn’t
 3. didn’t
 4. did

 5. didn’t
 6. did
 7. did
 8. didn’t

Exercise 8, p. 268.
Correct answer:  a

Exercise 9, p. 269.
 3. Is Maya carrying a suitcase?
 4. What is Maya carrying?
 5. Do you see a plane?
 6. What do you see?
 7. Are you afraid of mice?
 8. What is the teacher talking about?
 9. What did Franco have for lunch?
 10. Did Franco have some soup for lunch?
 11. What does Franco usually eat for lunch?
 12. Does Franco like salads?

Exercise 13, p. 271.
 1. When did he
 2. Why did you
 3. What did she
 4. Where did you
 5. What did he
 6. When did they
 7. Where did they

Exercise 14, p. 272.
 1. Picture B
 2. Picture A

 4. a
 5. c

 6. c
 7. a

Exercise 23, p. 278.
 2. cost
 3. gave
 4. hit
 5. forgot
 6. made
 7. shuts

 8. shut
 9. spent
 10. lent
 11. cuts
 12. cut

Exercise 24, p. 279.
 1. a, b, c
 2. a
 3. a, b

 4. b, c
 5. b, c

Exercise 27, p. 280.
 1. won
 2. fell
 3. kept
 4. drew
 5. grew

 6. blew
 7. knew
 8. swam
 9. felt
 10. threw
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Exercise 40, p. 288.
 2. When I was in Japan, I stayed in a hotel in Tokyo.
  I stayed in a hotel in Tokyo when I was in Japan.

 3. Elena bought some new shoes when she went 
shopping yesterday.

  When she/Elena went shopping yesterday, Elena/she 
bought some new shoes.

 4. I took a lot of photographs when I was in Hawaii.
  When I was in Hawaii, I took a lot of photographs.

 5. Adam was a soccer player when he was in high 
school.

  When he/Adam was in high school, Adam/he was a 
soccer player.

 6. When the rain stopped, I closed my umbrella.
  I closed my umbrella when the rain stopped.

 7. The mirror broke when I dropped it.
  When I dropped the mirror, it broke.

Exercise 41, p. 288.
(Answers in parentheses may vary.)
 2. a. When did you leave?
  b. When you left, (I was sad).

 3. a. When did Thomas feel homesick?
  b. When Thomas felt homesick, (he looked at 

pictures of his family).

 4. a. When did the electricity go out?
  b. When the electricity went out, (we lit candles).

Exercise 43, p. 290.
 1. was eating . . . came
 2. called . . . was watching
 3. was playing

Exercise 45, p. 292.
Checked sentences:  1, 3, 5

Exercise 46, p. 293.
 2. Someone knocked on my apartment door while  

I was eating breakfast yesterday.
  While I was eating breakfast yesterday, someone 

knocked on my apartment door.

 3. While I was cooking dinner last night, I burned  
my hand.

  I burned my hand while I was cooking dinner  
last night.

 4. Yoko raised her hand while the teacher was talking.
  While the teacher was talking, Yoko raised her hand.

 5. A tree fell on my car while I was driving in a 
windstorm.

  While I was driving in a windstorm, a tree fell on  
my car.

Exercise 28, p. 281.
 1. b, c
 2. a, b
 3. a, b, c

 4. a, c
 5. a, c

Exercise 31, p. 282.
 2. broke
 3. hid
 4. built
 5. fed

 6. became
 7. held
 8. bit
 9. shook

Exercise 32, p. 283.
 1. a, c
 2. c
 3. a, b

 4. a, b, c
 5. a, c

Exercise 34, p. 284.
   M
 2. [We arrived at the airport] 

   T
  [before the plane landed.]

   M T
 3. [I went to a movie] [after I finished my homework.]

   T
 4. [After the kids got home from school,] 

   M
  [they watched T.V.]

   T
 5. [Before I moved to this city,] 

   M
  [I lived at home with my parents.]

Exercise 35, p. 285.
 2. 2, 1 (b)
 3. 1, 2 (b)
 4. 1, 2 (a, c)

Exercise 36, p. 285.
Incomplete sentences:  1, 4, 6, 7

Exercise 38, p. 287.
Same meaning

Exercise 39, p. 287.
 2. a. NC
  b. When were you in Iran?

 3. a. When did the movie end?
  b. NC

 4. a. NC
  b. When were Khalid and Bakir at the restaurant  

on First Street?

 5. a. NC
  b. When does the museum open?
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Exercise 54, p. 299.
Part I.
 2. went
 3. overslept
 4. didn’t ring
 5. woke
 6. heard

 6. While I was studying last night, a mouse suddenly 
appeared on my desk.

  A mouse suddenly appeared on my desk while I was 
studying last night.

Exercise 47, p. 293.
 1. a. While + past progressive
  b. while + past progressive

 2. a. When + simple past
  b. when + simple past

Exercise 49, p. 295.
 2. called . . . was washing
 3. came . . . was eating
 4. was eating . . . came
 5. came . . . was streaming . . . invited
 6. was streaming . . . came
 7. was wearing . . . saw
 8. was watching . . . relaxing . . . took

Exercise 51, p. 296.
Part II.
 1. While*
 2. After
 3. While*

*When is also possible but not as common as while.

 4. Before
 5. While*
 6. Before

Part III.
 1. was
 2. was growing . . . became
 3. built
 4. graduated . . . went
 5. wasn’t . . . stayed
 6. learned . . . helped
 7. fired . . . started
 8. was working . . . met
 9. became
 10. was working . . . got
 11. didn’t . . . died

Exercise 52, p. 298.
 1. were having . . . saw . . . introduced
 2. heard . . . walked . . . opened . . . opened . . .  

saw . . . greeted . . . asked
 3. were playing . . . called . . . was . . . was . . .  

bought . . . took
 4. was walking . . . saw . . . said

Exercise 53, p. 298.
 2. c
 3. d
 4. a

 5. c
 6. b
 7. c

 8. a
 9. c
 10. d

 7. got
 8. ran
 9. was
 10. was

Part II.
 11. went
 12. was sitting
 13. saw
 14. called
 15. joined

 16. talked
 17. were talking
 18. stood
 19. stepped
 20. broke

Part III.
 21. drove
 22. went
 23. took
 24. put

 25. paid
 26. left
 27. took
 28. helped

Part IV.
 29. got
 30. looked
 31. rang
 32. was not
 33. sat
 34. waited

 35. came
 36. ate
 37. went
 38. was sleeping
 39. dreamed/dreamt

Exercise 55, p. 301.
 2. Yesterday I spoke to Ken before he left his office 

and went home.
 3. I heard a good joke last night.
 4. Pablo finished his work.  or 

When Pablo finished his work, (he went home).
 5. I visited my cousins in New York last month.
 6. Where did you go yesterday afternoon?
 7. Ms. Wah flew from Singapore to Tokyo last week.
 8. When I saw my friend yesterday, he didn’t speak  

to me.
 9. Why didn’t Mustafa come to class last week?
 10. Where did you buy those shoes?  I like them.
 11. Mr. Adams taught our class last week.
 12. Who did you talk to?
 13. Who opened the door?  Jack opened it.

Exercise 56, p. 302.
 (2) was . . . was . . . were having
 (3) was . . . were putting
 (4) heard . . . began . . .
 (5) didn’t stop . . . was . . . grabbed . . . got
 (6) told . . . was . . . felt . . . lasted
 (7) felt . . . was traveling . . . wanted
 (8) tried . . . was
 (9) was . . . wasn’t thinking
 (10) remembered . . . checked . . . saw
 (11) finished . . . called . . . was driving
 (12) felt . . . stopped . . . waited . . . was
 (13) fell . . . died
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Exercise 14, p. 310.
 3. next
 4. last
 5. yesterday
 6. Tomorrow
 7. last
 8. next
 9. next

Chapter 10:   Expressing Future Time, 
Part 1

Exercise 2, p. 303.
 2. are going to be
 3. is going to be
 4. are going to be
 5. are going to be
 6. are going to be
 7. is going to be
 8. are going to be

Exercise 4, p. 305.
 2. is going to get something to eat.
 3. am going to take them to the laundromat.
 4. am going to try to see the dentist today.
 5. is going to take it to the post office.
 6. are going to go to the park.
 7. are going to take dance lessons.
 8. am going to call the police.
 9. am going to take a sick day  or  lie down.
 10. are going to go to an Italian restaurant.
 11. is going to call the manager.

Exercise 7, p. 307.
Checked sentences: 1, 2, 3

Exercise 8, p. 307.
 2. We are flying to Athens.
 3. We are spending a week there.
 4. My father is meeting us there.
 5. He is taking the train.
 6. We are going sightseeing together.
 7. I am coming back by boat, and they are returning  

by train.

Exercise 9, p. 308.
 1. present
 2. future
 3. present
 4. future

 5. present
 6. present
 7. future
 8. future

Exercise 11, p. 308.
 1. b
 2. c
 3. b

 4. a
 5. a
 6. b

 7. b
 8. c
 9. a

Exercise 13, p. 309.
 1. last week
 2. in a few minutes
 3. last night

 10. Last
 11. next
 12. last
 13. tomorrow
 14. Last
 15. Tomorrow
 16. yesterday

Exercise 16, p. 311.
 3. an hour ago
 4. in an hour
 5. in two months
 6. two months ago
 7. a minute ago
 8. in half an hour
 9. in one week
 10. a year ago

Exercise 17, p. 312.
 2. He is going to start a new job . . . in five days.
 3. He graduated . . . three months ago.
 4. He is going to be in a cooking competition in two 

weeks / in fourteen days.
 5. Tom began taking cooking classes (five years ago, 

etc.).  (Answers may vary.)
 6. He moved to Paris in 2010.
 7. Tom is going to cook for a TV show in three weeks / 

in twenty-one days.
 8. Tom is going to get married in three months.

Exercise 18, p. 312.
 1. b
 2. a
 3. a

 4. b
 5. a
 6. a

 7. b
 8. b
 9. a

Exercise 20, p. 313.
 2. ago
 3. next
 4. in
 5. yesterday
 6. tomorrow
 7. last
 8. tomorrow
 9. ago

 10. in
 11. Tomorrow
 12. Last
 13. Yesterday
 14. last
 15. in
 16. Next

Exercise 21, p. 314.
 1. two
 2. four

Exercise 22, p. 315.
 1. F
 2. T
 3. T

 4. F
 5. F
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Exercise 40, p. 324.
 2. No, she won’t.
 3. No, she won’t.
 4. No, she won’t.
 5. No, she won’t.
 6. Yes, she will.
 7. No, she won’t.
 8. Yes, she will.

Exercise 25, p. 316.
 1. same
 2. same
 3. different
 4. same
 5. different

Exercise 26, p. 316.
Time phrase in each sentence:  this morning
Checked sentence:  1

Exercise 28, p. 317.
 1. a, b, c, d, e
 2. a, b, c, d, e
 3. a, b, c, d, e

Exercise 31, p. 319.
 1. future
 2. past
 3. future
 4. past
 5. present

 6. future
 7. present
 8. past
 9. future
 10. past

Exercise 32, p. 319.
Checked sentences:  1, 4

Exercise 35, p. 320.
Part II.
 1. ’ll
 2. ’ll
 3. will
 4. ’ll

 5. will
 6. ’ll
 7. will

Exercise 37, p. 321.
 4. A: Will the plane be on time?
  B: it will.

 5. A: Will dinner be ready in a few minutes?
  B: it will.

 6. When will dinner be ready?
 7. When will you graduate?
 8. Where will Elyse go to school next year?

 9. A: Will Jenna and Scott be at the party?
  B: they won’t.

 10. A: Will Martin arrive in Chicago next week?
  B: he will.

 11. Where will Martin be next week?

 12. A: Will you be home early tonight?
  B: I won’t.

 13. When will Dr. Fernandez be back?

 14. A: Will you be ready to leave at 8:15?
  B: we will.

Exercise 41, p. 324.
 2. won’t
 3. won’t
 4. want
 5. want

 6. won’t
 7. want
 8. won’t

Exercise 42, p. 325.
 2. is not doing / isn’t doing . . . is chatting
 3. chats
 4. doesn’t chat
 5. don’t expect
 6. sent . . . started
 7. rang
 8. didn’t finish . . . talked . . . went
 9. is going to call / will call
 10. isn’t going to chat / won’t chat
 11. Do you chat
 12. Did you chat
 13. Are you going to chat / Will you chat

Exercise 43, p. 326.
 1. doesn’t like
 2. doesn’t eat . . . didn’t eat
 3. doesn’t eat
 4. doesn’t enjoy
 5. are going to try
 6. opened . . . say
 7. will . . . have
 8. won’t have . . . ’ll . . . ask
 9. Are they going to enjoy
 10. Will they go

Exercise 44, p. 327.
 1. am . . . was not/wasn’t . . . was . . .  Were you . . .  

Was Carmen
 2. were . . . were not/weren’t
 3. will be / are going to be . . . will be / am going to be 

. . . Will you be / Are you going to be . . .  Will Akira 
be / Is Akira going to be

 4. is not/isn’t . . . is . . . are not/aren’t . . . are

Exercise 45, p. 328.
 3. Do
 4. Do
 5. Are
 6. Do

 7. Are
 8. Are
 9. Do
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Exercise 9, p. 339.
 2. a. Maybe the teacher will give a test.
  b. The teacher may give a test.

 3. a. Natalie may be home early.
  b. Natalie might be home early.

 4. a. Maybe she will be late.
  b. She may be late.

 5. a. Maybe it will rain tomorrow.
  b. It might rain tomorrow.

Exercise 10, p. 339.
 1. may + verb
 2. may + verb
 3. Maybe
 4. may + verb

Exercise 46, p. 328.
 1. Were
 2. Did
 3. Did
 4. Were
 5. Were

 6. Did
 7. Did
 8. Were
 9. Did

Exercise 47, p. 328.
 2. A: Did you walk
  B: didn’t . . . rode

 3. A: Will you be / Are you going to be
  B: will/am . . . won’t be / am not going to be

 4. A: do you usually study
  A: Do you go
  B: don’t like

 5. A: Did Abby call
  B: did . . . talked
  A: Did she tell
  B: didn’t . . . she didn’t say
  A: was
  A: ran . . . didn’t see . . . hit
  B: Is he
  A: isn’t . . . is

Exercise 48, p. 329.
 2. Is Kiril going to go to work tomorrow?  or 

Will Kiril go to work tomorrow?
 3. Will Gary meet us for dinner tomorrow?
 4. We went to a movie last night/yesterday evening.
 5. What time are you going to come tomorrow?
 6. My sister is going to meet me at the airport.  My 

brother won’t be there.
 7. Mr. Pang will sell his business and retire next year.
 8. Will you be in Venezuela next year?
 9. I saw Jim three days ago.
 10. I’m going to graduate with a degree in chemistry.

Chapter 11:   Expressing Future Time, 
Part 2

Exercise 1, p. 334.
Same meaning:  Sentences 1, 3

Exercise 6, p. 337.
 3. verb
 4. adverb
 5. verb

 6. verb
 7. adverb

Exercise 7, p. 338.
 3. may be
 4. may be

 5. Maybe
 6. may be . . .  Maybe

 5. Maybe
 6. Maybe
 7. may + verb
 8. Maybe

Exercise 11, p. 340.
 3. Maybe
 4. may
 5. Maybe
 6. Maybe . . . maybe . . . may . . . may

Exercise 13, p. 341.
 1. b
 2. a
 3. a

 4. a
 5. b

Exercise 15, p. 342.
 1. time word:  Before
  tense:  present
  meaning:  future

 2. time word:  When
  tense:  present
  meaning:  future

Exercise 16, p. 342.
 2. Mr. Kim will finish his report before he leaves the 

office today.
 3. I’ll get some fresh fruit when I go to the grocery 

store tomorrow.
 4. Before I go to bed tonight, I’m going to read a story 

to my little brother.
 5. I’m going to look for a job at a computer company 

after I graduate next year.

Exercise 17, p. 342.
 2. am going to buy . . . go
 3. finish . . . am going to text
 4. see . . . am going to ask
 5. buy . . . am going to check
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Exercise 30, p. 349.
 1. go . . . usually stay
 2. go . . . are going to stay
 3. am going to have . . . go
 4. usually have . . . go
 5. am . . . usually stay . . . go
 6. am . . . am going to stay and go
 7. get . . . usually sit . . . look at
 8. get . . . am going to sit . . . look at
 9. walks . . . is
 10. often yawn . . . stretch . . . wake
 11. closes . . . turns
 12. go . . . am going to stay . . . leave . . . am going to go
 13. goes . . . is . . . likes . . . takes . . . is

Exercise 31, p. 351.
 2. d
 3. a
 4. f

Exercise 18, p. 343.
 2. Order of actions:  2, 1
  After I turn off my cell phone, I’m going to go to 

sleep.
  I’m going to sleep after I turn off my cell phone.
  Before I go to sleep, I’m going to turn off my cell 

phone.
  I’m going to turn off my cell phone before I go to 

sleep.

 3. Order of actions:  1, 2
  After I spell-check the words, I’m going to turn in 

my essay.
  I’m going to turn in my essay after I spell-check the 

words.
  Before I turn in my essay, I’m going to spell-check 

the words.
  I’m going to spell check the words before I turn in 

my essay.

 4. Order of actions:  2, 1
  Before the passengers get on the airplane, they are 

going to go through security.
  The passengers are going to go through security 

before they get on the airplane.
  After the passengers go through security, they are 

going to get on the airplane.
  The passengers are going to get on the airplane after 

they go through security.

Exercise 22, p. 345.
Correct verbs:  have . . . will help

Exercise 23, p. 346.
 1. gets
 2. moves
 3. rents

 4. needs
 5. loan

Exercise 25, p. 347.
 2. is . . . am going to go / will go
 3. am not going to stay / won’t stay . . . is
 4. don’t feel . . . am not going to go / won’t go
 5. is going to stay / will stay . . . doesn’t feel
 6. are going to stay / will stay . . . go
 7. are . . . am going to go / will go

Exercise 28, p. 348.
 1. every day
 2. tomorrow

Exercise 29, p. 349.
 2. future activity
 3. present habit
 4. present habit
 5. future activity
 6. present habit

 5. b
 6. e

 2. If he is hungry, he eats a piece of fruit.
 3. If he is tired, he takes a nap.
 4. If he gets a mosquito bite, he tries not to scratch it.
 5. If he oversleeps, he skips breakfast.
 6. If he gets a sore throat, he drinks tea with honey.

Exercise 32, p. 351.
 1. b
 2. a
 3. b
 4. a

 5. b
 6. b
 7. b

Exercise 34, p. 352.
Conversation 3

Exercise 36, p. 353.
 2. What do you do?  (also possible:  What do we do?)
 3. What do you do?  (also possible:  What do I do?)
 4. What do they do?
 5. What does he do?
 6. What does she do?
 7. What do I do?
 8. What do you do?  or  What do William and you do? 

(also possible:  What do William and I do?)

Exercise 38, p. 354.
 2. did you do . . . came
 3. are you going to do . . . am going to come
 4. did you do . . . chatted
 5. do you do . . . chat
 6. are you going to do . . . am going to chat
 7. are you doing right now . . . am doing
 8. does Marina do . . . goes
 9. are the students doing . . . are working
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 9. I’ll see my parents when I return home for a visit 
next July.

 10. What do you do all day at work?

Chapter 12:   Modals, Part 1:  
Expressing Ability

Exercise 6, p. 364.
 1. can’t
 2. can
 3. can’t
 4. can
 5. can’t

 10. are they going to do . . . are going to take
 11. did Bakari do . . . went
 12. does the teacher do . . . puts . . . looks . . . says

Exercise 39, p. 355.
 1. A: Are we going to be?
  B: starts

 2. are we going to have
  I’ll . . . make

 3. A: Are you going to be
  B: won’t get . . . begins
  A: I’ll see

 4. A: are we going to do
  B: I’ll take

Exercise 40, p. 356.
 2. b
 3. c
 4. b

 5. a
 6. b
 7. c

 8. c
 9. a
 10. d

Exercise 41, p. 357.
 1. am going to skip (Use be going to because it’s a plan.)
 2. took . . . flew
 3. usually walk . . . take

 4. A: isn’t . . . left
  B: is

 5. B: lost
  B: forgot
  B: gave . . . lost
  B: stole
  B: didn’t have

 6. A: Are you going to stay / Will you stay
  B: am going to take . . . am going to visit
   (Use be going to because it’s a plan.)
  A: are you going to be . . . will

 7. B: isn’t . . . left
  A: Is she going to be / Will she be
  A: did she go
  B: went

Exercise 42, p. 358.
 2. We may be late for the concert tonight.
 3. What time are you going to come tomorrow?
 4. Amira will call us tonight when her plane lands.
 5. Ellen may be at the party.  or  Ellen will be at  

the party.
 6. When I see you tomorrow, I’ll return your book  

to you.
 7. I may not be in class tomorrow.
 8. Amin put his books on his desk when he walked 

into his apartment.  or  Amin puts his books on his 
desk when he walks into his apartment.

 6. can’t
 7. can
 8. can’t
 9. can’t
 10. can

Exercise 7, p. 364.
Matt is not a good person for this job.  He can’t speak 
English well, and he can’t carry suitcases.

Exercise 9, p. 365.
 3. A: Can Gabrielle fix her printer?
  B: No, she can’t.

 4. A: Can you whistle?
  B: Yes, I can.

 5. A: Can Carmen ride a bike?
  B: No, she can’t.

 6. A: Can elephants swim?
  B: Yes, they can.

 7. A: Can the doctor see me tomorrow?
  B: Yes, he/she can.

 8. A: Can we have pets in the dorm?
  B: No, we can’t.

Exercise 11, p. 366.
 1. B: Can I
  A: He can’t come . . . Can I . . . He can

 2. A: Can you help
  B: I can try
  A: we can do

 3. A: I can’t hear . . . Can you
  B: I can’t
  A: Can you do

Exercise 12, p. 367.
 1. can’t
 2. can
 3. are

Exercise 19, p. 370.
Possible answers:
 2. couldn’t call you
 3. couldn’t watch TV
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children started school and learned English very quickly.  
Maya didn’t study English and could just say basic, 
common sentences.  She only understood people who 
spoke very slowly and used simple language.

Maya felt very frustrated.  She heard about an evening 
English program at a local community center.  She 
enrolled and began to study.  At first, she couldn’t 
understand or say very much.  But slowly she got better.  
She was excited when she went shopping and could have 
short conversations with the cashier.  Her kids were also 
excited.  They could talk to her in English.

Today Maya’s English is pretty good.  She can talk 
to friends and neighbors.  She watches TV and can 
understand a lot of it.  Maya and her kids speak to each 
other in both English and their native language.  She 
can switch back and forth very easily.  Maya encourages 
friends to take classes.  She says, “Don’t worry.  Try it 
for a few months.  You can do it!”

 1. They weren’t able to speak English.
 2. . . . was able to (just) say basic common sentences.
 3. At first, she wasn’t able to understand or say very 

much.
 4. She was excited when she went shopping and was 

able to have . . .
 5. They were able to talk to her in English.
 6. She is able to talk to friends and neighbors.
 7. She watches TV and is able to understand a lot of it.
 8. She is able to switch back and forth very easily.
 9. You will be able to do it!

Exercise 26, p. 375.
 1. A: Were you able
  B: I couldn’t . . . can try

 2. A: Do you know how to make
  B: can make
  A: can you teach

 3. A: Are you able to understand
  B: couldn’t understand . . . can understand
  A: can’t understand

 4. A: will you be able to
  B: wasn’t able to finish . . . ’ll try . . .  I will be  

able to

 5. B: I can
  A: can see . . .  Can you come
  B: I can . . . don’t know

Exercise 27, p. 375.
Correct response:  b

Exercise 28, p. 376.
 1. The shoes are too tight.  Marika can’t wear them.
  The shoes are very tight, but Mai can wear them.

 4. couldn’t light the candles
 5. couldn’t come to class
 6. couldn’t hear us
 7. couldn’t wash his clothes
 8. couldn’t go swimming
 9. couldn’t get into my car
 10. couldn’t go to the movie

Exercise 22, p. 372.
 2. If your brother goes to the graduation party, he can 

meet my sister.
 3. I couldn’t open the door because I didn’t have  

a key.
 4. Tyler knows how to use sign language.  He learned 

it when he was a child.
 5. Please turn up the radio.  I can’t hear it.
 6. Where can we meet for our study group?
 7. You cannot change your class schedule.  The 

deadline was last week.
 8. Do you know how to fix a leaky faucet?
 9. When Ernesto arrived at the airport last Tuesday, he 

couldn’t find a parking space.
 10. Excuse me.  Can you help me?  I’m looking for a 

pair of work boots.
 11. Mr. Lo was born in Hong Kong, but now he lives in 

Canada.  He could not understand spoken English 
before he moved to Canada, but now he speaks and 
understands English very well.

Exercise 23, p. 373.
 1. c
 2. a
 3. b

 4. e
 5. d

Exercise 24, p. 373.
 3. Kalil is bilingual.  He is able to speak two languages.
 4. Nola will be able to get her own apartment next 

year.
 5. Are you able to touch your toes without bending 

your knees?
 6. Alec wasn’t able to describe the thief.
 7. I wasn’t able to sleep last night because my 

apartment was too hot.
 8. My roommate is able to speak four languages.  He’s 

multilingual.
 9. I’m sorry that I wasn’t able to call you last night.
 10. I’m sorry, but I won’t be able to come to your party 

next week.
 11. We’re going to drive to San Francisco for our 

vacation.  Will we be able to do it in one day?

Exercise 25, p. 374.
Maya’s English Experience

Five years ago, Maya moved to Canada with her 
young children.  They couldn’t speak English.  Her 
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 6. When I was on vacation, I could swim every day.
 7. Honeybees are not able to live in very cold climates.
 8. Where can we go in the city for a good meal?
 9. Hiroshi can read in five languages.
 10. I’m late.  I’m very sorry.  I wasn’t able to find a 

parking spot.

Chapter 13:   Modals, Part 2:  Advice, 
Necessity, Requests, 
Suggestions

Exercise 2, p. 384.
Possible answers:
 2. You should take a nap.
 3. You should find an ATM.
 4. You should see a dentist
 5. You should study harder
 6. You should call the manager
 7. You should call the credit card company.
 8. You should sew it.
 9. put on a bandaid.
 10. drink tea with honey.

Exercise 4, p. 386.
 3. shouldn’t
 4. should
 5. shouldn’t
 6. shouldn’t
 7. should

 2. The coat is very small, but Bruno can wear it.
  The coat is too small.  Emily can’t wear it.

 3. The soup is too hot.  Salman can’t eat it.
  The soup is very hot, but Ricardo can eat it.

 4. The problem is too hard.  Alan can’t do it.
  The problem is very hard, but Talal can do it.

Exercise 29, p. 378.
 1. eat it.
 2. buy it.
 3. go camping.
 4. take a break.
 5. do his homework.
 6. reach the cookie jar.
 7. sleep.
 8. lift it.

Exercise 30, p. 378.
 1. too heavy.
 2. too young.
 3. too uncomfortable.
 4. too windy.

 5. too tired.
 6. too expensive.
 7. too small.
 8. too tall.

Exercise 31, p. 379.
 3. too
 4. very . . . 

very
 5. too
 6. very
 7. very
 8. too

 9. too
 10. very
 11. very
 12. too
 13. very
 14. too
 15. too

Exercise 32, p. 380.
Part II.
Answers will vary.
 1. can remember a lot of information.
 2. 248 numbers in five minutes.  or  a complete deck 

of cards in 63 seconds.
 3. memorize the first and last names with the correct 

spelling in 15 minutes.
 4. remember all this information naturally.
 5. can develop a great memory.

Part III.
 1. can
 2. is able to
 3. was able to

 4. can’t
 5. are able to
 6. can

Exercise 33, p. 381.
 2. Can you memorize a deck of cards?
 3. I saw a beautiful diamond necklace at a store 

yesterday, but I couldn’t buy it.
 4. The shirt is too small.  I can’t wear it.
 5. Sam Garder knows how to count to 1,000 in 

English.

 8. shouldn’t
 9. shouldn’t
 10. should
 11. shouldn’t
 12. should . . . shouldn’t

Exercise 6, p. 387.
 1. should
 2. should
 3. shouldn’t
 4. should

 5. should
 6. shouldn’t
 7. should
 8. shouldn’t

Exercise 7, p. 387.
Same meaning:  Sentences 2, 3

Exercise 8, p. 388.
 2. Ellen has to get a haircut.
 3. The kids have to eat lunch.
 4. The kids had to eat lunch.
 5. Jason has to leave now.
 6. Does Petra have to leave right now?
 7. Why did you have to sell your car?
 8. Malia doesn’t have to work late.
 9. The employees didn’t have to work late.
 10. The restaurant had to close early.

Exercise 11, p. 389.
 2. A: do you have to go
  B: I have to find
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Exercise 28, p. 401.
 1. Hold . . .  Drink . . .  Breathe . . .  Eat
 2. Wait . . .  Don’t forget
 3. Wait . . .  Do . . .  Hang . . .  Make . . .  Put . . .  

Empty

Exercise 29, p. 401.
Sample answers:
 1. Watch out!
 2. Open, please.

 3. A: does she have to leave
  B: She has to be

 4. A: I had to buy
  B: did you have to buy

 5. A: I have to go
  B: I have to get

 6. she had to study

 7. do you have to be

 8. Does Ted have to find

 9. A: Miki doesn’t have to take
  B: Do you have to take

 10. He had to stay . . . He had to finish

Exercise 12, p. 391.
 1. have to
 2. have to
 3. have to
 4. has to
 5. have to

 6. have to
 7. has to
 8. has to
 9. have to
 10. has to

Exercise 13, p. 391.
 1. b
 2. a
 3. b

Exercise 15, p. 393.
 2. must apply in person
 3. must have a passport
 4. must have a medical license
 5. put on a jacket
 6. must take one tablet every six hours
 7. must pay the first and last month’s rent
 8. must pay income tax

Exercise 16, p. 394.
 1. a
 2. b
 3. b
 4. a

 5. c
 6. a
 7. b

 8. c
 9. a
 10. c

Exercise 18. p. 395.
(Answers will vary.)

Exercise 19, p. 395.
More polite:  Questions 1, 3

Exercise 22, p. 397.
The sentences have the same meaning.

Exercise 27, p. 400.
 1. Hurry up!
 2. March!
 3. Relax.

 4. Wait for me!
 5. Don’t let go!

 3. Don’t eat that!
 4. Come (here).

Exercise 32, p. 403.
 1. has, is able, is going
 2. can, may

Exercise 33, p. 403.
 3. Ø
 4. to
 5. Ø
 6. Ø

 7. to
 8. Ø
 9. Ø
 10. Ø

 11. Ø
 12. Ø
 13. to
 14. Ø

Exercise 35, p. 405.
 1. a
 2. b
 3. b

 4. c
 5. a
 6. c

 7. a
 8. b
 9. b

Exercise 36, p. 406.
 1. b
 2. a
 3. b

 4. c
 5. b

 6. b
 7. c

Exercise 37, p. 407.
Part II.
 1. b
 2. a

 3. b
 4. a

 5. b
 6. a

 7. b
 8. a

Exercise 39, p. 409.
(Answers may vary.)
 2. Let’s go to Florida.
 3. Let’s go to a seafood restaurant.
 4. Let’s go swimming.
 5. Let’s go to a movie.
 6. Let’s walk.
 7. Let’s eat.
 8. Let’s go dancing.
 9. Let’s get a cup of coffee.

Exercise 41, p. 410.
 2. I will go to the meeting tomorrow.  or 

I can go . . . .
 3. My brother wasn’t able to call me last night.
 4. Tariq should call us.
 5. I had to go to the store yesterday.
 6. Susie!  You must not hit your brother!
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Exercise 5, p. 415.
 2. store
 3. class
 4. race
 5. official
 6. soup
 7. program

 7. Could/Would you please hand me that book?
 8. Alessandra couldn’t answer my question.
 9. Shelley can’t go to the concert tomorrow.
 10. Let’s go to a movie tonight.
 11. Don’t interrupt.  It’s not polite.
 12. Can you stand on your head?
 13. I saw a beautiful dress at a store yesterday, but I 

couldn’t buy it.
 14. Close the door, please.  Thank you.
 15. May I please borrow your dictionary?  Thank you.

Chapter 14:  Nouns and Modifiers

Exercise 1, p. 413.
 1. Picture C, noun
 2. Picture A, adjective
 3. Picture B, noun

Exercise 2, p. 414.

 2. My grandmother is a smart woman.

 3. English is not my native language.

 4. The busy waitress poured coffee into an empty cup.

 5. A young man carried the heavy suitcase for his 

pregnant wife.

 6. I slept in an uncomfortable bed at an old hotel.

Exercise 3, p. 414.

 2. Have you paid the phone bill yet?

 3. We met Steve at the train station.

 4. Vegetable soup is nutritious.

 5. The movie theater is next to the furniture store.

 6. The waiter handed us a lunch menu.

 7. The traffic light was red, so we stopped.

 8. Ms. Bell gave me her business card.

Exercise 4, p. 414.
 1. adj

 2. noun

 3. noun

 4. adj

 5. adj

 6. noun

 7. adj

 8. adj

 9. noun

 10. noun

 8. trip
 9. room
 10. tickets
 11. keys
 12. number

Exercise 6, p. 416.
 3. newspaper article
 4. hotel rooms
 5. office worker
 6. price tag

 7. airplane seats
 8. park bench
 9. bean soup
 10. brick house

Exercise 7, p. 417.
 2. a good TV show
 3. dangerous mountain road
 4. bad car accident
 5. interesting magazine article
 6. delicious vegetable soup
 7. funny birthday card
 8. narrow airplane seats

Exercise 8, p. 418.
 1. Yes.
 2. Yes.
 3. a diamond . . . a large expensive diamond

Exercise 10, p. 421.
 2. Asian
 3. designer
 4. unhappy
 5. soft

 6. brick
 7. important
 8. glass
 9. Canadian

Exercise 11, p. 421.
 2. delicious Thai
 3. small red
 4. big old brown
 5. narrow dirt
 6. serious young
 7. beautiful long black
 8. a famous old Chinese
 9. thin brown leather
 10. wonderful old Native American

Exercise 13, p. 423.
 1. b
 2. a

 3. a
 4. b

 5. b
 6. b

 7. a
 8. a

Exercise 15, p. 424.
 1. b
 2. c

 3. a, b
 4. a

 5. b
 6. b, c
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Exercise 29, p. 433.
 1. noun:  money
  quantity word:  All
  verB agrees with:  money

 2. noun:  coins
  quantity word:  All
  verB agrees with:  coins

Exercise 30, p. 433.
 2. are
 3. was
 4. were
 5. are
 6. is
 7. are . . . are

Exercise 20, p. 426.
Sample answers:
 2. easy
 3. good
 4. interesting
 5. easy
 6. good
 7. terrible

 8. sleepy
 9. delicious
 10. terrible
 11. great
 12. awful

Exercise 22, p. 427.
 1. fluently
 2. quickly

Exercise 23, p. 428.
 1. quiet
 2. quietly
 3. carefully
 4. careful
 5. clear
 6. clearly

 7. careless
 8. carelessly
 9. easy
 10. easily
 11. good
 12. well

Exercise 24, p. 429.
Part I.
 1. fast
 2. late
 3. well
 4. easily

 5. beautifully
 6. fluently
 7. hard
 8. early

Part II.
 1. well
 2. fast
 3. hard
 4. late

 5. fluent
 6. easily
 7. fluently
 8. beautiful

Exercise 25, p. 429.
 2. correct
 3. correctly
 4. fast
 5. quickly
 6. fast
 7. neat
 8. neatly
 9. hard
 10. hard

 11. honestly
 12. slowly
 13. quickly
 14. careless
 15. early
 16. early
 17. loudly
 18. slowly . . . clearly

Exercise 26, p. 430.
Adjectives:  special, popular, country, bad, huge
Adverbs:  excitedly, wildly, loudly

Exercise 27, p. 431.
Sentence 3

Exercise 28, p. 432.
 2. All of
 3. Most of

 8. is
 9. is
 10. are
 11. come
 12. comes

Exercise 31, p. 434.
 1. 100%
 2. 30%
 3. 90%

 4. 70%
 5. 85%

Exercise 33, p. 435.
 1. c
 2. a
 3. c

 4. a
 5. b

 6. c
 7. b

Exercise 34, p. 435.
The verbs are all singular.

Exercise 35, p. 436.
 2. book . . . is
 3. students . . . are
 4. student . . . is
 5. teacher . . . gives
 6. teachers . . . give
 7. child . . . likes
 8. children . . . know
 9. people . . . are
 10. wants
 11. Do . . . students
 12. Does . . . person
 13. Do . . . people
 14. city . . . has
 15. Does

Exercise 36, p. 437.
Because it was night, Victor saw the person’s reflection in 
the kitchen window.

 4. Some of
 5. Almost all of

 6. Almost all of
 7. Most of
 8. All of

 9. Some of
 10.–13. ( free response)

Z02_AZAR0967_04_TE_ANSKEY.indd   210 5/14/14   12:47 PM



Chapter 15 answer key   211

 6. (unnecessary clue)
 7. See Clue 5.
 8. (unnecessary clue)

 9. It can’t be John, since Jan doesn’t love him.  The 
only man left is Jake.  Jan and Jake are the engaged 
couple.

Exercise 43, p. 442.
 2. I didn’t see anyone/anybody at the mall.
 3. At the library, you need to do your work quietly.
 4. I walk in the park every day.
 5. Mr. Spencer teaches English very well.
 6. The answer looks clear.  Thank you for  

explaining it.
 7. Every grammar test has a lot of difficult questions.
 8. I work hard every day.
 9. We saw a pretty flower garden in the park.
 10. Galina drives a small blue car.
 11. Every student in the class has a grammar book.
 12. The work will take a long time.  We can’t finish 

everything today.
 13. Everybody in the world wants peace.

Chapter 15:  Making Comparisons

Exercise 1, p. 445.
Checked sentences:  2, 3

Exercise 2, p. 446.
 2. smaller than
 3. bigger than
 4. more important that
 5. easier than
 6. more difficult than
 7. longer than
 8. heavier than
 9. more expensive than
 10. sweeter than
 11. hotter than
 12. better than
 13. worse than
 14. farther/further than

Exercise 3, p. 446.
 2. deeper than
 3. more important than
 4. lazier than
 5. taller than
 6. heavier than
 7. more difficult than
 8. hotter . . . than
 9. thinner than
 10. warmer . . . than

Exercise 37, p. 438.
 2. b
 3. a, b
 4. a

 5. b
 6. a

 7. a
 8. a, b

Exercise 38, p. 439.
 2. anything/something
 3. anything
 4. something
 5. anything
 6. anything/something
 7. someone/somebody
 8. anyone/anybody
 9. anyone/anybody
 10. someone/somebody
 11. anyone/anybody/someone/somebody
 12. something
 13. anything
 14. anything/something
 15. someone/somebody
 16. anyone/anybody/anything
 17. anything/anyone/anybody
 18. anyone/anybody
 19. Someone/Somebody
 20. anything
 21. anyone/anybody/someone/somebody . . . something

Exercise 40, p. 441.
 1. yes
 2. no
 3. yes

 4. yes
 5. yes
 6. yes

Exercise 41, p. 441.
 1. a
 2. b
 3. d

 4. c
 5. a

 6. c
 7. b

Exercise 42, p. 442.

Engaged Jack Jim Jake John Jill Julie Joan Jan

yes x x

no x x x x (x) x

 2. It can’t be Joan.  She’s already married.

 3. Clues 3 and 4 work together.  It can’t be Jill or Jack 
because they met at Jill’s sister’s wedding one year 
ago.  The facts (above) say that the engaged couple 
met just five months ago.

 4. See Clue 3.  So far, the answers are “no” for Julie, 
Joan, Jill, and Jack.  Since there is only one woman 
left, Jan is the engaged woman.

 5. Clues 5 and 7 work together.  Jan’s boyfriend is 
a medical student, so that rules out Jim (who is a 
computer-science student).
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 6. the biggest
 7. the shortest
 8. fastest
 9. the farthest/furthest
 10. the most beautiful
 11. the most famous
 12. the best
 13. the largest
 14. the most comfortable
 15. the best
 16. the smallest
 17. the most expensive
 18. the easiest
 19. the most important
 20. the worst

Exercise 14, p. 454.
 1. no
 2. yes
 3. yes
 4. yes
 5. yes

 11. better than
 12. longer than
 13. more intelligent than
 14. shorter than
 15. worse than
 16. farther/further . . . than
 17. stronger than
 18. curlier than
 19. more nervous . . . than
 20. happier than
 21. more uncomfortable than

Exercise 6, p. 448.
 1. cold
 2. colder
 3. colder
 4. happier
 5. happy
 6. happy

 7. safer
 8. safe
 9. safer
 10. fresh
 11. funny
 12. funnier

Exercise 7, p. 449.
Possible answers:
 2. sweeter than
 3. warmer/colder/hotter than
 4. more comfortable than
 5. cheaper
 6. faster than
 7. more intelligent than
 8. higher than
 9. brighter than
 10. more expensive than
 11. easier than
 12. more important than

Exercise 12, p. 452.
  comParative suPerlative

 2. smaller than the smallest
 3. heavier than the heaviest
 4. more comfortable than the most comfortable
 5. harder than the hardest
 6. more difficult than the most difficult
 7. easier than the easiest
 8. better than the best
 9. hotter than the hottest
 10. cheaper than the cheapest
 11. more interesting than the most interesting
 12. prettier than the prettiest
 13. farther than/further than the farthest/the furthest
 14. stronger than the strongest
 15. worse than the worst

Exercise 13, p. 453.
 2. the longest
 3. the most interesting
 4. the highest
 5. the tallest

 6. no
 7. yes
 8. yes
 9. yes
 10. yes

Exercise 15, p. 455.
 4. older than
 5. older than
 6. younger than
 7. the oldest
 8. Alice
 9. Sachi
 10. Karen . . . Sachi . . . Alice

Sample completions:
 11. Brad is the weakest.
 12. Lars is stronger than Keith.
 13. Keith is stronger than Brad.
 14. Lars is the strongest.
 15. A car is more expensive than a bike.
 16. A bike is less expensive than a motorcycle.
 17. A motorcycle is less expensive than a car.
 18. A car is the most expensive.
 19. Carol’s test/grade is the best/the highest.
 20. Mary’s test/grade is the worst/the lowest.
 21. Steve’s test/grade is higher than Mary’s.
 22. Carol’s test/grade is higher than Steve’s.
 23. Love in the Spring is more interesting than 

Introduction to Psychology (to me).
 24. Murder at Night is more boring than Love in the 

Spring (to me).
 25. Introduction to Psychology is the least interesting  

(to me).
 26. Love in the Spring is the most interesting (to me).

Exercise 16, p. 458.
 1. longer than
 2. the longest
 3. larger than
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 7. more carefully
 8. earlier
 9. the earliest
 10. better than
 11. the best
 12. more clearly
 13. more fluently
 14. the most fluently

Exercise 26, p. 468.
 2. more beautiful than
 3. neater than
 4. the neatest
 5. more neatly
 6. the most neatly
 7. more clearly than
 8. better than
 9. better than
 10. the best
 11. later than
 12. the most clearly
 13. sharper than
 14. more artistic than
 15. more slowly than
 16. the longest

Exercise 27, p. 468.
 2. the fastest
 3. harder than
 4. the hardest
 5. more dangerous than
 6. more loudly than
 7. more slowly than
 8. heavier than
 9. clearer than
 10. more clearly

Exercise 29, p. 470.
 1. yes
 2. no
 3. yes

 4. the largest
 5. the highest
 6. higher than
 7. bigger than
 8. smaller than
 9. the largest
 10. bigger than
 11. larger than
 12. better . . . than
 13. the best
 14. more comfortable . . . the most comfortable
 15. easier than
 16. A: worse
  B: worse than

Exercise 17, p. 459.
 2. prettier
 3. short
 4. the nicest
 5. small
 6. bigger

 7. the biggest
 8. shorter than
 9. long
 10. the cheapest

Exercise 22, p. 462.
Part I.
 1. c
 2. a

 3. a
 4. b

Part II.
 5. c
 6. a

Part III.
 7. c
 8. b

Part IV.
 9. (1) Asia
  (2) Africa
  (3) North America
  (4) Antarctica
  (5) South America
  (6) Europe
  (7) Australia

Part V.
 10. c
 11. b
 12. b

Part VI.
 14. a
 15. a
 16. d

 17. a
 18. a
 19. a

 4. yes
 5. no
 6. yes

Exercise 30, p. 470.
 3. C is different from D.
 4. B is the same as D.
 5. B and D are the same
 6. C and D are different.

Exercise 25, p. 467.
 2. more quickly than
 3. more beautifully than
 4. the most beautifully
 5. harder
 6. the hardest

Exercise 23, p. 466.
Comparisons:  easier than, cheaper than, cheaper, more 
convenient (and) modern, one of the best
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Exercise 43, p. 478.
 1. doesn’t
 2. can’t
 3. did
 4. were
 5. do

Exercise 31, p. 471.
 1. yes
 2. yes
 3. no

Exercise 32, p. 471.
 1. Figures 1, 4, 8, and 10 are the same.
  Figures 2, 7, and 9 are the same.
 2. Figure 6 is different from all the rest.
 3. (Seven.)
 4. Nine.
 5. Eleven.

Exercise 36, p. 474.
 2. like . . . alike
 3. alike
 4. like
 5. like

 6. alike
 7. alike
 8. like

Exercise 37, p. 474.
 1. c, e
 2. a, e

 3. d
 4. b, e

Exercise 39, p. 475.
 2. cold
 3. dirty
 4. light
 5. dark
 6. comfortable
 7. wide
 8. hard/difficult

 9. smart
 10. wrong
 11. wet
 12. empty
 13. clean
 14. hard

Exercise 40, p. 476.
(Answers may vary.)
 1. short
 2. big/large
 3. quiet
 4. pretty/beautiful
 5. slow
 6. strong
 7. inexpensive/cheap
 8. lazy

Exercise 42, p. 477.
 2. is
 3. aren’t
 4. was
 5. weren’t
 6. do
 7. can’t
 8. won’t
 9. isn’t
 10. are
 11. does
 12. didn’t
 13. doesn’t

 14. does
 15. wasn’t
 16. didn’t
 17. can
 18. will
 19. won’t
 20. will
 21. were
 22. isn’t
 23. do
 24. don’t

 4. yes
 5. yes

 6. yes
 7. no

 6. is
 7. wasn’t
 8. didn’t
 9. won’t
 10. will

Exercise 47, p. 480.
 1. d
 2. b
 3. c

 4. b
 5. a
 6. d

 7. b
 8. a
 9. d

Exercise 48, p. 481.
 2. A monkey is more intelligent than a cow.
 3. My grade on the test was worse than yours.  You 

got a better grade.
 4. Soccer is one of the most popular sports in the 

world.
 5. Felix speaks English more fluently than Ernesto.
 6. Girls and boys are different.  Girls are different 

from boys.
 7. A rectangle and a square are similar.
 8. Nola’s coat is similar to mine.
 9. Victor’s coat is the same as mine.
 10. Nicolas and Malena aren’t the same height.  Nicolas 

is taller than Malena.
 11. Professor Wilson teaches full-time, but her husband 

doesn’t.
 12. Your pen and my pen are alike.  or  Your pen is 

like my pen.
 13. My cousin is the same age as my brother.
 14. What is the prettiest place in the world?
 15. For me, chemistry is more difficult than biology.

 7. A and F are the same.
 8. F and G are similar.
 9. F is similar to G.
 10. G is similar to A and F but different from C.
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